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The University of Montana is a comprehensive university with a rich liberal arts tradition. Both 
undergraduate and graduate students benefit from a wide range of rigorous programs of study. Such 
an environment is fertile ground for recruiting and producing high quality education professionals. It 
is within this tradition that the Phyllis J. Washington College of Education is charged with its mission: 
to prepare professionals who are skilled in the cognitive, social, and ethical development of children 
and youth in Montana and around the nation. The faculty of the Phyllis J. Washington College of 
Education, the College of Arts and Sciences and the College of Visual and Performing Arts share in 
the responsibility of the preparation of elementary, middle, and secondary teachers, counselors, and 
administrators; specialists in reading, special education, and library media services; and faculty, 
researchers, and administrators in higher education.  
 
The purpose of the Student Teaching/Internship Handbook is to provide information relevant to 
those involved in this capstone experience: teacher candidates, cooperating teachers, and university 
supervisors.  
 
Teacher candidates will find this semester to be one of many challenges and rewards. Cooperating 
teachers, university supervisors, and school personnel will find that your mentorship provides a sense 
of accomplishment and pride as you assist in the preparation of future teachers. The Office of Field 
Experiences appreciates the dedication of all involved in this final chapter. 
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Professional Educators of Montana Code of Ethics 

Professional educators recognize and accept their responsibility to create learning environments to 
help all students reach their full potential. They understand the trust and confidence placed in them 
by students, families, colleagues, and the community. To achieve their professional purpose, 
educators strive to maintain the highest ethical standards. The Professional Educators of Montana 
Code of Ethics sets out these fundamental principles which guide their behavior. 

Principle I. Commitment to Students and Families. The ethical educator:  

A. Makes the well‐being of students the foundation of all decisions and actions.  

B. Promotes a spirit of inquiry, creativity, and high expectations.  

C. Assures just and equitable treatment of every student.  

D. Protects students when their learning or well‐being is threatened by the unsafe, incompetent, 
unethical or illegal practice of any person.  

E. Keeps information confidential that has been obtained in the course of professional service, 
unless disclosure serves a compelling purpose in the best interest of students, or is required 
by law.  

F. Respects the roles, responsibilities and rights, of students, parents and guardians.  

G. Maintains appropriate educator‐student relationship boundaries in all respects, including 
speech, print, and digital communications.  

 
Principle II. Commitment to the Profession. The ethical educator:  

A. Fulfills professional obligations with diligence and integrity.  

B. Demonstrates continued professional growth, collaboration and accountability.  

C. Respects the roles, responsibilities, and rights of colleagues, support personnel, and 
supervisors.  

D. Contributes to the development of the profession’s body of knowledge.  

E. Manages information, including data, with honesty.  

F. Teaches without distortion, bias, or prejudice.  

G. Represents professional qualifications accurately.  
 
Principle III. Commitment to the Community. The ethical educator:  

A. Models the principles of citizenship in a democratic society.  

B. Understands and respects diversity.  

C. Protects the civil and human rights of students and colleagues.  

D. Assumes responsibility for personal actions.  

E. Demonstrates good stewardship of public resources.  

F. Exemplifies a positive, active role in school‐community relations.  

G. Adheres to the terms of contracts, district policies and procedures, and relevant statutes and 
regulations.  

 
Adopted by the Certification Standards and Practices Advisory Council July 13, 2016 
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PART 1: CONCEPTUAL FRAMEWORK 
 

TEACHING AND LEARNING IN COMMUNITY 
 
The faculty of The University of Montana believes that these responsibilities can best be met within 
the framework of a learning community and we choose this concept as the theme of our educational 
programs. 
 

It is part of the human condition that we strive simultaneously to be self-sufficient individuals and 
respected members of larger social communities. Although we value personal autonomy, we are 
ultimately social creatures who need each other not only for companionship but also to bring 
meaningfulness and purpose to our lives. It is by belonging to such communities that many of our 
needs as humans are satisfied. According to Sheldon Berman, "Educating for Social Responsibility," 
Educational Leadership, November 1990: 
 

a community is a group of people who acknowledge their interconnectedness, have a sense of 
common purpose, respect their differences, share in group decision-making as well as in 
responsibility for the actions of the group, and support each other's growth. 

 

A learning community is a special kind of community that is sometimes created in the classroom or in 
an educational institution as a whole. It comes into being when everyone involved in the learning 
process shares a common purpose and commitment to learning. A growing body of research now 
supports the view that learning occurs best in communities. Because the concept of "learning 
community" has been used in many different contexts, it must be given a clear and precise meaning 
before it can be of value as a unifying theme. For our purposes, then, a learning community is one 
characterized by the following elements: 
 

 Integration of Ideas 
Members of a learning community look beyond the traditionally segmented curriculum and 
think about the interrelationships among ideas. They work with a variety of fields of study 
and search for unifying themes that cross disciplinary lines. There is an emphasis on ideas 
that either explain realities or help deal with real problems. 
 

 Cooperative Endeavors 
In a learning community there is a commitment to engage students cognitively, emotionally, 
and psychologically in constructing knowledge that is active and personally meaningful. 
Knowing and learning are viewed as communal acts, and members are encouraged to assist 
each other to learn and grow. In the process cohesiveness is created among members of the 
community that encourages a sense of personal responsibility and commitment to their group 
and its goals. 
 

 Respect for Diversity and Individual Worth 
A learning community embraces diversity with respect to ideas, abilities, viewpoints, ages, 
learning styles, and cultural backgrounds. Diversity is valued and the inherent worth of each 
individual is respected. The ethics of caring and mutual respect are viewed as essential for 
creating supportive learning environments that enhance each member's self-esteem and 
foster risk-taking, creative conflict, and excellence. 
 

A university provides an excellent example of the principle that learning occurs best in communities. 
When people gather purposefully to transmit knowledge and share ideas, a synergy is created that 
can result in learning of the highest order. Teachers and learners assume many roles, often shared, 
often overlapping, always interdependent. They respect each other in those roles. The community of 
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learners is aware of the uniqueness of each other's background, and values this uniqueness as it 
contributes to the diversity of the whole. Ideas, too, are valued for their diversity as well as for their 
correspondence to current teachings and opinions. People delight in their opportunities to pursue 
and construct knowledge actively and cooperatively, regardless of age, academic status, cultural 
heritage, or interest. They discover together the connections among discrete subject areas and 
among people, ultimately coming to understand and value the importance of lifelong learning for full 
citizenship in a global society. 
 

In all programs at both the basic and advanced levels, the teacher education community at The 
University of Montana prepares school personnel for elementary, middle and secondary school 
settings. Within the context of the learning community and embracing the emphases of integration of 
ideas, cooperative endeavors, and respect for diversity and individual worth, it is our goal to prepare 
teachers and school services personnel who demonstrate: 
 

1. competence in their subject matter and an understanding of the interrelatedness of 
knowledge; 

2. intellectual skills that lead to reflection, creativity, and risk-taking in their professional lives; 

3. a sense of self-worth and a respect for the uniqueness and dignity of others; 

4. communication skills in a variety of types of expression; 

5. a spirit of cooperation and the ability to problem solve as citizens in a democratic society; 
and 

6. a lifelong love of learning. 

 

GOALS FOR LEARNING IN COMMUNITY 
 

BASIC PROGRAMS 
 

In its undergraduate programs, the teaching education community at the University of Montana 
prepares candidates to teach in elementary, middle, and secondary school settings. In most schools, 
academic information continues to be the most valuable medium of exchange. That is, teachers are 
increasingly held accountable for their students' mastery of a discrete body of information. However, 
teachers whose careers will span the next thirty or forty years will live and work in the emerging 
post-industrial information age, characterized by rapid and unprecedented economic, political, and 
technological change. Shifts in national and world demographics already dictate pressing needs for 
awareness of diverse cultures and global inter-dependencies that are environmental, social, and 
economic. If we think it is important that our young people become active and responsible citizen-
participants in the world of the next century, we must prepare teachers accordingly. We must recruit 
and cultivate talented individuals of high intelligence, who possess the skills and personality 
conducive to effective teaching, and have themselves, developed a love of learning. We are 
committed to help prepare such educators. 
 

Toward this end, the faculty of the University of Montana believes that an educational orientation is 
insufficient and outmoded if it is teacher-dominated, centered on discrete definitions of content, 
and directed primarily toward passive students learning in isolation. Therefore, we advocate shared 
inquiry, believing that the purpose of schooling must be the development of students who are 
increasingly able and willing to use information as a means for thinking and learning independently 
and cooperatively throughout their lifetimes, and who understand the importance of enhancing the 
self-worth and dignity of each member of the community. 
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PROGRAM COMPONENTS 
 

Candidates preparing to be teachers will experience the following in the University of Montana 
learning community: 
 

1. systematic and positive cooperation and collaboration among faculty within the Phyllis J. 
Washington College, the College of Arts and Sciences, the College of Visual and Performing 
Arts and the schools of Montana; 
 

2. a foundation of liberal arts general education that includes: 

 development of communication and mathematical competencies; 

 integrated knowledge of expressive arts, literature and humanities, history and 
culture, social sciences, ethics, and natural sciences; 

 exposure to and appreciation of diverse cultural orientations. 
 

3. a program of professional studies that provides for the acquisition, practice, and reflection on 
the knowledge, skills, and behaviors appropriate to beginning teachers; 
 

4. developmentally sequenced field experiences that provide opportunities for pre-service 
teachers to practice with exemplary role models and mentors; 
 

5. a learning community that includes among faculty, students, and mentors diversity in culture, 
ethnicity, religion, age, sex, socio-economic level, and life experience; and 
 

6. in the case of secondary and specialized licensure students, a coherent sequence of course 
work in an academic specialization that provides an introductory understanding of the chosen 
field(s) of study. 

 
PROGRAM GOALS 
 

Through planning and preparation, their established classroom environment, instruction and 
professional responsibilities, candidates who complete the teacher licensure program at the 
University of Montana will be prepared to: 
 

1. Design coherent instruction and assessment that demonstrate knowledge of instructional 
outcomes, as well as a deep understanding of students, content and pedagogy. 

2. Establish a classroom environment which fosters positive, respectful relationships and 
interactions, cooperative endeavors, high expectations, and a love of learning. 

3. Deliver authentic instruction that is responsive to students’ needs, incorporating critical 
thinking, student engagement, and meaningful assessment.  

4. Carry out responsibilities inherent in the teaching profession, such as communicating with 
families, participating in a professional community, maintaining accurate records, and 
engaging in activities and self-reflection that lead to professional growth and development.  
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PART 2: GENERAL INFORMATION 
 

ROLES AND RESPONSIBILITIES OF THE TEAM MEMBERS 
 
The Director of Field Experiences 
 

The Director of Field Experiences serves as the liaison between the Teacher Education Program and 
the school districts and arranges all clinical field experiences. The Director: 
 

1. implements departmental and school policies pertaining to the field experience requirements 
for the Teacher Education Program; 

2. screens teacher candidate applicants for completion of course work and field experience 
requirements as well as professional expectations; and 

3. secures a student teaching assignment for the applicant. 
 
Other responsibilities are to: 
 

 provide local school officials with the field experience program requirements; 

 survey the school systems for qualified classroom teachers to serve as cooperating teachers 
for clinical field experiences; 

 develop materials necessary for the administration of clinical field experiences; 

 secure placements for teacher candidates by submitting a request to the appropriate public 
and private school officials and providing relevant information concerning the teacher 
candidate to aid in the assignment of that individual; 

 clarify the duties and responsibilities of the university supervisor, school administrators, 
cooperating teachers and the teacher candidate; 

 notify the student of the placement upon receipt of the written placement confirmation from 
the school; 

 maintain contacts with cooperating schools to assure coordination of the professional 
semester; 

 resolve problems which may arise among teacher candidates and/or supervising teachers, 
school administrators, or university supervisors; 

 develop in-service training for classroom supervising teachers, principals, and university 
supervisors and provide overall leadership in the supervision and coordination of the 
professional semester; 

 assign university supervisors in consultation with the chair of the department of Modern and 
Classical Languages and Literature, Health and Human Performance, Music, Art and Teaching 
and Learning; 

 supervise payment to cooperating teachers and contracted university supervisors; and 

 verify and record the final student teaching grades. 
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The School Principal 
 

The school administrator is an integral part of the field experience team. The principal is the 
instructional leader who helps establish a school climate conducive to strong professional 
development of the teacher candidates. The National Association of Elementary and Secondary 
School Principals recommend that the role of the school principal is to: 
 

1. work closely with the Director of Field Experiences to select qualified cooperating teachers; 
2. confer with the department chair and/or the cooperating teacher to determine the 

assignment and the initial class assignments for the teacher candidate; 
3. orient faculty and staff to the Teacher Education Program goals; and 
4. include the teacher candidate in meetings and social functions. 

 
As the academic leader of the school, the principal may want to observe and provide feedback to the 
teacher candidate. The cooperating teacher may also need assistance in directing the growth and 
development of the teacher candidate. Near the end of the placement, the principal may be willing 
to give the teacher candidate a mock interview for a teaching position. 

 
The Classroom Cooperating Teacher 
 

The influence of the cooperating teacher on the teacher candidate is one of the most lasting in a 
student's teacher preparation program. A cooperating teacher who agrees to guide the teacher 
candidate has two major roles: professional teacher and teacher educator. As a professional teacher, 
the primary responsibility is to the students in the classroom. As a teacher educator, the 
responsibility is to serve as a mentor to the teacher candidate and to provide a classroom setting 
where knowledge can be applied and skills practiced. The expertise and experience of the master 
teacher are critical in guiding the teacher candidate from theory to effective practice. 
 

A cooperating teacher's responsibilities include providing opportunities for the teacher candidate to: 
 

1. observe teaching, participate in teaching tasks including team teaching, and gradually assume 
full teaching responsibilities; 

2. develop an understanding of the individuals in each class and plan for his/her instruction; 
3. develop skills in classroom instruction, management and discipline; and 
4. explore a variety of techniques and methods of instructional delivery as well as assessment of 

learning. 
 

A cooperating teacher must meet the following criteria: 
 

 holds a current Montana license in their area of specialization and at the level of teaching; 

 has at least three years, preferably five years, of successful teaching experience; 

 has approval of the school administrator(s) and the Director of Field Experiences; 

 effectively promotes student learning in their classroom; 

 understands the Teacher Education Program goals and is currently teaching in the same area 
of specialization as the teacher candidate; and 

 provides positive clinical supervision of teacher candidates including effective use of 
observation to identify student strengths and learning needs and the ability to provide 
positive feedback as well as clearly communicating recommendations for improving 
performance. 
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The University Supervisor 
 

The university supervisor is the liaison between the Phyllis J. Washington College of Education, the 
Office of Field Experiences and the participating schools. A university supervisor is familiar with the 
goals, organization, courses of study, and pertinent policies and regulations of UM's Teacher 
Education Program, especially those connected with student teaching, and assists in interpreting 
these to the personnel of the cooperating schools. The supervisor provides leadership in building 
harmonious relations with the participating school systems and personnel. 
 
A university supervisor's responsibilities: 

 

1. meet with the teacher candidate and cooperating teacher during the first week of the 
assignment to review all guidelines;  

2. introduce yourself to the building administrator and the office assistants; 
3. assist the teacher candidate in developing teaching competency; 
4. schedule observations on a regular basis throughout the semester; 
5. provide regular and systematic feedback of the teacher candidate's developmental progress to 

the Director of Field Experiences; 
6. confer regularly with the cooperating teacher, including a midterm and final assessment of 

the teacher candidate's progress;  
7. serve as a resource person when assistance is needed; 
8. establish a positive environment with the school administrator, the cooperating teacher, the 

teacher candidate and other school personnel; 
9. collaborate with the classroom teacher(s) to complete the “Summative Assessment”; 
10. return the summative along with your final assessment including narrative comments and the 

cooperating teacher’s final assessment with narrative comments; and 
 

The qualifications of a university supervisor: 
 

 three years of teaching experience and an advanced degree or a minimum of five years 
teaching experience; 

 has training or experience in supervision; 

 is familiar with the Teacher Education Program goals and policies; 

 has the requisite skills and expertise to mentor a teacher candidate.  
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MODELS FOR INTEGRATING TEACHER CANDIDATES 
DURING FIELD EXPERIENCES 

 
CO-TEACHING MODEL  
 

Using the Co-Teaching model during the field experience fosters a collaborative relationship between 
the university and the school districts. 
 
What is Co-teaching? 
 

Co-teaching is defined as two teachers working together with groups of students sharing the 
planning, organization, delivery and assessment of instruction, and the physical space.  
 
Why Co-teaching? 
 

Co-teaching establishes a model for clinical experiences and student teaching that is responsive to 
the evolving relationships between P-12 education and teacher preparation programs.  

 P-12 student performance improves (statistically significant gains in four years of research) 
 Reduced student/teacher ratio better meets the teaching/learning needs in today’s diverse 

classrooms 
 Teacher candidates gain more skills and confidence 

 
How is the Semester Scheduled? 
 

Co-teaching moves beyond the traditional experience where teachers felt they must “give up” their 
classrooms to support the learning process for pre-service teachers. With the Co-teaching Model, 
cooperating teachers maintain their role as the classroom leader while working together with the 
teacher candidate, sharing the planning, organization, and delivery and assessment of instruction. 
Co-teaching allows the cooperating teacher and teacher candidate to collaboratively plan and deliver 
instruction from day one of the experience.  
 

 Early in the experience, the cooperating teacher typically takes the lead in co-planning and 
presenting instruction, while the teacher candidate assists, working with small groups of 
students. 

 Lesson planning is completed as a team from the onset of the experience. 
 There is no sequential order or hierarchy for the use of co-teaching strategies.  
 It’s not expected that co-teaching will be used for every lesson. Strategies are selected 

according to the requirements of the P-12 daily schedule and planned curriculum, student 
strengths and needs, and cooperating teacher and teacher candidate preferences. 

 As the experience progresses, the teacher candidate assumes more responsibility for co-
planning and teaching.  

 There are times when the cooperating teacher will leave the classroom allowing the teacher 
candidate to work alone since all teachers candidates need time to develop their teaching and 
management skills. As this occurs, the classroom teacher continues to partner with the 
candidate (e.g., developing lesson plans, evaluating student performance) rather than “giving 
away” the responsibility. This enhances the learning opportunities for P-12 students, combines 
the knowledge and strengths of both teachers, and models a positive adult working 
relationship. 
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CO-TEACHING STRATEGIES & EXAMPLES 

 

Strategy Definition/Example 

One Teach, One Observe One teacher has primary responsibility while the other gathers specific 
observational information on students or the (instructing) teacher. The key to this 
strategy is to focus the observation – where the teacher doing the observation is 
observing specific behaviors. 
Example: One teacher can observe students for their understanding of directions 
while the other leads. 

One Teach, One Assist An extension of One Teach, One Observe. One teacher has primary instructional 
responsibility while the other assists students with their work, monitors 
behaviors, or corrects assignments. 
Example: While one teacher has the instructional lead, the person assisting can 
be the “voice” for the students when they don’t understand or are having 
difficulties. 

Station Teaching The co-teaching pair divides the instructional content into parts – Each teacher 
instructs one of the groups, groups then rotate or spend a designated amount of 
time at each station – often an independent station will be used along with the 
teacher led stations. 
Example: One teacher might lead a station where the students play a money 
math game and the other teacher could have a mock store where the students 
purchase items and make change. 

Parallel Teaching Each teacher instructs half the students. The two teachers are addressing the 
same instructional material and presenting the material using the same teaching 
strategy. The greatest benefit to this approach is the reduction of student to 
teacher ratio. 
Example: Both teachers are leading a question and answer discussion on specific 
current events and the impact they have on our economy. 

Supplemental Teaching This strategy allows one teacher to work with students at their expected grade 
level, while the other teacher works with those students who need the 
information and/or materials re-taught, extended or remediated. 
Example: One teacher may work with students who need re-teaching of a 
concept while the other teacher works with the rest of the students on 
enrichment.  

Alternative 
(Differentiated)  

Alternative teaching strategies provide two different approaches to teaching the 
same information. The learning outcome is the same for all students however the 
avenue for getting there is different. 
Example: One instructor may lead a group in predicting prior to reading by 
looking at the cover of the book and the illustrations, etc. The other instructor 
accomplishes the same outcome but with his/her group, the students predict by 
connecting the items pulled out of the bag with the story.  

Team Teaching Well planned, team taught lessons, exhibit an invisible flow of instruction with no 
prescribed division of authority. Using a team teaching strategy, both teachers 
are actively involved in the lesson. From a students’ perspective, there is no 
clearly defined leader – as both teachers share the instruction, are free to 
interject information, and available to assist students and answer questions. 
Example: Both instructors can share the reading of a story or text so that the 
students are hearing two voices. 

 
The strategies are not hierarchical – they can be used in any order and/or combined to best meet the 

needs of the K-12 students in the classroom. (Copyright 2009, St. Cloud State University, Teacher 

Quality Enhancement Center; Research Funded by a US Department of Education, Teacher Quality 
Enhancement Grant). 
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TRADITIONAL MODEL 
 

Many classroom teachers may be familiar with the Traditional Model for student teaching. This model 
takes the approach of structuring the first 11 weeks of the semester to slowly incorporate teacher 
candidates into classroom instruction. Then during weeks 12-14, full responsibility is given to the 
candidate, with week 15 transitioning back to half days of instruction coupled with half days of 
observation.  
 
The Phyllis J. Washington College of Education has identified the Co-Teaching Model as the preferred 
way to integrate teacher candidates, because: 

 Classroom teachers feel the Traditional Model dictates they must “give up” their classrooms; 
 Research shows P-12 student performance improves significantly when taking advantage of 

having two professionals in the classroom; 
 Today’s teacher candidates are prepared to work with students at the onset;  
 Teacher candidates are more successful with more practice time; 
 The desire to foster collaborative relationships with school districts 

 

 
SUBSTITUTE TEACHING DURING STUDENT TEACHING 

 

Teacher candidates may be eligible to substitute teach for a maximum of five days during the student 
teaching semester. The following standards must be reviewed and approved by the building principal: 
 

 the teacher candidate demonstrates satisfactory progress based on a successful midterm 
assessment of student teaching as completed by the cooperating teacher and university 
supervisor, earning mostly ratings of Proficient (3) or above with not more than one category 
rated as unsatisfactory (1) in each of the 4 domains; 

 number of allowed days for a K-12 teacher candidate with a split assignment are three days in 
one school setting and two days in the second school placement; 

 the principal, department chair or the principal’s designee agree that the teacher candidate is 
capable of being in sole charge of the classroom; 

 the teacher candidate has applied and been accepted as a substitute teacher by the district; 
(teacher candidates in the Missoula County Public Schools should complete the peach colored 
substitute application at their assigned school building); 

 the teacher candidate will receive full substitute teaching pay from the district for each day of 
substitute teaching; 

 the teacher candidate is not eligible to substitute teach during a teacher’s strike. 

Benefits 
 

 provide a hiring pool of highly qualified substitute teachers. 

 provide continuity and stability for the students with less disruption in the learning process. 

 provide school personnel another opportunity to assess the potential of a teacher candidate for 
employment. 

 provide a possible opportunity for the cooperating teacher to attend a workshop, seminar or 
participate in a University methods course to gain a perspective of course instruction taken by 
the teacher candidate or other professional opportunities that allow for self-renewal; increase 
the teacher candidate’s understanding of the extent of preparation and instruction required for 
a substitute teacher and broadens their understanding of responsibility for the total school day. 
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EVALUATION AND GRADING 
 

Grades are based on performance during the student teaching semester, not an individual’s potential. 
Grades are based on the assessment of demonstrated teaching performance and are connected to the 
Charlotte Danielson’s Framework for Teaching. The four domains are identified on the Midterm and 
Final Assessments (available in this handbook’s appendix and at http://www.coehs.umt.edu). 
Teacher candidates receive formal assessments at the midterm and final conferences. At the 
culmination of the field experience, the cooperating teacher and university supervisor work together to 
reach consensus regarding evaluation and grading of the teacher candidate.  
 
The teacher candidate enrolls in a one credit/no credit Seminar: Reflective Practice and Applied 
Research Project and in 14 undergraduate credits (UG) or in 8 graduate credits (G). Four letter grades 
are recorded on the Summative Assessment, apportioned as follows: 
 

Letter Grades Components 
Section 1 (3 credits) 

Planning and Preparation 

 

 

 

 

 

1a. Demonstrates knowledge of content and pedagogy. 
1b. Demonstrates knowledge of students. 
1c. Sets instructional outcomes. 
1d. Demonstrates knowledge of resources. 
1e. Designs coherent instruction. 
1f. Assesses student learning. 

Section 2 (4 credits) 

Classroom Environment 

 

 2a. Creates an environment of respect and rapport. 
2b. Establishes a culture for learning. 
2c. Manages classroom procedures. 
2d. Manages student behavior. 
2e. Organizes physical space. 

Section 3 (4 credits) 

Instruction 

3a. Communicates with students. 
3b. Uses questioning and discussion techniques. 
3c. Engages students in learning. 
3d. Uses assessments in instruction. 
3e. Demonstrates flexibility and responsiveness. 

Section 4 (3 credits) 

Instruction 

4a. Reflects on teaching. 
4b. Maintains accurate records. 
4c. Communicates with families. 
4d. Participates in a professional community. 
4e. Grows and develops professionally. 
4f. Displays professionalism. 

Standards for Grades 
 

For each component, the teacher candidate will earn a score of 1, 2, 3, or 4 (unsatisfactory, basic, proficient or distinguished). 
The average score is computed by the University Supervisor, and the following key is used to assign a final grade for each 
domain: 
 
 3.0 or above  A                    2.1-2.2   C+ 
 
 
 2.8-2.9  A-                   2.0   C 
 
 
 2.6-2.7  B+                   1.8-1.9   C- 
 
 
 2.4-2.5  B                    * Below 1.8          F 
 
 2.3   B- 
 
*The University of Montana will not recommend a student for licensure with a grade lower than a C- in student teaching. 

 
The Director of Field Experiences reserves the right to assign final grades. 
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GRADE APPEAL PROCESS 
 

The University of Montana will not recommend a student for licensure with a grade lower than “C-” in 
student teaching. 
 
If a candidate is dissatisfied with the assigned student teaching grade(s), the student should schedule 
an appointment with the Director of Field Experiences. This appointment must be scheduled within 
30 days of the assignment of grades. The purpose for the meeting will be to discuss the grades in 
relation to the identified criteria for assessing student teaching performance and the grade 
standards. The candidate must submit an appeal letter to the Director a week in advance of the 
scheduled meeting. The appeal is limited to evaluation criteria the candidate believes was 
misunderstood or misapplied in the assignment of grades: 
 

 Reference to the student teaching evaluation criteria in relation to his/her performance.  

 Reference to documents that support the candidate’s assessment of his/her performance 
(e.g. the university supervisor’s observation forms, cooperating teacher’s and university 
supervisor’s midterm and final assessment forms).  

 
All cited documents should be available for the Director’s review during the meeting with the 
candidate. 
 
If the issue cannot be satisfactorily resolved, the student may address a written appeal to the Chair 
of the Field Experience Policy Committee. This appeal must be filed within 20 days of the initial 
appointment with the Director of Field Experiences. 

 
REMOVAL FROM STUDENT TEACHING AND OTHER FIELD EXPERIENCES 

 

On rare occasions it is necessary to remove a teacher candidate from a student teaching or other field 
experience assignment. The Director of Field Experiences has the authority and responsibility to remove 
a candidate from a field experience, including all field-based Teaching and Learning courses. Reasons 
for removal include inappropriate behaviors within the school setting and inability to complete expected 
tasks at an accepted professional standard. A candidate has a maximum of two attempts to complete a 
student teaching assignment successfully.  

School Agreements 

The University of Montana has no control over public and private schools that agree to take candidates 
in field experiences. The University does have cooperative arrangements with individual schools 
regarding the placement of teacher candidates. Written agreements between the University and the 
school districts outline the conditions and expectations of student teaching. A building principal or the 
Director of Field Experiences may decide that it is in the best interest of everyone concerned to remove 
a teacher candidate or field experience student. The Director will be notified immediately if a student 
does not appear to be progressing at a rate to allow for successful completion of a field experience. 

Removal Process 

Generally, before a decision is made to remove a candidate, the Director of Field Experiences 
informs the candidate and schedules a conference to consider appropriate options such as a 
“Professional Growth Plan (PGP)”. However, a building principal may decide that it is in the best 
interest of everyone concerned to immediately remove a teacher candidate. If a PGP is the elected 
course of action, it will summarize the teacher candidate’s strengths, list concerns regarding current 
performance, and outline the expectations and standards to be met based on the Charlotte Danielson 
Framework for Teaching as stated in the University of Montana Teacher Education Policy Handbook, 
all field experience assessment forms, and the midterm and final student teaching assessment form. 
The candidate has the opportunity to provide input to this individualized growth plan. The 
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conference may include the candidate, UM faculty, classroom teachers, and any other supervisors of 
the candidate. During this conference, it is determined whether a second placement during the same 
semester is warranted. Candidates reassigned in the same semester should expect an extended 
placement. Candidates removed from a student teaching assignment may be required to wait for a 
reassignment until the following semester or until approved for a second placement. 

 
In the case of removal of a teacher candidate, the Director of Field Experiences will call a meeting of 
the Field Experiences Committee, a standing committee of the Department of Teaching and 
Learning, to determine the most appropriate choice of actions. The meeting will take place as soon 
as possible after the candidate is removed from the field placement and will include the candidate, 
the cooperating teacher, and the university supervisor, if possible. The committee will review the 
situation from the perspective of the candidate, cooperating teacher, university supervisor, and 
director and discuss possible alternatives. 
 
Meeting separately, the committee will determine the actions to be taken. A candidate may receive 
a second placement under certain conditions, or be removed from the program. In the case that a 
second placement is determined appropriate, the candidate will complete a remedial program prior 
to that experience. Remediation will be based on a Professional Growth Plan that identifies specific 
areas for professional skills to be improved. Within five working days of this meeting, the Field 
Experiences Committee will inform the candidate of its decision(s) by certified mail. 
 
A candidate may appeal a decision made by the Field Experiences Committee within two weeks of 
the notification by meeting with his/her faculty advisor. The candidate should prepare a written 
justification for appealing the decision prior to meeting with his/her advisor. Following this meeting, 
the advisor will make a recommendation to the Chair of the Field Experience Committee. The 
committee chair and one committee member meet with the candidate and subsequently make a 
recommendation to the Chair of the Teaching and Learning Department. After a review by the 
department chair, a letter of acceptance or denial of the appeal is mailed to the candidate. If 
denied, the candidate may appeal to the Dean of the Phyllis J. Washington College of Education. 
 
The faculty in the Department of Teaching and Learning is committed to helping develop candidates’ 
skills to become effective teachers. The developmental skills for becoming an effective classroom 
teacher are similar to developing one’s competence in mathematics or reading. Some teacher 
candidates may require additional course work or skill development beyond the minimum required 
student teaching period. It may also require serious evaluation concerning the teaching profession as 
a career choice. The Director of Field Experiences and/or the Field Experience Committee will work 
with candidates as needed to reevaluate career choices. 
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PART 3: TEACHER CANDIDATE 
 
 
 
 
 
 
 

 
 

 
TO THE TEACHER CANDIDATE 

 
Welcome to student teaching! This capstone experience marks an important milestone in your 
passage from student to educator. These upcoming weeks will provide you the opportunity to put 
into practice the skills that you learned during your coursework and field experiences. Plan to work 
hard, strive to get the most from the experience by showing initiative, and enjoy yourself. Most 
important of all, be true to your newly assigned pupils.  
 
This handbook is both a guide and a planning tool to meet the challenges ahead. It is your 
responsibility to know what is required of you during your placement. Careful review of this material 
will help create a positive, professional experience. 
 
You must comply with the school district’s policies and procedures during student teaching as well as 
with state and federal laws. Please review school district policy concerning data privacy. A UM 
teacher candidate assumes a number of obligations, one of which is maintaining professional 
conduct. Teacher candidates are subject to confidentiality policies and laws regarding information 
acquired pertaining to students and their families.  
 
Keep the lines of communication open between yourself, your cooperating teacher, and your 
university supervisor. This handbook includes their roles and responsibilities as it is important that 
you know how each contributes to the success of the student teaching field experience  
 
If you have any questions concerning your field experience, you may contact the Office of Field 
Experiences for assistance at (406) 243-5387, or UMfieldexperiences@umontana.edu  

 
 

 
 

 
 
 

 
 

 
 
 

 
When the student is ready, the teacher will appear. 

 

                                                                              ~ Buddhist Proverb 

mailto:UMfieldexperiences@umontana.edu
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PRE-REQUISITES FOR APPROVAL TO STUDENT TEACH 
 
Appropriate professional behaviors are demonstrated by responsible conduct and mature judgment. 
Students enrolled in the Teacher Education Program are required to participate thoughtfully in 
classes and field experiences, to prioritize responsibilities to meet deadlines, and to accept and 
apply constructive feedback. Candidates are welcomed as contributing members of a learning 
community and are expected to assume a tactful, supportive role in all academic endeavors that 
reflects a sincere respect for others. The effective use of the facets of language and the ability to 
meet the physical and emotional demands of the teaching profession are essential. 
 
Requirements prior to confirmation of a student teaching assignment: 
 

 full admission into the Teacher Education Program; 

 a grade of C- or better in all required licensure courses; 

 a minimum cumulative GPA of 2.75 (and 2.75 in each field of licensure); 

 no “incomplete” in courses required for a major/minor. 

 for elementary education majors, student should be enrolled in the Professional Methods Block 
(Level 3), and have completed all coursework in all previous levels. 

 for secondary licensure candidates, all methods courses, two thirds of content course work, and 
approval by departments in the major/minor content area. 

 provide proof of up-to-date First Aid and CPR training attained via enrollment in a face-to-face 
course that includes demonstration and evaluation of core skills. Elementary and K-12 majors 
complete certification in child and adult CPR. Secondary majors complete adult CPR).  

 provide a current (within the last two years) Fingerprint-Based Background Check (candidates 
with misdemeanors or felonies may be subject to further review by the Field Experience 
Committee); 

 receive consent of the Director of Field Experiences; 
 
 

 
 

 



 19 

PREPARATION FOR STUDENT TEACHING 
 
1. Register for Student Teaching. Specific student teaching registration instructions and advising 

numbers will be emailed to each student when the application has been approved and all 
documentation has been received (First Aid and CPR training and Background Check results). Do 
not attempt to register until you have received your individualized instructions. 

 
2. The Office of Field Experiences will email an announcement of your placement to your official 

“umontana.edu” email address only. Follow instructions in the announcement and contact your 
cooperating teacher* immediately upon confirmation receipt. Confirm your placement start date 
and notify the Office of Field Experiences if there are any variations.  

 
  *A prospective cooperating teacher or principal may contact you directly to request an interview 

before you receive a placement announcement from us. Make sure the music and voice mail 
greetings on your phone are professional. 

 
STUDENT TEACHING PLACEMENT 

 

The Office of Field Experiences (OFE) coordinates all student teaching placements and maintains a 
record of teacher candidate placements for each school, grade level, subject area, and cooperating 
teacher for every academic term. Teacher candidates meet with the director individually prior to 
approval to student teach, to visit with the candidate, and to discuss special needs or preferences for a 
student teaching placement. The OFE contacts the administrator of a school district to request the 
placement of teacher candidates. Every effort is made to select highly competent, qualified, and 
dedicated teachers to serve as cooperating teachers and to honor students’ requests for locations and 
grade level.  
  
The majority of students request to student teach in the Missoula area. However, such placements are 
not always possible. There are often more requests to student teach than there are available 
cooperating teachers. Some schools may be implementing a new curriculum or an innovative teaching 
approach and may not be able to accept teacher candidates. Some fields of study have a higher demand 
than others.  
 

Some factors determining the placement site: 
 

 total number of student teaching applicants in a given semester; 

 locations of previous field experiences; 

 schools approved for student teaching placements; 

 number of approved cooperating teachers; 

 type of school setting preferred by the student: large/small, urban/rural schools, schools with a 
particular ethnic background or a particular program focus; 

 availability of qualified university supervisors at the placement site; and 

 special requests and projects. 
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Guidelines adhered to by all Montana private and public institutions regarding the placement of 
teacher candidates: 
 

 Student teaching should provide the student with an unbiased assessment and realistic 
challenges. Therefore, students are not placed where relatives and close friends are 
employed by the local school or attending the school. 

 Higher education institutions make every effort to reduce the burden on K-12 schools and to 
honor their policies. Students are not permitted to make their own individual placements. 

 A variety of experiences provide the most learning. Students should not expect to student 
teach where they attended school.  

 Working at a part-time job while student teaching is discouraged. If it is necessary to work, 
teacher candidates must hold the field experience as top priority. It would be shortsighted to 
be successful at work and fail or do poorly at student teaching. 
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Kindergarten through Grade 12 Student Teaching Placement 
 

World Languages  
Education standards mandated for foreign languages by the Board of Public Education state: 
 

 A. All Montana high schools must offer foreign languages. (Effective July 1, 1992). 
 

 B. Middle Schools Basic Education Program: 
(j) students shall have the opportunity to take a second language. (Rule 

10.55.902). 
(i) students shall have the opportunity to take a second language, 1/2 unit each 

year in junior high or grades 7-8. (Effective July 1, 1994). 
 

C. Elementary schools (Primary K-5 or K-6). Second Language Learner Goals for Primary 
rules are more complex and less clearly defined. The rules (administrative rule of 
Montana 603 and 1001) state students should be able to: 

 (b) recognize some cultural traditions. 
(c) speak and understand a second language using simple vocabulary. (Effective 

July 1, 1999). 
 

Art, Music, and Health and Human Performance (HHP)  
The Board of Public Education Standards for these K-12 teacher licensure areas requires candidates 
to complete a student teaching experience at both the elementary and secondary level. 
 

International Student Teaching 
The University of Montana’s Office of Field Experiences (OFE) places teacher candidates in 
international settings through the following programs:  
 

• INDIANA UNIVERSITY GLOBAL GATEWAY FOR TEACHERS* 
• UM AFFILIATED IN INDIA - KODAIKANAL INTERNATIONAL SCHOOL IN INDIA 
• UM AFFILIATED IN CHINA*  

- HANGZHOU NEW CENTURY FOREIGN LANGUAGE SCHOOL IN CHINA 
- GUIYANG NO. 4 EXPERIMENTAL PRIMARY SCHOOL IN CHINA 

• DEPARTMENT OF DEFENSE EDUCATION ACTIVITY – (DoDEA)* 
  

*Candidates must successfully complete at least an eight-week student teaching experience in 
Montana prior to these international assignments. 

 
 

Candidates requesting international placement are carefully screened by the Department of Teaching 
and Learning. All international placements require at least one year's advance planning. Information 
on international student teaching is available at Teacher Education Services, and online at: 
http://coehs.umt.edu/departments/currinst/Clinical%20Experiences/formdocs/International%20Stud
ent%20Teaching%20Overview.pdf.  

http://coehs.umt.edu/departments/currinst/Clinical%20Experiences/formdocs/International%20Student%20Teaching%20Overview.pdf
http://coehs.umt.edu/departments/currinst/Clinical%20Experiences/formdocs/International%20Student%20Teaching%20Overview.pdf
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THE STUDENT TEACHING SEMESTER 
 

Student teaching is the capstone experience in a student's professional preparation program. It is a time 
to develop competence under the guidance of a mentor teacher, and it provides the transition from 
student to professional educator. Teacher candidates should have the opportunity to: 

 assess basic personal qualifications for teaching; 

 apply and test professional knowledge and skill; 

 participate in and assume responsibility for teacher activities; 

 develop personal and professional competence in a school environment; 

 prepare to meet the demands of a beginning teacher; and 

 evaluate individual readiness to enter the teaching profession. 
 

The teacher candidate profits greatly from opportunities to learn about classroom management, 
classroom maintenance, reports and records, and any extracurricular assignments for which the 
cooperating teacher is responsible. 

A teacher candidate is not permitted to receive compensation for services related to teaching and 
enrolling in any additional university course work is not recommended. 
  

Expectations: 
 

The success of your student teaching experience rests primarily with you. The Department of Teaching 
and Learning expects teacher candidates to: 

1) Begin work with a determination to meet challenges and an openness to learn from constructive 
criticism. 

2) Dress professionally. Personal appearance, clothing or jewelry should not detract from the 
learning environment. You are a role model for students and appearance leaves a lasting 
impression. 

3) Abide by all rules that apply to teachers. 
4) Maintain a professional demeanor. Do not criticize school personnel, facilities, or any phase of 

the school's system before or after your assignment. Listen carefully to discussions in informal 
situations. Avoid discussion of personalities. 

5) Be punctual and dependable. 
6) Prepare carefully and in sufficient detail for each day. Prepare backup lessons in case students 

are not accomplishing the lesson objectives, or complete a lesson faster than you anticipated. 
Be ready for the unexpected. 

7) Use standard English and enunciate clearly. 
8) Take the initiative in your relationship with your cooperating teacher. If you have concerns, 

don't wait for your teacher to diagnose your needs. Seek guidance and constructive feedback. 
9) Prepare daily lesson plans to review with your cooperating teacher the week before you plan to 

teach the specific lesson or at least three days in advance. This may vary depending on the 
school and the teacher. Suggested changes should be made before the lesson is taught. Changes 
in school schedules, or more time needed for a lesson than you had anticipated, will also require 
constant adjustment of lesson plans. It may be helpful to estimate the length of time it will take 
to accomplish each phase of the lesson.  

10) Expect to give more assistance to your students than you receive as a teacher candidate. Avoid 
seeming to "take over" or revise procedures. Don’t be in the position of always having to be given 
directions by the cooperating teacher.  

11) Do not allow outside responsibilities (e.g., work, extra-curricular or university activities) to 
interfere with your student teaching performance. Student teaching is your primary 
responsibility during this semester. 
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12) Know your students as completely as possible through observation, assessment, and examination 
of records. Keep all information confidential. Establishing a teacher-student relationship 
contributes to successful teaching. Work to gain student respect but do not focus as much on 
whether they think you are really a nice teacher. Avoid being too "chummy" with the students. 
Do not conduct conferences in a secluded area or behind closed doors. 

13) Do not administer corporal punishment under any circumstances. Never belittle or swear at or 
around students. Consider ways to keep students on task such as providing an activity for the 
students as soon as they enter the classroom. Avoid yelling or statements such as "you are acting 
like a two-year old." Develop signals to obtain the attention of the entire class. 

14) Participate in all duties: playground, study hall, lunchroom, clubs, field trips, etc. 
15) Expect to give extra time as may be needed to help students solve problems and to participate 

in extra class activities.  
16) Remember the cooperating teacher is legally responsible for the class and for the students. 

Always check before trying new methods or materials. 
17) Expect your supervisors to make notes while you are teaching and seek constructive feedback to 

help you improve. 
18) Remember that you are a guest in the school. 

 

Student Teaching Schedule and Absences: 
 

Teacher candidates follow the same schedule as the school to which they are assigned. University 
holidays are not necessarily holidays for candidates. Teacher candidates keep the same schedule as the 
teachers. This means you will be in school from before 8:00 A.M. until 4:00 P.M. Plan ahead for meeting 
personal/family responsibilities. The Director of Field Experiences must approve any variation in a 
student teaching schedule. 
 

Avoid absences. If you are ill, must be late to school, or there is an immediate family emergency, 
contact your cooperating teacher(s) no later than 7:00 A.M. Call the school office and request that the 
teacher(s) be notified. If possible, obtain your cooperating teacher(s) personal phone number(s). 
Absences due to illnesses/emergencies do not require a Leave of Absence Request form since the 
candidate must seek immediate approval. 
 

If a situation other than illness/emergency requires you to be absent during the student teaching 
practicum (e.g., family wedding, educational conference, etc.), you must obtain formal approval from 
the cooperating teacher and university supervisor. Use the Leave of Absence Request- Planned Absence 
form located in the Appendix for Teacher Candidates. Planned absences cannot be for more than three 
days and the request must be submitted at least three days in advance. 
 

Up to three days of absences – whether planned or unplanned – are allowed. Anything exceeding that 
amount must be made up during Finals Week. Make-up days are arranged with the cooperating teacher 
and university supervisor and approved by the Director of Field Experiences.  
 

Be sure to provide your cooperating teacher (or other substitute) with complete lesson plans to be used 
in your absence. You will want to receive feedback on your lessons and students when you return. See 
the Appendix for Teacher Candidates for a suggested feedback form.  
 
Unexcused absences may be grounds for removal from student teaching. Candidates who miss more than 
one week may not meet licensure requirements. You are expected to student teach until the last day of 
your assignment.  
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Co-curricular activities 
 

Participation in a wide range of school activities is highly recommended. Activities include clubs, sports, 
programs, plays, dances, fundraisers, faculty and/or departmental meetings.  
 
Legal Issues: Liability and Strikes 

 

Teacher candidates are accorded the same protection of the laws as that accorded a licensed 
teacher and are expected to comply with all rules and regulations of the governing board of the 
school district. Teacher candidates are required to obtain liability insurance. Some school districts will 
not approve an assignment until the student has obtained such insurance. Liability insurance may be 
obtained for a minimal membership fee from the Montana Education Association-Montana Federation of 
Teachers. 
 

Should a strike within the district be imminent, the teacher candidate should immediately contact the 
Director of Field Experiences. If a strike occurs, the following apply: 

 

 No credit will be received if a teacher candidate works as a paid substitute during a strike. 

 The University’s personnel and budget will govern placement in another assignment. 

 The University of Montana remains neutral regarding a strike or the possibility of a strike. 
 
Observation and Participation in the Classroom: 
 

Following your initial orientation period, you will begin to observe and participate more in the 
classroom. The cooperating teacher and university supervisor should help you get experiences that 
extend beyond the cooperating teacher's classroom. Try to observe teachers with different 
responsibilities, organizational patterns, and grade levels to provide an overview of all aspects of 
teaching. 
 

The observation period is designed to acquaint you with methods and materials in your assigned 
classroom(s) as well as school activities in general. Try to develop systematic observation of teaching-
learning situations and continue throughout the assignment. These questions may help focus your 
observations. 
 

 How does the physical environment of the room enhance learning? 

 How are routine matters handled? 

 How are desirable work habits developed? 

 How is student attention gained and held? 

 How is student initiative stimulated and individual and group responsibility developed? 

 What standards does the teacher expect? 

 What student behavior standards are expected and exist? 

 What classroom management is used to prevent discipline problems? 

 How are conflicts, disputes, impertinence, and unruliness, handled? 

 How is district policy enforced? 

 How is student cooperation encouraged, achieved, and retained? 

 What personal characteristics of the teacher help create good student morale? 

 How are individual and group assignments made? 

 What instructions are essential before students are given the opportunity to work 
individually or in a cooperative learning group? 

 How are subject matter and materials selected and used? 

 How is a lesson introduced, developed, and concluded? 

 What different methods does the teacher use to evaluate student work? 
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 What is being done to accommodate the individual needs of students? (the bright and 
gifted, slower learners, the assertive child, the timid child, the child constantly seeking 
attention of the class, etc.) 

 How does one determine if a student qualifies for Special Education Services, or what 
criteria identifies a student for the Special Education Program? 

 Are students interested in the lesson? Which students seem to have no interest? Observe 
these students outside the classroom and in other classes. Note leadership, peer 
acceptance or fellowship, identification with a particular group of students, and general 
interest in life. 

 What is the balance of teacher-student participation and student-student participation in 
classroom discussion and activities? 

 How are paraprofessionals or other teachers supervised in the classroom? 
 

 Observation of Students: Identify methods of developing self-discipline or group control used by the 
class. What are the obligations of the students for absences and tardiness? Observe the students 
during class work and other activities. Note the ones who get attention because of unusual 
responses. Do all pupils listen to directions? Who asks questions? Who begins work promptly and 
always completes homework? Which students need extra help? Who thinks problems through, etc.? 
Are you able to identify different learning styles of students? 

 
Teaching: 
 

Plan how you will begin your teaching assignment. Through cooperative planning with your classroom 
teacher, you will learn when and what you are to teach. Locate additional materials that will be helpful 
for teaching. Some factors to discuss are: 
 

 What has previously been taught? 

 How does this unit link with previous and future units? 

 What resources are available (text, teacher's manual, resource units, multi-media)? 

 What are the unit objectives and state standards? 

 What is the best organizational plan? 

 What methods of instruction seem to be most effective with specific classes? 

 How should this unit be evaluated? 
 

In accordance with the Co-Teaching Model of Integration, teacher candidates should begin co-planning 
and/or co-teaching from day one. Induction into classroom responsibilities will be gradual and depend 
on your cooperating teacher’s discretion. You may begin by assisting with routine classroom procedures, 
teaching a section of your cooperating teacher's lesson, or team-teaching a lesson. As you gain in 
competence and confidence, you will be assigned more teaching duties. 
 

It is hard to overemphasize planning for a successful start to your teaching duties. As a beginning 
teacher, you will find that written and detailed lesson plans, prepared in advance of actual teaching, 
are imperative. Lesson plans give direction to your teaching. Review lesson plans with your cooperating 
teacher to obtain constructive criticism before you teach. As you develop teaching skill, lesson plans 
will become less detailed. Remember to coordinate IEPs with the resource specialist.  
 

Teacher candidates should be thoroughly capable in their subject fields and should be developing an 
increasing variety of appropriate teaching methods. When you teach, teach confidently and 
enthusiastically, trying to meet individual needs as well as those of the group. The following are some 
suggestions to keep in mind every day: 
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 Greet students as they enter the classroom. Be friendly; avoid familiarity or sarcasm. 

 Plan to start work immediately at the beginning of each class period. Have an assignment on the 
board, outline the class lesson for the day on the board, or prepare a short activity for students 
to review or complete to allow you time to take roll, etc. 

 Focus the attention of the students before making announcements or beginning a lesson. 

 Don't expect to do all the talking. Provide the students the chance to discuss, answer questions, 
perform the demonstrations, and be active participants in the classroom. 

 Don't let a few students monopolize the activity or discussion. 

 Keep all students on task while you are working with an individual student. 

 Ask questions so that the entire class may hear before calling upon specific students. 

 Use a variety of instructional materials and resources. 

 Vary the tone and volume of your voice. 

 Use standard English and good penmanship on the board, overheads, handouts, and student 
work. Avoid slang, stereotyped expressions, and verbal ticks such as “like,” “ok,” “you know,” 
“you guys,” etc. 

 Adjust lighting and ventilation to facilitate student learning. 

 Move around the room while teaching, but don't pace nervously. 

 Plan details carefully -- materials, equipment, time, etc. 

 Plan meaningful assignments with specific evaluation criteria you will use to evaluate students' 
work. Provide clear directions for completing work and clarify grading standards. 

 Prepare questions in advance to stimulate class discussion 

 Begin with individual student conferences to help resolve individual behavior problems. 

 Be observant of what is going on in your class at all times. 
 

Discipline and Classroom Management 
 
A major challenge for teachers is classroom discipline. Most teacher candidates have a strong feeling 
that they want the students to like them. In order to be liked, the teacher candidate may relax the 
rules, or attempt to be viewed as a "friend" to the students. This approach often leads to discipline 
problems. When the teacher candidate tries to regain control, it is twice as difficult. More success will 
be achieved if a teacher approaches a class with firmness, fairness, and respect for each student. There 
are no shortcuts to respect and friendship. Students cannot be bought -- teachers must earn respect 
before they can be a friend to students. 
 
Good discipline may be described as a friendly but businesslike rapport in which students and teachers 
work cooperatively toward mutually recognized and accepted goals. Anything that interferes with 
optimum learning during class must be kept to a minimum. 
  
Before student teaching, read the school's behavior management plan. Observe how teachers follow the 
plan and determine how you will adhere to it. When you begin to teach, review the classroom rules with 
students so they will immediately recognize that you will maintain the same rules as your cooperating 
teacher. Does the teacher have a classroom discipline plan posted as a reminder? As you become 
experienced and perhaps prefer to modify the class rules, discuss it with your cooperating teacher. Have 
a plan for academic and non-academic activities. Before implementing a new procedure, briefly discuss 
it with the class. 
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Some Guidelines for Successful Classroom Management and Effective Discipline: 
 

 Establish set procedures. Have a routine for all activities, such as asking questions, obtaining 
papers, collecting assignments, etc. Set procedures will minimize wasting valuable class time. 

 Provide the class with the kind of conduct you expect. 

 Begin class immediately. Students should be expected to begin work the minute they enter the 
classroom. 

 Insist on the general rule of only one voice at a time in your classroom (except in special cases, 
as when the class is divided into groups). If progress rather than chaos is to reign, students must 
learn to be recognized before they speak. 

 Be definite. Students are quick to sense indecision by a teacher who does not know what to do 
next - or what to have the class do.  

 Tell students what you want them to do, not what you want them to stop doing. 

 Be consistent. Inconsistency confuses students and they lose respect for the teacher. 

 Be positive. Provide opportunity for daily successes, give appropriate praise, and encourage 
students in a variety of ways. 

 Maintain the expectations of classroom behavior by carrying out disciplinary consequences for 
disruptive or continually off-task behavior. You must be comfortable with the consequences in 
order to enforce the class rules. 

 Provide frequent positive reinforcement for appropriate and on-task behavior. 

 Never take away rewards or give additional homework as punishment. 

 Motivate students by every technique at your command and keep them motivated. Sell your 
subject matter. Relate assignments to needs, maturity, and interest of the class. Teach students 
the things that are meaningful to them. 

 Give specific and articulate directions for each learning activity or classroom situation. Expect 
the students to listen and follow the directions the first time. However, it will be helpful to give 
directions in several different formats, such as writing assignments or instructions on the board, 
periodically restating instructions to check for attention and understanding, and asking students 
to restate the instructions. 

 Do not make an issue of everything. Determine what is important and correct the situation 
before a major problem occurs. Focusing too much attention on a problem student may 
reinforce the disruptive behavior. Reject undesirable student behavior, but never the entire 
group. 

 If unacceptable behavior is widespread in a class, concentrate on the ringleader. If you can win 
him/her over, others will follow. Try to determine the cause for unacceptable behavior and 
recognize that it is a symptom. The need for attention or affection or the expression of fear, 
resentment, and insecurity may be the basic problem. If these needs are being met, a student 
may learn that unacceptable behavior is not necessary. 

 Learn as much as possible about your students. Consult with the school guidance counselor, 
other teachers, the parents, and any other individual who may assist in helping to modify or 
change a student's unacceptable behavior pattern. Look for weekly opportunities to provide 
parents with positive feedback concerning growth and development of students. 

 Student behavior problems may be resolved by developing individualized discipline plans or a 
contract establishing goals to be achieved and incentives for achieving the goals. Document 
progress.  

 Show a sense of humor. Some classroom incidents are funny, and you cannot avoid them. Laugh 
with the class and/or at yourself. 

 Document chronic student misbehavior. You may want to contact the parents. Generally, 
parents are more cooperative than you might expect. Before initiating contact, always discuss 
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such communication with your cooperating teacher. Parents may have helpful information about 
their son or daughter that could help resolve the discipline problem. Initiating ways to actively 
communicate with parents may help prevent problems. Remember to identify positive 
characteristics of the student before discussing problems. 

 Never argue; arguments demean a teacher. Never let students question the management system 
during class time. You and the students have the responsibility to abide by the policies of the 
school. Keep in mind that rules help provide optimal learning and a safe environment for each 
student. 

 If you make an error, be willing to admit your mistake. 
 
Try to Avoid: 
 

 starting work before having the attention of the entire class; 

 taking for granted that students know certain facts; 

 talking too much and explaining answers to your own questions; 

 going too fast; 

 being tied to the textbook; 

 posture and demeanor that indicate to students that you really don't mean what you say; 

 punishing the entire class for the misbehavior of one or two students; 

 using sarcasm intentionally or not; 

 losing your temper and letting insignificant matters upset the regular classroom;  

 taking undisciplined, aggressive behavior personally; and 

 making threats that cannot or will not be carried out. 
 
To improve listening and attention skills in the classroom: 
 
Beginning the lesson: 
 

 Use an advanced organizer to share with students the class topic for the lesson and explain the 
purpose of the lesson, e.g., “Listen carefully today. We are going to review changing phases of 
matter. You will need to know this information for the test on Friday." 

 Write unfamiliar vocabulary words on the board. Ask students to define each term. They can use 
the words in sentences; provide synonyms or copy words and definitions. 

 Briefly preview the lesson topic(s) with students. Ask them to list five questions that they would 
like to hear answered during the lesson presentation. Or, list five or more questions on the board 
and tell students to listen for the answers. 

 Give students a study guide that includes an advanced organizer, a list of new words, ideas and 
concepts, questions to think about and space for notes. 

 If the lesson will include class discussion, prepare students by giving them the discussion topic(s) 
and asking them to write down information to be shared during the discussion. 

During the lesson: 

 Use an outline (e.g., board, overhead, PowerPoint or handout) that summarizes the major points 
that students must remember. 

 Encourage active student participation by asking questions or using "hands on" activities. 

 Use visuals (e.g., pictures, maps, graphs, charts, etc.) 

 Ask students to connect the lesson with preceding discussions or with life in general. 

 Allow time for students to ask questions or make comments about discussion topics. 

 Bring closure to a lesson to reinforce the major learning concepts. 
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CONFERENCES WITH THE COOPERATING TEACHER AND UNIVERSITY SUPERVISOR 
 
Reflection, assessment, and evaluation are important parts of the student teaching experience. Keep a 
journal of your ideas, challenges, and actions and be ready to discuss any questions or concerns 
regarding your student teaching work with the cooperating teacher or the university supervisor.  
 
With your cooperating teacher: 
 
 1. Schedule conference time to seek regular feedback on your performance. If you have a concern 

or question, bring it up early in the semester. Make sure you understand what is expected of 

you.   

 2. Schedule a weekly conference to review your lesson plans and to discuss when and how you will 

assume additional teaching responsibilities. 

 3. Consider inviting the building principal or the department chair to observe you during the 

second half of your assignment. If another teacher candidate is assigned in the same school, 

consider observing and providing feedback to each other. 

 4. After teaching a unit, survey students to determine the most effective areas of instruction. You 

may use the Unit Plan Sample Template, found in the Appendix for Teacher Candidates, or 

design your own. Using student feedback, what changes would you make if you were to teach 

this unit in the future? Student feedback may guide your completion of the reflection essay to 

be completed after the midterm assessment. Another method may be to teach students writing 

skills by writing a letter of recommendation for you. These letters would be for your self-

evaluation, not a credential file. 

 5. Schedule a midterm progress conference and a final assessment conference, in conjunction with 

the university supervisor. 

 
With your university supervisor: 
 

1. Schedule an introductory visit and a the required number of observations and conferences 

based on the length of your placement: 

a. 16-week assignments: 6 Observations and 3 conferences 
b. 12-week assignments: 5 Observations and 3 conferences 
c. 10-week assignments: 4 Observations and 3 conferences 
d. 8-week assignments: 3 Observations and 3 conferences 

 
Complete lesson plans should be available to the university supervisors when they observe. 
During conferences, seek feedback on your performance and ask for assistance and suggestions. 

 2. Make sure you understand what is expected of you.  

 3. Schedule a midterm progress conference and a final assessment conference, in conjunction with 

the cooperating teacher. 
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PART 4: 
THE COOPERATING TEACHER 

 
 

 
 
 
 
 
 
 
 
 
 
 

TO THE COOPERATING TEACHER 
 
As the cooperating teacher, you provide a vital link in the teacher preparation program. Your role is to 
serve as mentor to the teacher candidate by using your expertise and experience to guide the 
development of pedagogically sound and realistically appropriate knowledge, skills and attitudes. We 
ask you to be nurturing yet direct, to provide constructive feedback, to maintain minimum standard 
requirements that support the University of Montana’s Conceptual Framework, and to encourage and 
support the individual in reflecting and developing into a competent beginning teacher. This task 
requires a considerable amount of time and effort on the part of the cooperating teacher. With 
preparation, organization, and flexibility a teacher candidate can be an opportunity for expanded 
learning for everyone involved. 

 
Thank you for your willingness to work with one of our teacher candidates this semester. We hope 
that the experience will be rewarding for both you and the teacher candidate. Your efforts this 
semester will have a profound effect upon the education of many children in years to come. 

 
 
 
 
 
 
 

 
 

 
 

 
 
 

 
 
    "Everyone has a transferable commodity-knowledge. Sharing your unique expertise and 

making introductions for someone creates a lasting legacy.”  
 

                                                                                                             ~Marsha Blackburn 
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ROLES AND RESPONSIBILITIES 
 

Accepting the responsibility of serving as a role model to a teacher candidate creates potential 
benefits for classroom teachers by: 
 

 enabling both teachers to refine, reinforce or reshape their teaching philosophy and skills; 

 providing additional support in the classroom; 

 creating opportunities to experiment with new or different instructional approaches and 
resources; 

 providing positive mentoring to an enthusiastic beginning teacher; 

 renewing the sense of commitment toward the teaching profession; 

 acquiring a comprehensive view of the changing focus of K-16 educational programs and gaining 
a greater opportunity for input into university curricula to revise and improve the preparation of 
future educators; 

 creating a learning community by building a university school partnership; and 

 observing student behavior from a different area of the room. 
 
The cooperating teacher performs a key role in the preparation of a teacher candidate by serving as a 
day-to-day guide, professional colleague, and counselor. Cooperating teachers accept teacher 
candidates as professional associates and at the same time recognize they are just beginning their 
teaching career. Therefore, it is important to set the stage for developing a positive working 
environment that is conducive to the growth and development of a teacher. Make it a meaningful 
experience for both the teacher candidate and you by planning with the teacher candidate to 
experience the varied roles of a teacher and to assume a leadership role in the school and community.  
 
Responsibilities of the Cooperating Teacher 

 Meet with the teacher candidate and university supervisor to review guidelines; 

 Serve as a role model, observe the standards of professional ethics; 

 Maintain consistency in expectations of students and the teacher candidate; 

 Become personally acquainted with the teacher candidate to help in the transition from student 
to teacher; 

 Orient the teacher candidate to personnel, class organization, course objectives, discipline, 
routine school and class procedures, information about students with special needs or medical 
problems, etc.; 

 Encourage the teacher candidate to ask questions regarding all aspects of the classroom; 

 Support the teacher candidate's experimentation with methods and materials; 

 Guide other teacher responsibilities in the lunch room, on school grounds, at assemblies or in 
committee work; 

 Demonstrate or model techniques and methods before expecting the teacher candidate to 
perform similar tasks;  

 Provide positive clinical supervision of teacher candidates including effective use of 
observation to identify student strengths and learning needs, constructive criticism to help the 
teacher candidate improve and grow professionally, and clearly communication when making 
recommendations for improving performance; 

 Confer regularly with the university supervisor to guide the teacher candidate in improving 
instructional or professional behaviors (to include a mid-term and final assessment of the 
teacher candidate's progress); and 
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 In cooperation with the university supervisor, submit the summative assessment of the 
teacher candidate (The university supervisor and cooperating teacher must each complete a 
final progress report. Supervisors may need to consult with the cooperating teacher to rate 
some of the indicators). Together, the cooperating teacher and the university supervisor 
determine whether a teacher candidate demonstrates the necessary knowledge, skills, and 
attitudes required of an effective beginning teacher. 

 
BASIC STEPS IN SUPERVISION OF A TEACHER CANDIDATE 

 
1. Review all parts of the handbook to provide your teacher candidate the best possible experience. 

 
2. Provide a desk (preferably not a student-size desk) or designate a work area for the teacher 

candidate. Include supplies and copies of necessary manuals and textbooks.  
 
3. Assemble a binder with useful information to include the following: 

 
 Lists/Documents: 

 School map and schedules(s)  

 Calendar that indicates important dates such as school assemblies, picture day, 
faculty meetings, music programs, etc. 

 Class rosters and seating chart(s) 

 A copy of the school’s Student Handbook (Including rules, grading policy, etc.) 

 School personnel list with jobs and school phone numbers / school policies 

 A list of your favorite tried-and-true activities and good teaching ideas. Encourage 
your candidate to add to it throughout the experience. 

 You might ask each student to write an introduction letter or write advice for a new 
teacher. You can also use the What About You? document found in the Appendix for 
Cooperating Teachers.  
 

 Forms: 
Discipline, Equipment Checkouts, Field Trips, Recess Kits, Accident Reports, 
Library/Computer Labs or Hall Passes, Substitute Teacher Instructions, 
Referrals, Custodial Requests 
 

 Curriculum(s): 
Curriculum outline or scope and sequence for the semester the teacher candidate is 
assigned. Include the previous or past semester curriculum outline for each grade level 
that the teacher candidate will eventually assume teaching responsibilities. Provide 
text/materials and options for planning other possible units. 

 
4. Conduct an initial meeting with your teacher candidate. Use this opportunity to discuss 

expectations of the teacher candidate, including a review of class rules and policies. Also, 
introduce the student to school personnel.  

 
5. Introduce the teacher candidate to the class as your colleague not a subordinate: “This fall 

semester, you will be fortunate to have two teachers. My teaching partner is _______. The 
advantage is that we will be able to provide more individual help and perhaps do a greater 
variety of learning activities." Or, "Our school is fortunate to have an additional mathematics 
teacher, _______. On some days, I will teach the class, other days we will team teach, and 
sometimes, ______ will teach." Encourage students to recognize the teacher candidate as a 



 33 

member of the school community. You could also ask the teacher candidate to prepare a short 
PowerPoint presentation to share with students. Topics might include “Why did I want to be a 
teacher? “What courses were required for a teaching major?” “What was one of the most difficult 
courses and what strategies helped to successfully pass the course?”  

 
6. Plan to have the teacher candidate conduct purposeful observations. Guide growth by suggesting 

s/he observe and analyze how you: 
 

 establish and follow class routine; 

 divide students into learning groups; 

 begin class and dismiss students after class; 

 get students ready for lunch, the library, computer lab, etc.; and 

 use verbal cues and nonverbal signals. 
 

7. Assign initial classroom responsibilities - such as preparing a learning center, working with a small 
group, or designing an interactive bulletin board for a specific lesson. 

 
8. Provide opportunities for the teacher candidate to collaborate with the special education 

instructors to plan and modify student learning. Beginning with the first day, help the teacher 
candidate be successful by: 
 

 assigning responsibility for the physical management of the classroom; 
 asking the teacher candidate to help prepare resource materials; 
 preparing a seating chart; 
 preparing group assignments for cooperative learning; 
 operating multimedia equipment; 
 including the teacher candidate in class discussions, other group activities, or assigning work 

with an individual student or small groups; 
 assigning monitoring responsibilities and checking student work; 
 asking assistance with playground supervision, study hall, lunch room duty, or library work;  
 planning ways to team-teach or arrange for the teacher candidate to explain an assignment 

or to teach part of a lesson; 
 sharing with the teacher candidate what needs to be accomplished in a lesson or a unit; 
 avoiding unprofessional remarks concerning the school, administration and university. 

 
9. Co-Plan a tentative schedule for the gradual progression of responsibilities. The length of the 

observation and participation period will vary. Work with the teacher candidate to plan units and 
lessons using current methodologies and teaching strategies. Refer to the documents included in 
the Appendix for Cooperating Teachers.  

 
10. Require complete lesson plans that carefully consider all aspects of instruction. Review each 

lesson plan at least 24 hours prior to the class presentation. As the teacher candidate becomes 
more proficient, written lesson plans may be simplified.  

 
11. Allow time to be spent observing other classrooms within the school, in other schools, and 

collecting and organizing teaching resources. The teacher candidate should provide the 
cooperating teacher and university supervisor with an observation schedule. Supervisors may 
suggest different levels or types of classes to observe and if possible provide an opportunity to 
observe or participate in an Individualized Education Plan (IEP) or Child Study Team (CST) 
meeting. It may also help to review special programs in the district or other instructional 
materials. The teacher candidate should make the necessary arrangements for observation. 
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12. Encourage teacher candidates to seek a variety of ways to initiate positive communication with 

the parent(s) or guardian. Letters, memos, voice mail, internet postings, telephone calls, 
personal communication, etc. All written communication must be reviewed for accuracy by the 
cooperating teacher. Impress on your teacher candidate the importance of keeping records and 
documentation for conferences with the student, parents, or administration. 

 
13. Evaluate the Teacher Candidate: Key to the successful development of the teacher candidate is 

consistent observation and daily or at least weekly conferences to discuss progress, plan future 
teaching assignments and confer about other pertinent topics. The cooperating teacher assumes 
an advisory or coaching role encouraging the teacher candidate to reflect on the success of a 
lesson and identifying areas needing improvement. Focus on two or three key issues or 
observations. Be honest and specific. Give written feedback using a two-step process to identify 
strengths and goals to work toward. Record your notes in three columns as follows: “What went 
well,” “Suggestions for Future Lessons,” and “Strategies for Teaching or Goals.” Ask the teacher 

candidate to reflect upon the teaching experience using the same format. Compare your 
observations. Focus on positive aspects and then discuss the goals and strategies for 
improvement. After the conference, make a copy for the teacher candidate. Plan specific 
conference times for the midterm progress report and the final assessment.  

 
Video- or Audio Recording: An effective way to critique classroom teaching is by video or audio 
recording. The teacher candidate may choose the class or classes to be recorded. The recording 
should focus on the teacher candidate. A suggested permission form for video recording classroom 
instruction can be found in the Appendix for Cooperating Teachers. 

 
Direct the teacher candidate to complete a self-review before reviewing the video with you. 
Some students decide to work on improvement and complete another video before reviewing 
with the cooperating teacher. The university supervisor may want to review a segment of the 
video with the cooperating teacher and teacher candidate. If the university supervisor is not able 
to observe the teacher candidate in each assigned class, the supervisor may request a video 
recording of the class. 

 
When should a teacher candidate be placed on a Professional Growth Plan (PGP)?  
 
The following are some examples of behaviors that may require a PGP: 

 frequently late in preparing lessons, or lessons are not carefully planned; 
 becomes defensive or uses excuses; 
 implements recommendations for a time, but does not demonstrate consistency; 
 ineffective instructional or behavior management; 
 late grading and returning assignments and maintaining grade records.  

 

Documentation of Teacher Candidate Performance, located in the Appendix for Cooperating 

Teachers, may help identify performance and problem areas. 

 
Immediately contact the university supervisor and the Director of Field Experiences. The Director 
will work with the supervisor to prepare a PGP identifying strengths and need for improvement. A 
conference with the teacher candidate, the cooperating teacher, and university supervisor, and 
possibly the principal will be arranged to review the plan and establish a timeline for improvement 
or removal from student teaching.  
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Cooperating Teacher Evaluation: Consider having the candidate complete the Teacher Candidate 
Evaluation of the Cooperating Teacher form (located in the Appendix for Cooperating Teachers) during 
the midterm conference. The feedback may help identify additional ways to mentor your teacher 
candidate. This evaluation is required for accreditation and will also be completed by the teacher 
candidate at the end of their assignment to be used for reports that do not identify any individuals or 
schools. 
 
Final Week of the Professional Semester: Encourage the teacher candidate to share, in a fun way, how 
s/he has observed the students achieve in class, and what the students have taught him/her. Teacher 
candidates may want to construct a poem, a farewell letter, or perhaps compose a song. 
 
Complete final assessments and conference with teacher candidate and university supervisor. Return 
your complete assessment to the university supervisor. Please return any comments or suggestions for 
revision to the handbook with your final assessment. 

 
Your teacher candidate may ask you for a letter of recommendation. Here is a suggested format: 
 
Paragraph 1: Briefly summarize the teacher candidate assignment and describe characteristics and 

traits such as enthusiasm, creativity, work ethic, rapport with students, staff and 
parents. 

Paragraph 2:  Describe planning and organizational skills, ability to use a variety of methods and 
strategies, develop and implement appropriate instructional objectives and ability to 
effectively evaluate student learning. 

Paragraph 3:  Describe ability to motivate and manage students and to maintain student interest or 
involvement and accommodate for individual student differences. 

Paragraph 4: Close with an overall summary of the student teaching assignment with a prediction for 
success as a career teacher. 
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“Mentoring brings us together – across generation, class, and often race – in a manner that 
forces us to acknowledge our interdependence, to appreciate, in Martin Luther King, Jr.’s 
words, that ‘we are caught in an inescapable network of mutuality, tied to a single garment of 
destiny.’ In this way, mentoring enables us to participate in the essential but unfinished drama 
of reinventing community, while reaffirming that there is an important role for each of us in 
it.” 
                                        
                                                                              ~Marc Freedman 

PART 5: 
THE UNIVERSITY SUPERVISOR 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

TO THE UNIVERSITY SUPERVISOR 
 
As the field supervisor, you are the liaison between the school system, teacher candidate, and the 
Office of Field Experiences at the University of Montana. A university supervisor is familiar with the 
goals, organization, courses of study, and pertinent policies and regulations of UM's Teacher 
Education Program. Supervisors assist in interpreting these to the personnel of the cooperating 
schools and provide leadership in building harmonious relations. It is very important to keep lines of 
communication open in order to best serve the teacher candidate.  
 
You will be expected to coordinate the assignments, handle the paperwork, set expectations, and 
provide university support to the teacher candidate. You are encouraged to consider the professional 
judgment of the cooperating teacher in order to support your observations.  
 

Thank you for your willingness to supervise our teacher candidates this semester. It is our intention to 
provide the opportunity for our students to work with professionals who share their skills, knowledge, 
pedagogical and professional knowledge, skills and behaviors necessary to help all students learn and, 
thus, enhance the quality of education wherever they might be.
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ROLES AND RESPONSIBILITIES
 
As a mentor to the teacher candidate, your responsibilities are to: 
 

 meet with the teacher candidate and cooperating teacher to review guidelines; 

 introduce yourself to the building administrator and the office assistants; 

 assist the teacher candidate in developing teaching competency; 

 provide regular and systematic evaluation of the teacher candidate's development; 

 serve as a resource person when assistance is needed; 

 consult regularly with the cooperating teacher, including a midterm and final assessment of 
the teacher candidate's progress; and 

 in cooperation with the classroom teacher, submit the summative assessment of the teacher 
candidate. Together, the cooperating teacher and the university supervisor determine 
whether a teacher candidate demonstrates the necessary knowledge, skills, and attitudes 
required of an effective beginning teacher.  

 
The university supervisor and cooperating teacher must each complete a midterm and final progress 
report. Supervisors may need to consult with the cooperating teacher to rate some of the indicators. 

 
Conferences and Observations 
 
At an initial conference with the teacher candidate, it is best to discuss your expectations for their 
performance during the semester. Clarify program requirements, standards to be met, and the student’s 
school assignment. Check if the teacher candidate will be employed and if so, how many hours/week 
during the student teaching semester. Remind the teacher candidate that student teaching needs to be 
the priority and employment is to be limited to 8-10 hours week. Discuss your observation procedures, 
including assessment and evaluation. Let the candidate know how you may be contacted and determine 
the same for the candidate.   
 
Guidelines for the First Meeting with cooperating teacher and teacher candidate: 

 review placement information, such as dates, location, cooperating teacher(s). If there is a 
discrepancy, please contact the OFE; 

 discuss student teaching schedule and the best approach to developing a positive learning 
team including responsibilities for each individual (Refer to Checklist for The Student 
Teaching Semester). Many teachers have previously supervised and may have specific 
preferences; and 

 explore ways you can help the cooperating teacher and teacher candidate fulfill their 
responsibilities, and meet the goals of the teacher education program and standards for 
licensure. Outline your expectations as a university supervisor. 

 
Plan to observe teacher candidates at least six times during the semester or in accordance with the 
length of the candidate’s placement: 

a. 16-week assignments: 6 Observations and 3 conferences 
b. 12-week assignments: 5 Observations and 3 conferences 
c. 10-week assignments: 4 Observations and 3 conferences 
d. 8-week assignments: 3 Observations and 3 conferences 

More observations may be needed if the teacher candidate has problems. If more than six observations 
are anticipated, contact the Director of Field Experiences regarding the nature of the problem and 
plans for a Professional Growth Plan. During your observations also briefly confer with the cooperating 
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teacher(s) regarding the teacher candidate’s progress and if you can be of any assistance to the 
cooperating teacher. 
 
Keep a record of observations, including the date and class observed. The more systematic and detailed 
the observation, the more useful it is to the teacher candidate. Clinical observations allow a variety of 
data recording techniques that assist the teacher candidate and university supervisor in reflecting on 
the strengths and weaknesses of a lesson. These techniques include: 

 tallying the frequency of behaviors; 

 listing one or two word descriptors to point out patterns, variety, and consistency; 

 coding certain behaviors; 

 recording word-for-word accounts of a part of a lesson; 

 recording short, ordered, anecdotal narrative of events and behaviors; 

 recording time that an event or behavior occurs; and 

 mapping or diagramming the site to locate and describe a behavior or event. 
 
A combination of two or more of these techniques can be useful. Schedule a follow up conference with 
the teacher candidate as soon as possible after the observation. The university supervisor and the 
teacher candidate can use the data collected during class to discuss ways to improve teaching skills. 
Provide the teacher candidate an opportunity to reflect on and critique the instruction of the lesson you 
observed.  
 
The emphasis should be on offering constructive feedback and specific suggestions for improvement. Set 
a small number of goals after each observation and review progress toward those goals in subsequent 
conferences. Keep in contact with the teacher candidate by telephone or email. 
 
Each observation should be for at least one class period or one full teaching activity. During conference, 
also explore ways the teacher candidate and/or cooperating teacher can help you acquire a more 
comprehensive understanding of the students they are teaching. Longer observations are recommended 
during the teacher candidate’s full-day assignment. A longer observation of a teacher candidate who is 
meeting expected performance outcomes may count as two of the six expected observations.   
 
If difficulties occur, contact the Director of Field Experiences, who will advise you on how to help the 
student, including preparation of a Professional Growth Plan and added observations. Keep careful 
documentation of observations and conferences. In collaboration with the cooperating teacher, develop 
a Professional Growth Plan. A PGP will summarize the teacher education candidate’s strengths, list 
concerns regarding current performance, and outline the expectations and standards to be met based 
on the Charlotte Danielson Framework for teaching stated in the University of Montana Teacher 
Education Policy Handbook and all assessment forms. A conference with the teacher candidate, the 
cooperating teacher, the university supervisor, and possibly the principal will be arranged to review 
the plan and establish a timeline for improvement or removal from student teaching. The teacher 
education candidate shall have the opportunity to provide input to this individualized growth plan. 
 
When should a teacher candidate be placed on a Professional Growth Plan (PGP)?  
 
The following are some examples of behaviors that may require a PGP: 

 frequently late in preparing lessons, or lessons are not carefully planned; 
 becomes defensive or uses excuses; 
 implements recommendations for a time, but does not demonstrate consistency; 
 ineffective instructional or behavior management; 
 late grading and returning assignments and maintaining grade records.  
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Formal assessment occurs at midterm and at the conclusion of the student teaching assignment. To 
serve as a guide for completing the progress reports, a set of descriptors for the Charlotte Danielson 
Framework for teaching can be found in the Appendix for University Supervisors.  
 
Midterm: This portion of the midterm/final assessment is to be completed by the end of the 8th week 
for students with a 16-week assignment. Teacher candidates will be at different stages of progress and 
skill so all evaluation criteria may not yet apply. For those candidates conducting two eight-week 
placements, complete the first midterm assessment by the 4th week of the first placement and the 
second midterm by the 4th week of the second placement.  
 
It is important for the cooperative teacher and university supervisor to review the midterm progress 
with the teacher candidate, citing areas of strength as well as areas that need improvement. Use the 
Midterm Assessment results to support the candidate in developing goals for the second half of their 
placement. The midterm report is relatively informal and only submitted to the Office of Field 
Experiences if the student is not making satisfactory progress (scores are a majority of 2’s or lower). 
 
Give the teacher candidate a copy. Consider having the teacher candidate complete the University 
Supervisor Evaluation Form, located in the Appendix for Teacher Candidates, during the midterm 
conference. The feedback may help identify additional ways to mentor your teacher candidate. This 
evaluation is required for accreditation and will also be completed by the teacher candidate at the end 
of their assignment to be used for reports that do not identify any individuals or schools. 
 
Final Evaluation: The same process is followed for the final evaluation and takes place during the last 
week of the term. It is important for both the cooperating teacher and the university supervisor to 
complete a final progress report in order to accurately compile CAEP reports. The university supervisor 
schedules the final evaluation conference and is responsible for submitting the final grade, but always 
following discussion with the cooperating teacher. If the university supervisor and cooperating teacher 
cannot agree on a teacher candidate’s grades, the Director of Field Experiences will assign the grade(s). 
As with the midterm, it is important to hold a conference with the teacher candidate and discuss 
performance, growth, and goals for becoming a successful teacher.  
• The Assessment of Content Knowledge Demonstrated during Student Teaching is to be completed by 

the cooperating teacher and returned to the university supervisor by the 15th week. This assessment 
is used to determine the eligibility of all education candidates for initial Montana teaching 
licensure.  

• The cooperating teacher’s Midterm/Final Assessment, your Midterm/Final Assessment, and the 
Summative Assessment should be submitted to the Office of Field Experiences at the end of the 15th 
week.  

 
If a teacher candidate decides to challenge assigned grades, the Director of Field Experiences and the 
Field Experience Policy Committee will need this input from each field participant involved. The 
completed evaluation forms for each teacher candidate are maintained in confidential files in the 
Department of Teaching and Learning. They may not be used for recommendations. 
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PART 6: LICENSURE 
 

Montana Assessment for Content Knowledge Verification: Teacher Candidates 
Implementation: Spring 2013 

 

Beginning in the spring of 2013, teacher candidates completing an accredited Educator Preparation 
Provider (EPP) program in Montana must meet the content knowledge requirements described below 
to be recommended for licensure/endorsement. This policy is the result of ongoing dialogue and 
consensus between the Montana Office of Public Instruction (OPI) and the EPPs. This policy ensures 
consistency across state programs. It also assures Montana school districts that Montana teacher 
candidates meet the federal Highly Qualified Teacher (HQT) requirements for Montana, as defined by 
the Elementary and Secondary Education Act (ESEA) of 2001 and the Montana Board of Public 
Education requirements. 
 
Teacher candidates must earn at least 7 points on the Montana Assessment for Content Knowledge 
prior to recommendation for licensure/endorsement by an accredited Montana EPP. The possible 
range for the Content Knowledge Score (CKS) is 0-10. Teacher candidates earning fewer than 7 CKS 
points or who score zero on any of the three rubric components shall not be recommended for 
licensure/endorsement. For candidates who receive a score of 1* on rubric components 1, 2, or 3, 
each Montana EPP will conduct a further individualized review of the candidate’s content knowledge 
and teaching skills, based on established policy, to ensure that the candidate merits 
recommendation for licensure/endorsement. 
 

1. Assessment of Content Knowledge Coursework GPA 
(GPA for content coursework required in the academic subject) 
The range for awarding points is 0-4 and will be calculated as follows: 
 

GPA Points 

3.50 – 4.00 4 

3.00 – 3.49 3 

2.65 – 2.99 2 

2.00 – 2.64   1* 

below 2.00 0 

 
2. Assessment of Content Knowledge Demonstrated During Student Teaching/ Clinical 

Practice 
 (The assessment is completed by a cooperating teacher and a college/university supervisor.) 

The range for awarding points is 0-3 and will be calculated as follows: 
 

Descriptor Points 

Knowledge is Advanced 3  

Knowledge is Proficient 2  

Knowledge is Basic   1* 

Knowledge is Insufficient 0 

 

Note: The assessment is completed by a cooperating teacher, college or university supervisor, 
or faculty member. 
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3. Assessment of Content Knowledge on appropriate Praxis II test 
The range for awarding points is 0-3 and will be calculated as follows: 
 

Score Range Points 

Meets/Exceeds MT Score  3 

At least 90 % of MT score 2 

At least 80 % of MT score  1* 

Below 80 % of MT score 0 

 
__________________ 
* For candidates who achieve a minimum passing composite score of 7, but receive a score of 1 on rubric components 1, 2, or 3 above, a 
further individualized review of the candidate’s content knowledge and teaching skills will be conducted by the Montana College or 
University to ensure that the candidate merits recommendation for licensure. 

 
LICENSURE UPON COMPLETION OF PROGRAM 

 
Montana: 
 
Upon completion of the Teacher Education Program, the University of Montana will recommend you for 
teacher licensure. The process for becoming licensed to teach in Montana and in other states will be 
outlined at a student teaching seminar. The class and type of license for which you will be eligible and 
how to renew a license and add additional endorsements will be explained at that time. 
 
Federal law authorizes the Montana superintendent of Public Instruction to request a nationwide 
background check for the purpose of determining whether a person seeking to work in a school has been 
convicted of a crime that bears upon such person’s fitness to have responsibility for the safety and well-
being of children. 42 U.S.C. §5119a. The background check is a report compiled from data held by the 
Montana Department of Justice and the United States Federal Bureau of Investigation. The report 
contains criminal convictions and it may influence your qualification for licensure. The Superintendent 
may not issue a license until the background check has been completed and the results of the 
background check have been delivered to and reviewed by the Office of Public Instruction. Prior to the 
completion of the background check, you will be denied unsupervised access to schoolchildren. 
 
Submit teacher licensure applications to Kristi Murphy in room 226 of Teacher Education Services. Initial 
degrees and all grades must be posted on official transcripts before she can complete any application 
and forward it to the appropriate state office. Processing of applications may take up to four weeks. 
The Montana Office of Public Instruction will not issue teaching licensure without a background 
clearance. The background check must be no older than two years. 

 
Licensure in Other States 

Licensure in other states requires the recommendation of The University of Montana Licensure Specialist 
if the teaching program has been completed at The University of Montana. Applications for licensure in 
other states can be obtained from the State Department of Public Instruction of the state in which an 
applicant wishes to become licensed. A list of these offices is available in the Field Experiences and 
Licensure Office. Information on licensure in other states is kept on file; however, since requirements 
change frequently, students seeking licensure in other states should contact directly the state office of 
the state in which they wish to become licensed. You may also ask The University of Montana Licensure 
Specialist for assistance or visit http://www.nasdtec.org for more information. 

 

http://www.nasdtec.org/
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Licensure Suspension, Revocation and Denial Rules 
 
The Superintendent of Public Instruction has the power to suspend, revoke or deny licensure. The 
administrative arm of the Superintendent is the Office of Public Instruction. If convicted of a crime 
more serious than a minor traffic accident, you may be denied licensure--check with the 
Licensure/Program Specialist or the Director of Field Experiences. The following section of the Montana 
Code states conditions under which suspension, revocation and denial take place and the appeals 
process. 

 
20-4-110. Letter of reprimand, suspension, revocation, and denial of license. 
 
(1) The Board of Public Education may issue a letter of reprimand or may suspend or revoke the 

teacher, administrator, or specialist license of any person for the following reasons: 
 
 (a) making any statement of material fact in applying for a license that the applicant knows to 

be false; 

 (b) any reason that would have required or authorized the denial of the teacher, administrator 
or specialist license to the person if it had been known at the time the license was issued; 

 (c) incompetency; 

 (d) gross neglect of duty; 

 (e) conviction of, entry of a guilty verdict, a plea of no contest to a criminal offense involving 
moral turpitude in this state or any other state or country; 

 (f) immoral conduct related to the teaching profession; 

 (g) substantial and material nonperformance of the employment contract between the teacher, 
administrator or specialist and the trustees of a school or school district without good cause 
or the written consent of the trustees; or 

 (h) denial, revocation, suspension, or surrender of a teacher, administrator or specialist license 
in another state for any reason constituting grounds for similar action in this state. 

 
(2) The board may initiate proceedings under this section if a request for the suspension or revocation 

of the teacher, administrator, or specialist license of any person is made to it by: 
 
 (a) the trustees of a district as to a teacher, administrator, or specialist employed by that 

school or school district within the 12 months immediately preceding receipt of the request 
by the board of public education; or 

 (b) the superintendent of public instruction. 

 (3) 
 
 (a) If the employment relationship between a school district and a teacher, administrator or 

specialist is terminated or not renewed or if a teacher, administrator, or specialist resigns to 
prevent termination or nonrenewal because the trustees have reason to believe that the 
teacher, administrator or specialist engaged in conduct described in subsection (1) (e) or (1) 
(f), the trustees shall make a written report to the superintendent of public instruction 
describing the circumstances of the termination, nonrenewal or resignation. 

 (b) The superintendent shall review the report and any supporting evidence included in the 
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report and may conduct further investigation. If the superintendent is satisfied that 
sufficient grounds exist, the superintendent may request action by the board of public 
education under subsection (1). The request must be brought within 1 year after discovery 
of the events that gave rise to the report. 

 (c) The trustees and the superintendent shall ensure the confidentiality of the report. 

 (d) The trustees and the superintendent and their agents and employees are immune from 
suit for actions taken in good faith under this section with respect to the report. 

 
(4) The board shall give a 30-day written notification to any person when the board intends to 

consider a letter of reprimand or the suspension or revocation of a license. Service of the notice 
must be accomplished by sending the notification by registered mail to the last address that the 
person has provided to the school district or the superintendent of public instruction. 

 
(5) The board shall conduct an investigation of the reasons for the suspension or revocation charge 

and then, if the investigation warrants further action, conduct a hearing in the manner provided by 
board policies. At the hearing, the board shall afford the person an opportunity for defense against 
the charge. 

 
(6) After a hearing, the board may place a written reprimand in the person’s licensure file or may 

suspend or revoke the person’s teacher, administrator or specialist license, except that in the case 
of a first violation under subsection (1) (g), the maximum penalty is a 2-year suspension of the 
person’s license. The board may, upon a request by a school district, inform the school district 
that a person’s licensure file includes a letter of reprimand, but the board may not provide a copy 
of the letter without first determining that the public’s right to know outweighs the person’s right 
to privacy. 

 
(7) When the superintendent of public instruction denies the issuance or renewal of a teacher, 

administrator, or specialist license the applicant may appeal the denial to the board of public 
education. The board shall hear the appeal in the same manner provided in this section for 
suspension or revocation and in accordance with the policies of the board. The decision of the 
board is final. 
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SCHOOL LAW OF MONTANA  
TEACHERS' POWERS, DUTIES AND PRIVILEGES 

 

20-4-301. Duties of teacher - nonpayment for failure to comply. 

 
(1)  Any teacher under contract with a district shall: 
 
 (a) conform to and enforce the laws, board of public education policies, and the policies of the 

trustees of the district; 
 
 (b) use the course of instruction prescribed by the trustees; 
 
 (c) keep, in a neat and businesslike manner, a teacher's register of attendance and grades; 
 
 (d) within 10 days after the conclusion of each school semester, prepare a report that must include 

the pupil attendance and absence data from the teacher’s register and grades. The report must 
be submitted to: 

 
   (i)  the district superintendent, if there be one; 
   (ii) the principal of the school, if there be one and there is no district superintendent; or 
   (iii) the county superintendent or all county superintendents when the teacher is reporting for a 

joint district, if there is no district superintendent or principal. 
 
 (e) exercise due diligence in the care of school grounds and buildings, furniture, equipment, books, 

and supplies; 
 
 (f)  provide moral and civic instruction by: 
 
   (i) endeavoring to impress the pupils with the principles of morality, truth, justice, and 

patriotism, including any course related to the flag prescribed by the trustees; 
   (ii) teaching the pupils to avoid idleness, profanity and falsehood. 
   (iii) instructing the pupils in the principles of free government and training them to comprehend 

the rights, responsibilities, and dignity of American citizenship. 
 
(2)  The trustees are authorized to withhold the salary warrant of any teacher who does not comply 

with the provisions of subsections (1) (a) or (1) (b) until the teacher does comply with the 
provisions. 

 
(3)  The trustees may not pay any teacher the teacher’s last month's salary until the teacher has 

provided a completed and accurate semester report to the required person, as determined by the 
person and as required in subsection (1) (d). 

 
History: En. 75-6108 by Sec. 89, Ch. 5, L. 1971: R.C.M. 1947, 75-6108. 
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CHILD ABUSE AND NEGLECT 
 
Recognize that most parents want to be good parents. Abused and neglected children are found in families of 
every economic and social status, in rural, urban, and metropolitan communities. Parents who abuse and 
neglect need help, and early detection prevents serious problems.  

While student teaching, candidates are agents of the school district where they are student teaching. A teacher 
candidate is subject to the duties listed in the Montana Code 41-3-201 and is required by law to report 
suspected cases of child abuse and neglect. For complete review of the Montana Law regarding “Child Abuse 
and Neglect,” refer to Code #41-3-101. The following information is a summary of sections of the law that 
should concern teacher candidates. 

 
41-3-101 Declaration of Policy. 
 
 (2) It is policy of this state to provide for the protection of children whose health and welfare are or may be 

adversely affected and further threatened by the conduct of those responsible for their care and 
protection. It is intended that the mandatory reporting of such cases by professional people and other 
community members to the appropriate authority will cause the protective services of the state to seek 
to prevent further abuses, protect and enhance the welfare of these children, and preserve family life 
wherever appropriate. 

 
41-3-102 Definitions. As used in this chapter, the following definitions apply: 
 (1) "Child" or "youth" means any person under 18 years of age.  
 
 (2) An "abused or neglected child" means a child whose normal physical or mental health or welfare is 

harmed or threatened with harm by the acts or omissions of his parent or other person responsible 
for his welfare. 

 
 (3) "Harm to a child's health or welfare" means the harm that occurs whenever the parent or other 

person responsible for the child's welfare; 
   (a) inflicts or allows to be inflicted upon a child physical or mental injury, including injuries 

sustained as a result of excessive corporal punishment; 
   (b) commits or allows to be committed a sexual assault against the child or exploits the child 

or allows the child to be exploited for sexual purposes or commits or allows to be 
committed the act of sexual abuse of children as defined in subsection (1) of 45-5-625; 

   (c) causes failure to thrive or otherwise fails to supply the child with adequate food or fails to 
supply clothing, shelter, education, or health care, though financially able to do so or 
offered financial or other reasonable means to do so; 

 
41-3-107 Interagency Cooperation. 
 
To effectuate the purposes of this chapter, the department of public health and human services shall cooperate 
with and shall seek the cooperation and involvement of all appropriate public and private agencies, including 
health, education, social services, and law enforcement agencies; juvenile courts; and any other agency, 
organization or program providing or concerned with human services related to the prevention, identification, 
or treatment of child abuse or neglect. The cooperation and involvement may not include joint case 
management, but may include joint policy planning, public education, information services, staff development, 
and other training. 
 
 
41-23-108 Reports.  
 
(1)  When the professionals and officials listed in subsection (2) know or have reasonable cause to suspect 

that a child known to them in their professional or official capacity is an abused or neglected child, they 
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shall report the matter promptly to the department of social and rehabilitation services or its local 
affiliate which then shall notify the county attorney of the county where the child resides. 

 
(2)  Professionals and officials required to report are: 
  (d)  school teachers, other school officials, and employees who work during regular school hours. 
 
(3)  Any person may make a report under this section if he knows or has reasonable cause to suspect that a 

child is abused or neglected.  
 
(4)  No person listed in subsection (2) may refuse to make a report as required in this section on the grounds 

of a physician-patient or similar privilege if the person came into possession of such information as a 
result of his treatment of the child. 

 
(5)  The reports referred to under this section shall contain: 
  (a)  the names and addresses of the child and his or her parents or other persons responsible for his or 

her care: 
  (b)  To the extent known, the child's age, the nature and extent of the child's injuries, including any 

evidence of previous injuries;  
 
Ask your cooperating teacher what the local school district policy is concerning reporting suspected cases of 
child abuse and neglect. Many districts use the following chain of command for teacher candidates to report 
abuse or neglect: 
 1. Classroom cooperating teacher 
 2. Building principal 
 3. Report by phone any suspected child abuse case promptly to the local Child & Family Services Office 
 

 
41-3-203  Immunity from liability. 

 
Anyone investigating or reporting any incident of child abuse or neglect, participating in resulting judicial 
proceedings, or furnishing hospital or medical records as required by 41-3-202 is immune from any liability, civil 
or criminal, that might otherwise be incurred or imposed, unless the person acted in bad faith or with malicious 
purpose. 

 
41-3-207  Penalty for failure to report. 

 
(1)  Any person, official, or institution required by law to report known or suspected child abuse or neglect 

who fails to do so or who prevents another person from reasonably doing so is civilly liable for damages 
proximately caused by such failure or prevention 

 
(2)  Any person or official required by law to report known or suspected child abuse or neglect who 

purposely or knowingly fails to report known child abuse or neglect or purposely or knowingly  
  prevents another person from doing so is guilty of a misdemeanor 
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~Appendix for Teacher Candidates~ 
 

Page Document Title Document Description 

51 Assessment of Content 
Knowledge - Elementary 

University supervisor and cooperating teacher 
complete during the final conference. 

53 Assessment of Content 
Knowledge – Secondary and 
K12 

University supervisor and cooperating teacher 
complete during the final conference. 

55 Assessment – Midterm/Final The cooperating teacher and university supervisor 
use this form to assess progress at the midterm and 
at the end of the field experience. 

60 Assessment - Summative University supervisor and cooperating teacher 
complete during the final conference. 

62 Assessment Descriptors Reference for university supervisors and cooperating 
teachers when debating a performance rating, and a 
reference for teacher candidates to recognize levels 
of expectations. 

93 Assessment Rubric: 
Action Research Project  

The rubric lists the 7 artifacts and their description. 

95 Checklist for the Student 
Teaching Semester 

A chart that outlines assignments and tasks with a 
timeframe for completion. 

96 Daily Checklist  A checklist for the school day that teacher 
candidates may find helpful. 

100 From Your Substitute If teacher candidate is absent, this form may be 
helpful when returning to the classroom. 

101 
 

Instructional Observation 
Checklist 

A checklist that can be used by the cooperating 
teacher during the beginning phases of student 
teaching. It could also be a helpful guide when 
reviewing the teacher candidate’s lesson plans or 
observing instruction. 

102 Internet Resources Reference for teacher candidate, cooperating teacher 
and university supervisor. 

103 Leave of Absence Request – 
Planned Absence 

Teacher candidate must document approval of 
cooperating teacher and university supervisor. 

104 Lesson Plan Templates Examples that can be used by teacher candidates in 
planning lessons. Other lesson formats more 
appropriate to one’s discipline or the lesson may be 
used. 

106 Letter of Introduction A sample letter that can be used to inform 
parents/guardians of the student teaching 
experience. 
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~Appendix for Teacher Candidates~ 
 

107 Orientation Checklist for the  
Beginning Weeks of Student 
Teaching 

Teacher candidate can use this as a guide to get the 
student teaching field experience off to a strong start. 

109 Permission to Video/Audio 
Record 

The teacher candidate can include this with the 
introductory letter. (Note that this form will not be 
needed if the school district already requires parents to 
sign a permission form that allows for pictures of their 
children to be taken for various school activities.) 

110 Reflections on your 
Tolerances 

The teacher candidate and cooperating teacher can 
complete this prior to starting the semester to frame a 
discussion about tolerances of various behaviors, pet 
peeves, etc. 

111 Professional Behavior Protocol This form is to be used by the cooperating teacher to 
document a concern with a teacher candidate’s 
professional behavior. 

114 Student Teaching Agreement 
Form 

The teacher candidate needs to include this form as part 
of the Student Teaching Application. 

115 Teacher Candidate Evaluation 
of Cooperating Teacher 

The teacher candidate provides feedback regarding the 
cooperating teacher. 

116 Teacher Candidate Evaluation 
of University Supervisor 

The teacher candidate provides feedback regarding the 
cooperating teacher. 

117 Timeline Guides Quick references to assist with planning for each of 
the placement durations: 8 weeks, 12 weeks, 16 
weeks. 

128 Transcript Request Form This form needs to be submitted to Teacher Education 
Services for candidate to receive an unofficial transcript 
to be included in the Student Teaching Application. 

129 Weekly Teaching Schedule 
Template 

The cooperating teaching and teacher candidate create 
a teaching schedule and provides it to the university 
supervisor. 

130 What About Ms. /Mr.  Teacher 
Candidate? 

Teacher candidate completes as an introduction to the 
class. 

 
 
 
 
 

 
 



 

49 
 

~Appendix for Cooperating Teachers~ 
 

Page Document Title Document Description 

51 Assessment of Content 
Knowledge - Elementary 

University supervisor and cooperating teacher 
complete during the final conference. 

53 Assessment of Content 
Knowledge – Secondary and K12 

University supervisor and cooperating teacher 
complete during the final conference. 

55 Assessment – Midterm/Final The cooperating teacher and university supervisor 
use this form to assess progress at the midterm and 
at the end of the field experience. 

60 Assessment - Summative University supervisor and cooperating teacher 
complete during the final conference. 

62 Assessment Descriptors Reference for university supervisors and cooperating 
teachers when debating a performance rating, and a 
reference for teacher candidates to recognize levels of 
expectations. 

96 Daily Checklist  A checklist for the school day that teacher 
candidates may find helpful. 

97 Documentation of Teacher 
Candidate Performance 

A table for the cooperating teacher to document 
performance. 

101 
 

Instructional Observation 
Checklist 

A checklist that can be used by the cooperating 
teacher during the beginning phases of student 
teaching. It could also be a helpful guide when 
reviewing the teacher candidate’s lesson plans or 
observing instruction. 

106 Letter of Introduction A sample letter that can be used to inform 
parents/guardians of the student teaching experience. 

109 Permission to Video/Audio 
Record 

The teacher candidate can include this with the 
introductory letter. (Note that this form will not be 
needed if the school district already requires parents 
to sign a permission form that allows for pictures of 
their children to be taken for various school 
activities.) 

110 Reflections on your Tolerances The teacher candidate and cooperating teacher can 
complete this prior to starting the semester to 
understand each other’s tolerance levels. 

111 Professional Behavior Protocol This form is to be used to document if a teacher 
candidate has violated a professional behavior. 

115 Teacher Candidate Evaluation 
of Cooperating Teacher 

The teacher candidate provides feedback regarding 
the cooperating teacher. 

117 Timeline Guides Quick references to assist with planning for each of 
the placement durations: 8-weeks,12-weeks, 16 
weeks. 

129 Weekly Teaching Schedule 
Template 

The cooperating teaching and teacher candidate 
create a teaching schedule and provides it to the 
university supervisor. 

131 What About You? Cooperating teacher may have students complete. If 
possible, add the student’s picture to the page. 
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~Appendix for University Supervisors~ 
 

Page Document Title Document Description 

51 Assessment of Content 
Knowledge - Elementary 

University supervisor and cooperating teacher complete 
during the final conference. 

53 Assessment of Content 
Knowledge – Secondary and K12 

University supervisor and cooperating teacher complete 
during the final conference. 

55 Assessment – Midterm/Final The cooperating teacher and university supervisor use 
this form to assess progress at the midterm and at the 
end of the field experience. 

60 Assessment - Summative University supervisor and cooperating teacher complete 
during the final conference. 

62 Assessment Descriptors Reference for university supervisors and cooperating 
teachers when debating a performance rating, and a 
reference for teacher candidates to recognize levels of 
expectations. 

98 Field Observation Report –  
Form A 

An observation form that works well for use with the 
first few observations. 

99 Field Observation Report – 
Form B 

Another option for use during formal observations. 
 

108 Observation Log 
 

The form used to record observations and conferences. 

111 Professional Behavior Protocol This form is to be used to document if a teacher 
candidate has violated a professional behavior. 

116 Teacher Candidate Evaluation 
of University Supervisor 

The teacher candidate provides feedback regarding the 
cooperating teacher. 

117 Timeline Guides Quick references to assist with planning for each of the 
placement durations: 8 weeks, 12 weeks, 16 weeks. 
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Elementary Education 
Assessment of Content Knowledge  

Demonstrated During Student Teaching 
 

This evaluation is based on INTASC Standard #1: The student teacher understands the central concepts, tools of inquiry, and 

structure of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter 

meaningful for students. 
 

The Cooperating Teacher(s) completes this Content Validation Assessment on their Student Teacher Candidate. The 
College/University Supervisor must review this assessment of a beginning teacher, make any pertinent comments at the bottom, and 
sign. Please evaluate the candidate based on the Montana State Board of Education’s definition of content as found in Administrative 
Rules of Montana Chapter 58 Professional Educator Preparation Program Standards 10.58.508 Elementary (see reverse) as applicable 
to subjects being taught: Language Arts, Mathematics, Science, and Social Studies. Using the rubrics for each Indicator, record a 
score for each subject in the box provided.  
 

3 = Advanced 2 = Proficient 1 = Basic 0 = Insufficient 
 
Mark the box with N/A if the Candidate did not work in the subject area at any time during the Student Teaching Experience 
 

Indicator A: Knowledge of content. 
3   Demonstrates advanced knowledge of content. 
2   Demonstrates proficient content knowledge. 
1   Uses basic content knowledge. 
0   Uses inaccurate, insufficient content knowledge. 

 

 Language Arts 
 Mathematics 
 Science 
 Social Studies 

 

Indicator B: Content alignment with identified objectives and standards. 
3   Uses objectives and standards to make lessons meaningful to students. 
2   Effectively use objectives and standards to develop the lesson. 
1   Attempts to use objectives and standards to develop the lesson. 
0   Is unable to use objectives and standards to develop a lesson. 

 

 Language Arts 
 Mathematics 
 Science 
 Social Studies 

 

Indicator C: Accurate and current sources of information. 
3   Uses additional resources beyond manual texts and curriculum guides. 
2   Effectively use manuals, texts, and curriculum guides. 
1   Demonstrates minimal use of instructional resources. 
0   Is ineffective in using available instructional resources. 

 

 Language Arts 
 Mathematics 
 Science 
 Social Studies 

 

Indicator D: Content research to support lesson development. 
3   Demonstrates in depth research of topic content. 
2   Demonstrates acceptable research of topic content. 
1   Demonstrates minimal research of topic content. 
0   Demonstrates little or no research of topic content. 

 

 Language Arts 
 Mathematics 
 Science 
 Social Studies 

 

Signatures 
 
__________________________________________________________________           ________________________________   __________ 

Candidate Signature (I have been made aware of this assessment)         Print Name          Date 
 

_____________________________________________      _________________________  _______ 
Cooperating Teacher Signature (I have completed this assessed)     Print Name                       Date 
 

___________________________________________________ ________________________  _______ 
University/ College Supervisor Signature (I have reviewed this assessment)  Print Name                      Date 
 

University/College Supervisor’s Comments: 
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Montana Assessment for Content Knowledge Verification: Teacher Candidates 
Implementation: Spring 2013 

 

Teacher candidates shall pass the Montana Assessment for Content Knowledge with at least a score of 7 to be 
recommended for licensure by an accredited Montana postsecondary education preparation program. The 
possible range for the Content Knowledge Score (CKS) is 0-11. Teacher candidates scoring lower than CKS = 
7, or who score zero on any of the three multiple measures, shall not be recommended for licensure. 
 
1. Assessment of Content Knowledge Coursework GPA 

The range for awarding points is 0-4 and will be calculated as follows: 
 

GPA Points 

3.50 – 4.00 4 
3.00 – 3.49 3 
2.65 – 2.99 2 
2.00 – 2.64   1* 
Below 2.00 0 

 
2. Assessment of Content Knowledge Demonstrated During Student Teaching/ Clinical Practice 
 The range for awarding points is 0-3 and will be calculated as follows: 

 
Descriptor Points 

Knowledge is Advanced 3  
Knowledge is Proficient 2  
Knowledge is Basic   1* 
Knowledge is Insufficient 0 

 
Note: The assessment is completed by a cooperating teacher, college or university supervisor, or 
faculty member.  
 

3. Assessment of Content Knowledge on appropriate Praxis II test 
The range for awarding points is 0-3 and will be calculated as follows: 
 

 
 
 
 
 
__________________ 
* For candidates who achieve a minimum passing composite score of 7, but receive a score of 1 on rubric components 1, 2, or 3 above, a further 
individualized review of the candidate’s content knowledge and teaching skills will be conducted by the Montana College or University to ensure that the 
candidate merits recommendation for licensure. 
 

 

Score Range Points 

Meets/Exceeds MT score 3 
At least 90 % of MT score  2 
At least 80 % of MT score  1* 
Below 80 % of MT score 0 
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Secondary and K-12 

Assessment of Content Knowledge  

Demonstrated During Student Teaching 
 

This evaluation is based on INTASC Standard #1: The student teacher understands the central concepts, tools of inquiry, and 

structure of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter 

meaningful for students. 
 

The Cooperating Teacher(s) completes this Content Validation Assessment on their Student Teacher Candidate. The 
College/University Supervisor must review this assessment of a beginning teacher, make any pertinent comments at the bottom, and 
sign. Please evaluate the candidate based on the Montana Board of Public Education’s definition of content as found in 
Administrative Rules of Montana Chapter 58 Professional Educator Preparation Program Standards as applicable to the subject(s) 
being taught. Using the rubrics for each Indicator, record a score in the box provided.  
 

3 = Advanced 2 = Proficient 1 = Basic 0 = Insufficient 
 

Content Area: ______________________________ 
 

Indicator A: Knowledge of content. 
3   Demonstrates advanced knowledge of content. 
2   Demonstrates proficient content knowledge. 
1   Uses basic content knowledge. 
0   Uses inaccurate, insufficient content knowledge. 

 

 
 

 
 

Indicator B: Content alignment with identified objectives and standards. 
3   Uses objectives and standards to make lessons meaningful to students. 
2   Effectively use objectives and standards to develop the lesson. 
1   Attempts to use objectives and standards to develop the lesson. 
0   Is unable to use objectives and standards to develop a lesson. 

 

 

  
 

 

Indicator C: Accurate and current sources of information. 
3   Uses additional resources beyond manual texts and curriculum guides. 
2   Effectively use manuals, texts, and curriculum guides. 
1   Demonstrates minimal use of instructional resources. 
0   Is ineffective in using available instructional resources. 

 

 

      
 

 

Indicator D: Content research to support lesson development. 
3   Demonstrates in depth research of topic content. 
2   Demonstrates acceptable research of topic content. 
1   Demonstrates minimal research of topic content. 
0   Demonstrates little or no research of topic content. 

 

 

  
 

 

Signatures 
 
__________________________________________________________________           ________________________________   __________ 

Candidate’s Signature (I have been made aware of this assessment)        Print Name          Date 
 

_____________________________________________      _________________________  _______ 
Cooperating Teacher’s Signature (I have completed this assessment)     Print Name                       Date 
 

___________________________________________________ ________________________  _______ 
University/College Supervisor’s Signature (I have reviewed this assessment) Print Name                      Date 
 

University/College Supervisor’s Comments: 
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Montana Assessment for Content Knowledge Verification: Teacher Candidates 
Implementation: Spring 2013 

 

Teacher candidates shall pass the Montana Assessment for Content Knowledge with at least a score of 7 to be 
recommended for licensure by an accredited Montana postsecondary education preparation program. The 
possible range for the Content Knowledge Score (CKS) is 0-11. Teacher candidates scoring lower than CKS = 
7, or who score zero on any of the three multiple measures, shall not be recommended for licensure. 
 
1. Assessment of Content Knowledge Coursework GPA 

The range for awarding points is 0-4 and will be calculated as follows: 
 

GPA Points 

3.50 – 4.00 4 
3.00 – 3.49 3 
2.65 – 2.99 2 
2.00 – 2.64   1* 
Below 2.00 0 

 
2. Assessment of Content Knowledge Demonstrated During Student Teaching/ Clinical Practice 
 The range for awarding points is 0-3 and will be calculated as follows: 

 
Descriptor Points 

Knowledge is Advanced 3  
Knowledge is Proficient 2  
Knowledge is Basic   1* 
Knowledge is Insufficient 0 

 
Note: The assessment is completed by a cooperating teacher, college or university supervisor, or 
faculty member.  
 

3. Assessment of Content Knowledge on appropriate Praxis II test 
The range for awarding points is 0-3 and will be calculated as follows: 
 

 
 
 
 
 
 
__________________ 
* For candidates who achieve a minimum passing composite score of 7, but receive a score of 1 on rubric components 1, 2, or 3 above, a further 
individualized review of the candidate’s content knowledge and teaching skills will be conducted by the Montana College or University to ensure that the 
candidate merits recommendation for licensure. 
 

 
 

  
 

Score Range Points 

Meets/Exceeds MT score 3 
At least 90 % of MT score  2 
At least 80 % of MT score  1* 
Below 80 % of MT score 0 
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Midterm and Final Assessment of Student Teaching 

 

Teacher Candidate                            UM ID#                       Semester                           

School/District                                                  Subject(s)/Grade Level(s)                             

Completed by:☐ Cooperating Teacher                               ☐ University Supervisor                             
 

Domain 1: Planning and Preparation 
NA Unsatisfactory Basic Proficient Distinguished * 

 1 2 3 4 

Not 
Applicabl
e or Not 
Observed 

Teacher candidate’s 
plans reflect little 
understanding of the 
content, the 
students, and 
available resources. 
Instructional 
outcomes are either 
lacking or 
inappropriate; 
assessment 
methodologies are 
inadequate. 

Teacher candidate’s plans 
reflect moderate 
understanding of the 
content, the students, and 
available resources. Some 
instructional outcomes are 
suitable to the students as a 
group, and the approaches 
to assessment are partially 
aligned to the goals. 

Teacher candidate’s plans 
reflect solid understanding of 
the content, the students, and 
available resources. 
Instructional outcomes 
represent important learning 
suitable to most students. 
Most elements of the 
instructional design, including 
the assessments, are aligned 
to the goals. 

Teacher candidate’s plans are 
designed to engage students in 
significant learning. All aspects 
of the teacher’s plans—
instructional outcomes, 
activities, materials, resources, 
and assessments—are in complete 
alignment and are adapted as 
needed for individual students. 
*Please use the rating of 

“distinguished” judiciously, as 
it is beyond the performance 
expected of a successful first 
year teacher. 

Directions: Please place a check in the column that indicates your assessment of the candidate’s performance level.  
Components: MIDTERM FINAL 

 N/A 1 2 3 4  1 2 3 4 

1a. Demonstrates knowledge of content and pedagogy. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

1b. Demonstrates knowledge of students. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

1c. Sets instructional outcomes. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

1d. Demonstrates knowledge of resources. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

1e. Designs coherent instruction. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

1f. Assesses student learning. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Midterm Comments: 

 
 

Final Comments: 
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Domain 2: The Classroom Environment 

NA Unsatisfactory Basic Proficient Distinguished * 

 1 2 3 4 

Not 
Applicabl
e or Not 
Observed 

Classroom 
environment is 
characterized by 
chaos and conflict, 
with low expectations 
for learning, no clear 
standards of student 
conduct, poor use of 
physical space, and 
negative interactions 
between individuals.  

Classroom environment 
functions somewhat 
effectively, with modest 
expectations for student 
learning and conduct, and 
classroom routines and use 
of space that partially 
support student learning. 
Students and the teacher 
rarely treat one another 
with disrespect. 

Classroom environment 
functions smoothly, with little 
or no loss of instructional 
time. Expectations for student 
learning are high, and 
interactions among individuals 
are respectful. Standards for 
student conduct are clear, and 
the physical environment 
supports learning. 

Students themselves make a 
substantive contribution to the 
smooth functioning of the 
classroom, with highly positive 
personal interactions, high 
expectations and student pride 
in work, seamless routines, clear 
standards of conduct, and a 
physical environment conducive 
to high-level learning. 

*Please use the rating of 

“distinguished” judiciously, as 
it is beyond the performance 
expected of a successful first 
year teacher. 

Directions: Please place a check in the column that indicates your assessment of the candidate’s performance level.  
Components: MIDTERM FINAL 

 N/A 1 2 3 4  1 2 3 4 

2a. Creates an environment of respect and rapport. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

2b. Establishes a culture for learning. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

2c. Manages classroom procedures. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

2d. Manages student behavior. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

2e. Organizes physical space. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Midterm Comments: 
 

Final Comments: 
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Domain 3: Instruction 

NA Unsatisfactory Basic Proficient Distinguished * 

 1 2 3 4 

Not 
Applicabl
e or Not 
Observed 

Instruction is 
characterized by poor 
communication, low-
level questions, little 
student engagement 
or participation, little 
or no use of 
assessment in 
learning, and rigid 
adherence to an 
instructional plan 
despite evidence that 
it should be revised 
or modified.  

Only some students are 
engaged in learning because 
of only partially clear 
communication, uneven use 
of discussion strategies, and 
only some suitable 
instructional activities and 
materials. The teacher 
candidate displays some use 
of assessment in instruction 
and is moderately flexible in 
adjusting the instructional 
plan in response to 
students’ interests and their 
success in learning. 

All students are engaged in 
learning as a result of clear 
communication and successful 
use of questioning and 
discussion techniques. 
Activities and assignments are 
of high quality, and teacher 
candidate and students make 
productive use of assessment. 
The candidate demonstrates 
flexibility in contributing to 
the success of the lesson and 
of each student. 

All students are highly engaged 
in learning and make material 
contributions to the success of 
the class through their 
participation in discussions, 
active involvement in learning 
activities, and use of assessment 
information in their learning. 
The teacher candidate persists in 
the search for approaches to 
meet the needs of every student. 

*Please use the rating of 

“distinguished” judiciously, as 
it is beyond the performance 
expected of a successful first 
year teacher. 

Directions: Please place a check in the column that indicates your assessment of the candidate’s performance level.  
Components: MIDTERM FINAL 

 N/A 1 2 3 4  1 2 3 4 

3a. Communicates with students. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

3b. Uses questioning and discussion techniques. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

3c. Engages students in learning. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

3d. Uses assessments in instruction. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

3e. Demonstrates flexibility and responsiveness. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Midterm Comments: 
 
 
 
 
 
 
 
 
 
 
 

 

Final Comments: 
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Domain 4: Professional Responsibilities  

NA Unsatisfactory Basic Proficient Distinguished * 

 1 2 3 4 

Not 
Applicabl
e or Not 
Observed 

The teacher 
candidate 
demonstrates low 
ethical standards and 
levels of 
professionalism, with 
poor recordkeeping 
systems and skills in 
reflection, little or no 
communication with 
families or 
colleagues, and 
avoidance of school 
and district 
responsibilities and 
participation in 
activities for 
professional growth.  

The teacher candidate 
demonstrates moderate 
ethical standards and levels 
of professionalism, with 
rudimentary record-keeping 
systems and skills in 
reflection, modest 
communication with families 
or colleagues, and 
compliance with 
expectations regarding 
participation in school and 
district  

The teacher candidate 
demonstrates high ethical 
standards and a genuine sense 
of professionalism by engaging 
in accurate reflection on 
instruction, maintaining 
accurate records, 
communicating frequently 
with families, actively 
participating in school and 
district events, and engaging 
in activities for professional 
development. 

The teacher candidate’s ethical 
standards and sense of 
professionalism are highly 
developed, showing perceptive 
use of reflection, effective 
systems for record keeping and 
communication with families, 
leadership roles in both school 
and district projects, and 
extensive professional 
development activities. Where 
appropriate, students contribute 
to the systems for record-
keeping and family 
communication.  

*Please use the rating of 

“distinguished” judiciously, as 
it is beyond the performance 
expected of a successful first 
year teacher. 

Directions: Please place a check in the column that indicates your assessment of the candidate’s performance level.  
Components: MIDTERM FINAL 

 N/A 1 2 3 4  1 2 3 4 

4a. Reflects on teaching. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

4b. Maintains accurate records. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

4c. Communicates with families. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

4d. Participates in a professional community. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

4e. Grows and develops professionally. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

4f. Displays professionalism. ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Midterm Comments: 
 
 

Final Comments: 
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Please sign below to indicate that you have read and understand the assessment. This does not indicate 
agreement with the University Supervisor’s or Cooperating Teacher’s evaluation. Teacher candidates 
may add their comments in the box below the signatures, if desired. 
 

 Midterm  
Date:                     

Final  
Date:                   

 
Teacher Candidate Signature 

 

  

Cooperating Teacher Signature 
or 

University Supervisor Signature 

  

  

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Copyright 2007, Association for Supervision and Curriculum Development 

Teacher Candidate’s Comments: 
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Summative Assessment of Student Teaching 
 

Teacher Candidate                                UM ID#                       Semester                           

School/District                                                  Subject(s)/Grade Level(s)                             

Cooperating Teacher                               University Supervisor                             
 

Prior to the final conference, the university supervisor and cooperating teacher will each complete their Final 
Assessment for the teacher candidate. When they meet, they will discuss their individual ratings to determine the 
summative rating for each component, and record the numeric rating in the appropriate column. Once these have been 
determined, the university supervisor and cooperating teacher will determine the overall grade earned for each of the 
4 domains, using the Grading Key as a guide. 
 
The university supervisor will gather and submit the following to the Office of Field Experiences: 
1) Cooperating teacher’s completed Midterm and Final Assessment of Student Teaching 
2) University supervisor’s completed Midterm and Final Assessment of Student Teaching 
3) This signed Summative Assessment of Student Teaching 
4) Assessment of Content Knowledge form. 
 

Grading Key 
To compute grade:  For each domain, add the total number of points, and divide by number of components. Refer to key 
below to assign letter grade. 

 
3.0 or above   A 
 
2.8-2.9    A- 
 
2.6-2.7    B+ 
 
2.4-2.5    B 
 

 2.3    B- 

 
2.1-2.2    C+ 
 
2.0    C 
 
1.8-1.9    C- 
 

 Below 1.8   F 

The University of Montana will not recommend a student for licensure with a grade lower than C- in student teaching. 
 

1) Planning and Preparation Components: 
Circle performance level observed for each component: Final 

Numerical 
Score: 

Final 
Letter 
Grade: Unsatisfactory Basic Proficient Distinguished 

1a. Demonstrates knowledge of content and 
pedagogy. 

1 ☐ 2 ☐ 3 ☐ 4 ☐ 

1b. Demonstrates knowledge of students. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
1c. Sets instructional outcomes. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
1d. Demonstrates knowledge of resources. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
1e. Designs coherent instruction. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
1f. Assesses student learning. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 

 

2) Classroom Environment Components: 
Circle performance level observed for each component: Final 

Numerical 
Score: 

Final 
Letter 
Grade: Unsatisfactory Basic Proficient Distinguished 

2a. Creates an environment of respect and 
rapport. 

1 ☐ 2 ☐ 3 ☐ 4 ☐ 

2b. Establishes a culture for learning. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
2c. Manages classroom procedures. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
2d. Manages student behavior. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
2e. Organizes physical space. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
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3) Instruction Components: 
Circle performance level observed for each component: Final 

Numerical 
Score: 

Final 
Letter 
Grade: Unsatisfactory Basic Proficient Distinguished 

3a. Communicates with students. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
3b. Uses questioning and discussion techniques. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
3c. Engages students in learning. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
3d. Uses assessments in instruction. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
3e. Demonstrates flexibility and responsiveness. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 

 

4) Professional Responsibilities 
Components: 

Circle performance level observed for each component: Final 
Numerical 

Score: 

Final 
Letter 
Grade: Unsatisfactory Basic Proficient Distinguished 

4a. Reflects on teaching. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
4b. Maintains accurate records. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
4c. Communicates with families. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
4d. Participates in a professional community. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
4e. Grows and develops professionally. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 
4f. Displays professionalism. 1 ☐ 2 ☐ 3 ☐ 4 ☐ 

Areas of Strength: 

 
 
 
 
Recommended Areas of Growth: 

 
 
 
 
 
 
University Supervisor’s Signature ______________________________________ Date_________________ 
Cooperating Teacher’s Signature ______________________________________ Date_________________ 
Cooperating Teacher’s Signature ______________________________________ Date_________________  
Teacher Candidate’s Signature ________________________________________ Date _________________ 

 
The teacher candidate’s signature indicates that s/he saw and received this Summative Assessment and discussed it 
with the University Supervisor and Cooperating Teacher. Grades are based on performance during the semester, not 
potential, and are connected to the 4 Domains of Teaching Responsibility outlined in Charlotte Danielson’s Framework 
for Teaching. The Director of Field Experiences reserves the right to assign final grades. 
 
If a teacher candidate is dissatisfied with the assigned student teaching grades, h/she should schedule an appointment 
with the Director of Field Experiences within 30 days of the assignment of grades. The purpose for the meeting will 
be to discuss the grades in relation to the identified criteria for assessing student teaching performance and the grade 
standards. If the issue cannot be satisfactorily resolved, the student may address a written appeal to the Chair of the 
Field Experience Policy Committee. This appeal must be filed within 20 days of the initial appointment with the 
Director of Field Experiences. 
 
 
Copyright 2007, Association for Supervision and Curriculum Development 
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ASSESSMENT RUBRIC:  
Descriptors of Student Teaching Progress 

 
The following descriptors for each component may serve as a guide, particularly when a supervisor is debating the student teacher’s level of 
performance. Defining the demonstrated levels of competence may help the student teacher clarify the goals and standards to be met.  

 
Domain 1: Planning and Preparation 

1a: DEMONSTRATES KNOWLEDGE OF CONTENT AND PEDAGOGY 
Elements: 

 Knowledge of content and the structure of the discipline  
Every discipline has a dominant structure, with smaller components or strands, as well as central concepts and skills.  

 Knowledge of prerequisite relationships  
Some disciplines—for example, mathematics—have important prerequisites; experienced teachers know what these are and how to use them in 
designing lessons and units.  

 Knowledge of content-related pedagogy  
Different disciplines have “signature pedagogies” that have evolved over time and been found to be most effective in teaching. 

 
 Unsatisfactory Basic Proficient Distinguished 

 In planning and practice, the 
teacher makes content errors or 
does not correct errors made by 
students. The teacher displays little 
understanding of prerequisite 
knowledge important to student 
learning of the content. The 
teacher displays little or no 
understanding of the range of 
pedagogical approaches suitable to 
student learning of the content. 

The teacher is familiar with the 
important concepts in the discipline 
but displays a lack of awareness of 
how these concepts relate to one 
another. The teacher indicates some 
awareness of prerequisite learning, 
although such knowledge may be 
inaccurate or incomplete. The 
teacher’s plans and practice reflect 
a limited range of pedagogical 
approaches to the discipline or to 
the student. 

The teacher displays solid knowledge 
of the important concepts in the 
discipline and how these relate to 
one another. The teacher 
demonstrates accurate 
understanding of prerequisite 
relationships among topics. The 
teacher’s plans and practice reflect 
familiarity with a wide range of 
effective pedagogical approaches in 
the subject. 

The teacher displays extensive 
knowledge of the important concepts in 
the discipline and how these relate both 
to one another and to other disciplines. 
The teacher demonstrates understanding 
of prerequisite relationships among 
topics and concepts and understands the 
link to necessary cognitive structures 
that ensure student understanding. The 
teacher’s plans and practice reflect 
familiarity with a wide range of effective 
pedagogical approaches in the discipline 
and the ability to anticipate student 
misconceptions. 

Attributes • The teacher makes content 
errors.  
•The teacher does not consider 
prerequisite relationships when 
planning.  
• The teacher’s plans use 
inappropriate strategies for the 
discipline. 

• The teacher’s understanding of the 
discipline is rudimentary.  
• The teacher’s knowledge of 
prerequisite relationships is 
inaccurate or incomplete.  
• Lesson and unit plans use limited 
instructional strategies, and some 
are not suitable to the content. 

• The teacher can identify important 
concepts of the discipline and their 
relationships to one another.  
• The teacher provides clear 
explanations of the content.  
• The teacher answers students’ 
questions accurately and provides 
feedback that furthers their 
learning.  
• Instructional strategies in unit and 
lesson plans are entirely suitable to 
the content. 

• The teacher cites intra- and 
interdisciplinary content relationships.  
• The teacher’s plans demonstrate 
awareness of possible student 
misconceptions and how they can be 
addressed.  
• The teacher’s plans reflect recent 
developments in content-related 
pedagogy 

Examples • The teacher says, “The official • The teacher plans lessons on area • The teacher’s plan for area and • In a unit on 19th-century literature, the 
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language of Brazil is Spanish, just 
like other South American 
countries.” • The teacher says, “I 
don’t understand why the math 
book has decimals in the same unit 
as fractions.”  
• The teacher has his students copy 
dictionary definitions each week to 
help them learn to spell difficult 
words.  
 

and perimeter independently of one 
another, without linking the 
concepts together.  
• The teacher plans to forge ahead 
with a lesson on addition with 
regrouping, even though some 
students have not fully grasped place 
value.  
• The teacher always plans the same 
routine to study spelling: pretest on 
Monday, copy the words five times 
each on Tuesday and Wednesday, 
test on Friday.  

perimeter invites students to 
determine the shape that will yield 
the largest area for a given 
perimeter.  
• The teacher has realized her 
students are not sure how to use a 
protractor, and so she plans to have 
them practice that skill before 
introducing the activity on angle 
measurement.  
• The teacher plans to expand a unit 
on civics by having students simulate 
a court trial.  

teacher incorporates information about 
the history of the same period.  
• Before beginning a unit on the solar 
system, the teacher surveys the students 
on their beliefs about why it is hotter in 
the summer than in the winter.  

 
1b: DEMONSTRATES KNOWLEDGE OF STUDENTS 
Elements: 

 Knowledge of child and adolescent development  
Children learn differently at different stages of their lives.  

 Knowledge of the learning process  
Learning requires active intellectual engagement.  

 Knowledge of students’ skills, knowledge, and language proficiency  
What students are able to learn at any given time is influenced by their level of knowledge and skill.  

 Knowledge of students’ interests and cultural heritage  
Children’s backgrounds influence their learning.  

 Knowledge of students’ special needs  
Children do not all develop in a typical fashion. 

 
 Unsatisfactory Basic Proficient Distinguished 

 The teacher displays minimal 
understanding of how students 
learn—and little knowledge of their 
varied approaches to learning, 
knowledge and skills, special needs, 
and interests and cultural 
heritages—and does not indicate 
that such knowledge is valuable. 

The teacher displays generally 
accurate knowledge of how students 
learn and of their varied approaches 
to learning, knowledge and skills, 
special needs, and interests and 
cultural heritages, yet may apply this 
knowledge not to individual students 
but to the class as a whole. 

The teacher understands the active 
nature of student learning and 
attains information about levels of 
development for groups of students. 
The teacher also purposefully 
acquires knowledge from several 
sources about groups of students’ 
varied approaches to learning, 
knowledge and skills, special needs, 
and interests and cultural heritages. 

The teacher understands the active 
nature of student learning and acquires 
information about levels of development 
for individual students. The teacher also 
systematically acquires knowledge from 
several sources about individual 
students’ varied approaches to learning, 
knowledge and skills, special needs, and 
interests and cultural heritages. 

Attributes • The teacher does not understand 
child development characteristics 
and has unrealistic expectations for 
students.  
• The teacher does not try to 
ascertain varied ability levels 
among students in the class.  
• The teacher is not aware of 

•The teacher cites developmental 
theory but does not seek to integrate 
it into lesson planning.  
• The teacher is aware of the 
different ability levels in the class 
but tends to teach to the “whole 
group.”  
• The teacher recognizes that 

• The teacher knows, for groups of 
students, their levels of cognitive 
development.  
• The teacher is aware of the 
different cultural groups in the class.  
• The teacher has a good idea of the 
range of interests of students in the 
class.  

• The teacher uses ongoing methods to 
assess students’ skill levels and designs 
instruction accordingly.  
• The teacher seeks out information from 
all students about their cultural 
heritages.  
• The teacher maintains a system of 
updated student records and 
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students’ interests or cultural 
heritages.  
• The teacher takes no 
responsibility to learn about 
students’ medical or learning 
disabilities. 

students have different interests and 
cultural backgrounds but rarely 
draws on their contributions or 
differentiates materials to 
accommodate those differences.  
• The teacher is aware of medical 
issues and learning disabilities with 
some students but does not seek to 
understand the implications of that 
knowledge. 

• The teacher has identified “high,” 
“medium,” and “low” groups of 
students within the class.  
• The teacher is well informed about 
students’ cultural heritages and 
incorporates this knowledge in 
lesson planning.  
• The teacher is aware of the special 
needs represented by students in the 
class. 

incorporates medical and/or learning 
needs into lesson plans. 

Examples • The lesson plan includes a 
teacher presentation for an entire 
30-minute period to a group of 7-
year-olds.  
• The teacher plans to give her ELL 
students the same writing 
assignment she gives the rest of the 
class.  
• The teacher plans to teach his 
class Christmas carols, despite the 
fact that he has four religions 
represented among his students.  
• The teacher says, “I don’t 
understand why the math book has 
decimals in the same unit as 
fractions.”  
• The teacher has his students copy 
dictionary definitions each week to 
help them learn to spell difficult 
words.  
 

• The teacher’s lesson plan has the 
same assignment for the entire class 
in spite of the fact that one activity 
is beyond the reach of some 
students.  
• In the unit on Mexico, the teacher 
has not incorporated perspectives 
from the three Mexican-American 
children in the class.  
• Lesson plans make only peripheral 
reference to students’ interests.  
• The teacher knows that some of 
her students have IEPs, but they’re 
so long that she hasn’t read them 
yet. 

• The teacher creates an assessment 
of students’ levels of cognitive 
development.  
• The teacher examines previous 
years’ cumulative folders to 
ascertain the proficiency levels of 
groups of students in the class.  
• The teacher administers a student 
interest survey at the beginning of 
the school year.  
• The teacher plans activities using 
his knowledge of students’ interests.  
• The teacher knows that five of her 
students are in the Garden Club; she 
plans to have them discuss 
horticulture as part of the next 
biology lesson.  
• The teacher realizes that not all of 
his students are Christian, and so he 
plans to read a Hanukkah story in 
December.  
• The teacher plans to ask her 
Spanish-speaking students to discuss 
their ancestry as part of their social 
studies unit on South America. 

• The teacher plans his lesson with three 
different follow-up activities, designed 
to meet the varied ability levels of his 
students. • The teacher plans to provide 
multiple project options; each student 
will select the project that best meets 
his or her individual approach to 
learning.  
• The teacher encourages students to be 
aware of their individual reading levels 
and make independent reading choices 
that will be challenging but not too 
difficult.  
• The teacher attends the local Mexican 
heritage day, meeting several of his 
students’ extended family members.  
• The teacher regularly creates adapted 
assessment materials for several students 
with learning disabilities. 

 
1c: SETS INSTRUCTIONAL OUTCOMES 
Elements: 

 Value, sequence, and alignment  
Outcomes represent significant learning in the discipline reflecting, where appropriate, the Common Core State Standards.  

 Clarity  
Outcomes must refer to what students will learn, not what they will do, and must permit viable methods of assessment.  

 Balance  
Outcomes should reflect different types of learning, such as knowledge, conceptual understanding, and thinking skills.  

 Suitability for diverse students  
Outcomes must be appropriate for all students in the class. 
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 Unsatisfactory Basic Proficient Distinguished 

 The outcomes represent low 
expectations for students and lack 
of rigor, and not all of these 
outcomes reflect important 
learning in the discipline. They are 
stated as student activities, rather 
than as outcomes for learning. 
Outcomes reflect only one type of 
learning and only one discipline or 
strand and are suitable for only 
some students. 

Outcomes represent moderately high 
expectations and rigor. Some reflect 
important learning in the discipline 
and consist of a combination of 
outcomes and activities. Outcomes 
reflect several types of learning, but 
the teacher has made no effort at 
coordination or integration. 
Outcomes, based on global 
assessments of student learning, are 
suitable for most of the students in 
the class. 

Most outcomes represent rigorous 
and important learning in the 
discipline and are clear, are written 
in the form of student learning, and 
suggest viable methods of 
assessment. Outcomes reflect 
several different types of learning 
and opportunities for coordination, 
and they are differentiated, in 
whatever way is needed, for 
different groups of students. 

All outcomes represent high-level 
learning in the discipline. They are clear, 
are written in the form of student 
learning, and permit viable methods of 
assessment. Outcomes reflect several 
different types of learning and, where 
appropriate, represent both coordination 
and integration. Outcomes are 
differentiated, in whatever way is 
needed, for individual students. 

Attributes • Outcomes lack rigor.  
• Outcomes do not represent 
important learning in the discipline.  
• Outcomes are not clear or are 
stated as activities.  
• Outcomes are not suitable for 
many students in the class. 

• Outcomes represent a mixture of 
low expectations and rigor.  
• Some outcomes reflect important 
learning in the discipline.  
• Outcomes are suitable for most of 
the class. 

• Outcomes represent high 
expectations and rigor.  
• Outcomes are related to “big 
ideas” of the discipline.  
• Outcomes are written in terms of 
what students will learn rather than 
do.  
• Outcomes represent a range of 
types: factual knowledge, 
conceptual understanding, 
reasoning, social interaction, 
management, and communication.  
• Outcomes, differentiated where 
necessary, are suitable to groups of 
students in the class. 

• The teacher’s plans reference 
curricular frameworks or blueprints to 
ensure accurate sequencing.  
• The teacher connects outcomes to 
previous and future learning.  
• Outcomes are differentiated to 
encourage individual students to take 
educational risks. 

Examples • A learning outcome for a fourth-
grade class is to make a poster 
illustrating a poem.  
• All the outcomes for a ninth-
grade history class are based on 
demonstrating factual knowledge.  
• The topic of the social studies 
unit involves the concept of 
revolutions, but the teacher 
expects his students to remember 
only the important dates of battles.  
• Despite the presence of a number 
of ELL students in the class, the 
outcomes state that all writing 
must be grammatically correct.  
• None of the science outcomes 
deals with the students’ reading, 
understanding, or interpretation of 
the text. 

• Outcomes consist of understanding 
the relationship between addition and 
multiplication and memorizing facts.  
• The reading outcomes are written 
with the needs of the “middle” group 
in mind; however, the advanced 
students are bored, and some lower-
level students are struggling.  
• Most of the English Language Arts 
outcomes are based on narrative. 

• One of the learning outcomes is 
for students to “appreciate the 
aesthetics of 18th-century English 
poetry.”  
• The outcomes for the history unit 
include some factual information, 
as well as a comparison of the 
perspectives of different groups in 
the run-up to the Revolutionary 
War.  
• The learning outcomes include 
students defending their 
interpretation of the story with 
citations from the text. 

• The teacher encourages his students to 
set their own goals; he provides them a 
taxonomy of challenge verbs to help 
them strive to meet the teacher’s higher 
expectations of them.  
• Students will develop a concept map 
that links previous learning goals to those 
they are currently working on.  
• Some students identify additional 
learning.  
• The teacher reviews the project 
expectations and modifies some goals to 
be in line with students’ IEP objectives.  
• One of the outcomes for a social 
studies unit addresses students analyzing 
the speech of a political candidate for 
accuracy and logical consistency. 
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1d: DEMONSTRATES KNOWLEDGE OF RESOURCES 
Elements: 

 Resources for classroom use  
Materials must align with learning outcomes.  

 Resources to extend content knowledge and pedagogy  
Materials that can further teachers’ professional knowledge must be available.  

 Resources for students  
Materials must be appropriately challenging. 
 

 Unsatisfactory Basic Proficient Distinguished 

 The teacher is unaware of resources 
to assist student learning beyond 
materials provided by the school or 
district, nor is the teacher aware of 
resources for expanding one’s own 
professional skill. 

The teacher displays some 
awareness of resources beyond 
those provided by the school or 
district for classroom use and for 
extending one’s professional skill 
but does not seek to expand this 
knowledge. 

The teacher displays awareness of 
resources beyond those provided by 
the school or district, including those 
on the Internet, for classroom use and 
for extending one’s professional skill, 
and seeks out such resources. 

The teacher’s knowledge of resources for 
classroom use and for extending one’s 
professional skill is extensive, including 
those available through the school or 
district, in the community, through 
professional organizations and 
universities, and on the Internet. 

Attributes • The teacher uses only district-
provided materials, even when 
more variety would assist some 
students.  
• The teacher does not seek out 
resources available to expand her 
own skill.  
• Although the teacher is aware of 
some student needs, he does not 
inquire about possible resources. 

• The teacher uses materials in the 
school library but does not search 
beyond the school for resources.  
• The teacher participates in 
content-area workshops offered by 
the school but does not pursue 
other professional development.  
• The teacher locates materials 
and resources for students that are 
available through the school but 
does not pursue any other avenues. 

• Texts are at varied levels.  
• Texts are supplemented by guest 
speakers and field experiences.  
• The teacher facilitates the use of 
Internet resources.  
• Resources are multidisciplinary.  
• The teacher expands her knowledge 
through professional learning groups 
and organizations.  
• The teacher pursues options offered 
by universities.  
• The teacher provides lists of 
resources outside the classroom for 
students to draw on. 

• Texts are matched to student skill level.  
• The teacher has ongoing relationships 
with colleges and universities that support 
student learning.  
• The teacher maintains a log of resources 
for student reference.  
• The teacher pursues apprenticeships to 
increase discipline knowledge.  
• The teacher facilitates student contact 
with resources outside the classroom. 

Examples • For their unit on China, the 
students find all of their 
information in the district-supplied 
textbook.  
• The teacher is not sure how to 
teach fractions but doesn’t know 
how he’s expected to learn it by 
himself.  
• A student says, “It’s too bad we 
can’t go to the nature center when 
we’re doing our unit on the 
environment.”  
• In the literacy classroom, the 
teacher has provided only narrative 
works. 

• For a unit on ocean life, the 
teacher really needs more books, 
but the school library has only 
three for him to borrow. He does 
not seek out others from the public 
library.  
• The teacher knows she should 
learn more about literacy 
development, but the school 
offered only one professional 
development day last year.  
• The teacher thinks his students 
would benefit from hearing about 
health safety from a professional; 
he contacts the school nurse to 

• The teacher provides her fifth 
graders a range of nonfiction texts 
about the American Revolution so that 
regardless of their reading level, all 
students can participate in the 
discussion of important concepts.  
• The teacher takes an online course 
on literature to expand her knowledge 
of great American writers.  
• The ELA lesson includes a wide 
range of narrative and informational 
reading materials.  
• The teacher distributes a list of 
summer reading materials that will 
help prepare his eighth graders’ 

• The teacher is not happy with the out-
of-date texMEAok; his students will 
critique it and write their own material 
for social studies.  
• The teacher spends the summer at Dow 
Chemical learning more about current 
research so that she can expand her 
knowledge base for teaching chemistry.  
• The teacher matches students in her 
Family and Consumer Science class with 
local businesses; the students spend time 
shadowing employees to understand how 
their classroom skills might be used on the 
job. 
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visit his classroom.  
• In the second-grade math class, 
the teacher misuses base 10 blocks 
in showing students how to 
represent numbers. 

transition to high school. 

 
1e: DESIGNS COHERENT INSTRUCTION 
Elements: 

 Learning activities  
Instruction is designed to engage students and advance them through the content.  

 Instructional materials and resources  
Aids to instruction are appropriate to the learning needs of the students.  

 Instructional groups  
Teachers intentionally organize instructional groups to support student learning.  

 Lesson and unit structure  
Teachers produce clear and sequenced lesson and unit structures to advance student learning. 
 

 Unsatisfactory Basic Proficient Distinguished 

 Learning activities are poorly 
aligned with the instructional 
outcomes, do not follow an 
organized progression, are not 
designed to engage students in 
active intellectual activity, and 
have unrealistic time allocations. 
Instructional groups are not suitable 
to the activities and offer no 
variety. 

Some of the learning activities and 
materials are aligned with the 
instructional outcomes and 
represent moderate cognitive 
challenge, but with no 
differentiation for different 
students. Instructional groups 
partially support the activities, 
with some variety. The lesson or 
unit has a recognizable structure; 
but the progression of activities is 
uneven, with only some reasonable 
time allocations. 

Most of the learning activities are 
aligned with the instructional 
outcomes and follow an organized 
progression suitable to groups of 
students. The learning activities have 
reasonable time allocations; they 
represent significant cognitive 
challenge, with some differentiation 
for different groups of students and 
varied use of instructional groups. 

The sequence of learning activities follows 
a coherent sequence, is aligned to 
instructional goals, and is designed to 
engage students in high-level cognitive 
activity. These are appropriately 
differentiated for individual learners. 
Instructional groups are varied 
appropriately, with some opportunity for 
student choice. 

Attributes • Learning activities are boring 
and/or not well aligned to the 
instructional goals.  
• Materials are not engaging or do 
not meet instructional outcomes.  
• Instructional groups do not 
support learning.  
• Lesson plans are not structured or 
sequenced and are unrealistic in 
their expectations. 

• Learning activities are 
moderately challenging.  
• Learning resources are suitable, 
but there is limited variety.  
• Instructional groups are random, 
or they only partially support 
objectives.  
• Lesson structure is uneven or may 
be unrealistic about time 
expectations. 

• Learning activities are matched to 
instructional outcomes.  
• Activities provide opportunity for 
higher-level thinking.  
• The teacher provides a variety of 
appropriately challenging materials 
and resources.  
• Instructional student groups are 
organized thoughtfully to maximize 
learning and build on students’ 
strengths.  
• The plan for the lesson or unit is 
well structured, with reasonable time 
allocations. 

• Activities permit student choice.  
• Learning experiences connect to other 
disciplines.  
• The teacher provides a variety of 
appropriately challenging resources that 
are differentiated for students in the 
class. 
• Lesson plans differentiate for individual 
student needs. 

Examples • After his ninth graders have • After a mini-lesson, the teacher • The teacher reviews her learning • The teacher’s unit on ecosystems lists a 
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memorized the parts of the 
microscope, the teacher plans to 
have them fill in a worksheet.  
• The teacher plans to use a 15-
year-old textbook as the sole 
resource for a unit on communism.  
• The teacher organizes her class in 
rows, seating the students 
alphabetically; she plans to have 
students work all year in groups of 
four based on where they are 
sitting.  
• The teacher’s lesson plans are 
written on sticky notes in his 
gradebook; they indicate: lecture, 
activity, or test, along with page 
numbers in the text. 

plans to have the whole class play 
a game to reinforce the skill she 
taught.  
• The teacher finds an atlas to use 
as a supplemental resource during 
the geography unit.  
• The teacher always lets students 
self-select a working group because 
they behave better when they can 
choose whom to sit with.  
• The teacher’s lesson plans are 
well formatted, but the timing for 
many activities is too short to 
actually cover the concepts 
thoroughly.  
• The plan for the ELA lesson 
includes only passing attention to 
students’ citing evidence from the 
text for their interpretation of the 
short story. 

activities with a reference to high-
level “action verbs” and rewrites 
some of the activities to increase the 
challenge level.  
• The teacher creates a list of 
historical fiction titles that will 
expand her students’ knowledge of 
the age of exploration.  
• The teacher plans for students to 
complete a project in small groups; he 
carefully selects group members by 
their reading level and learning style.  
• The teacher reviews lesson plans 
with her principal; they are well 
structured, with pacing times and 
activities clearly indicated.  
• The fourth-grade math unit plan 
focuses on the key concepts for that 
level. 

variety of challenging activities in a menu; 
the students choose those that suit their 
approach to learning.  
• While completing their projects, the 
students will have access to a wide variety 
of resources that the teacher has coded by 
reading level so that students can make 
the best selections.  
• After the cooperative group lesson, the 
students will reflect on their participation 
and make suggestions.  
• The lesson plan clearly indicates the 
concepts taught in the last few lessons; 
the teacher plans for his students to link 
the current lesson outcomes to those they 
previously learned.  
• The teacher has contributed to a 
curriculum map that organizes the ELA 
Common Core State Standards in tenth 
grade into a coherent curriculum. 

 
1f: DESIGNS STUDENT ASSESSMENTS 
Elements: 

 Congruence with instructional outcomes  
Assessments must match learning expectations.  

 Criteria and standards  
Expectations must be clearly defined.  

 Design of formative assessments  
Assessments for learning must be planned as part of the instructional process.  

 Use for planning  
Results of assessment guide future planning 
 

 Unsatisfactory Basic Proficient Distinguished 

 Assessment procedures are not 
congruent with instructional 
outcomes and lack criteria by which 
student performance will be 
assessed. The teacher has no plan 
to incorporate formative 
assessment in the lesson or unit. 

Assessment procedures are 
partially congruent with 
instructional outcomes. Assessment 
criteria and standards have been 
developed, but they are not clear. 
The teacher’s approach to using 
formative assessment is 
rudimentary, including only some 
of the instructional outcomes. 

All the instructional outcomes may be 
assessed by the proposed assessment 
plan; assessment methodologies may 
have been adapted for groups of 
students. Assessment criteria and 
standards are clear. The teacher has a 
well-developed strategy for using 
formative assessment and has designed 
particular approaches to be used. 

All the instructional outcomes may be 
assessed by the proposed assessment 
plan, with clear criteria for assessing 
student work. The plan contains evidence 
of student contribution to its 
development. Assessment methodologies 
have been adapted for individual 
students as the need has arisen. The 
approach to using formative assessment 
is well designed and includes student as 
well as teacher use of the assessment 
information. 

Attributes • Assessments do not match 
instructional outcomes.  

• Only some of the instructional 
outcomes are addressed in the 

• All the learning outcomes have a 
method for assessment.  

• Assessments provide opportunities for 
student choice.  
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• No formative assessments have 
been designed.  
• Assessment results do not affect 
future plans. 

planned assessments.  
• Assessment criteria are vague.  
• Plans refer to the use of 
formative assessments, but they 
are not fully developed.  
• Assessment results are used to 
design lesson plans for the whole 
class, not individual students. 

• Assessment types match learning 
expectations.  
• Plans indicate modified assessments 
when they are necessary for some 
students.  
• Assessment criteria are clearly 
written.  
• Plans include formative assessments 
to use during instruction.  
• Lesson plans indicate possible 
adjustments based on formative 
assessment data. 

• Students participate in designing 
assessments for their own work.  
• Teacher-designed assessments are 
authentic, with real-world 
• Students develop rubrics according to 
teacher-specified learning objectives.  
• Students are actively involved in 
collecting information from formative 
assessments and provide input. 

Examples • The teacher marks papers on the 
foundation of the U.S. Constitution 
mostly on grammar and 
punctuation; for every mistake, the 
grade drops from an A to a B, a B to 
a C, etc.  
• The teacher says, “What’s the 
difference between formative 
assessment and the test I give at 
the end of the unit?”  
• The teacher says, “The district 
gave me this entire curriculum to 
teach, so I just have to keep 
moving.” 

• The district goal for the unit on 
Europe is for students to 
understand geopolitical 
relationships; the teacher plans to 
have the students memorize all the 
country capitals and rivers.  
• The plan indicates that the 
teacher will pause to “check for 
understanding” but does not 
specify a clear process for 
accomplishing that goal.  
• A student asks, “If half the class 
passed the test, why are we all 
reviewing the material again?” 

• The teacher knows that his students 
will have to write a persuasive essay on 
the state assessment; he plans to 
provide them with experiences 
developing persuasive writing as 
preparation.  
• The teacher has worked on a writing 
rubric for her research assessment; she 
has drawn on multiple sources to be 
sure the levels of expectation will be 
clearly defined.  
• The teacher creates a short 
questionnaire to distribute to his 
students at the end of class; using their 
responses, he will organize the 
students into different groups during 
the next lesson’s activities.  
• Employing the formative assessment 
of the previous morning’s project, the 
teacher plans to have five students 
work on a more challenging one while 
she works with six other students to 
reinforce the previous morning’s 
concept. 

To teach persuasive writing, the teacher 
plans to have his class research and write 
to the principal on an issue that is 
important to the students: the use of cell 
phones in class.  
• The students will write a rubric for 
their final project on the benefits of 
solar energy; the teacher has shown 
them several sample rubrics, and they 
will refer to those as they create a rubric 
of their own.  
• After the lesson the teacher plans to 
ask students to rate their understanding 
on a scale of 1 to 5; the students know 
that their rating will indicate their 
activity for the next lesson.  
• The teacher has developed a routine 
for her class; students know that if they 
are struggling with a math concept, they 
sit in a small group with her during 
workshop time. 
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Domain 2: The Classroom Environment 
2a: CREATES AN ENVIRONMENT OF RESPECT AND RAPPORT 
Elements: 

 Teacher interactions with students, including both words and actions  
A teacher’s interactions with students set the tone for the classroom. Through their interactions, teachers convey that they are interested in and 
care about their students.  

 Student interactions with other students, including both words and actions  
As important as a teacher’s treatment of students is, how students are treated by their classmates is arguably even more important to students. At 
its worst, poor treatment causes students to feel rejected by their peers. At its best, positive interactions among students are mutually supportive 
and create an emotionally healthy school environment. Teachers not only model and teach students how to engage in respectful interactions with one 
another but also acknowledge such interactions. 
 

 Unsatisfactory Basic Proficient Distinguished 

 Patterns of classroom interactions, 
both between teacher and students 
and among students, are mostly 
negative, inappropriate, or 
insensitive to students’ ages, 
cultural backgrounds, and 
developmental levels. Student 
interactions are characterized by 
sarcasm, put-downs, or conflict. 
The teacher does not deal with 
disrespectful behavior. 

Patterns of classroom interactions, 
both between teacher and students 
and among students, are generally 
appropriate but may reflect 
occasional inconsistencies, 
favoritism, and disregard for 
students’ ages, cultures, and 
developmental levels. Students 
rarely demonstrate disrespect for 
one another. The teacher attempts 
to respond to disrespectful behavior, 
with uneven results. The net result 
of the interactions is neutral, 
conveying neither warmth nor 
conflict. 

Teacher-student interactions are 
friendly and demonstrate general 
caring and respect. Such interactions 
are appropriate to the ages, cultures, 
and developmental levels of the 
students. Interactions among students 
are generally polite and respectful, 
and students exhibit respect for the 
teacher. The teacher responds 
successfully to disrespectful behavior 
among students. The net result of the 
interactions is polite, respectful, and 
business-like, though students may be 
somewhat cautious about taking 
intellectual risks. 

Classroom interactions between the 
teacher and students and among students 
are highly respectful, reflecting genuine 
warmth, caring, and sensitivity to 
students as individuals. Students exhibit 
respect for the teacher and contribute to 
high levels of civility among all members 
of the class. The net result is an 
environment where all students feel 
valued and are comfortable taking 
intellectual risks. 

Attributes • The teacher is disrespectful 
toward students or insensitive to 
students’ ages, cultural 
backgrounds, and developmental 
levels.  
• Students’ body language indicates 
feelings of hurt, discomfort, or 
insecurity.  
• The teacher displays no 
familiarity with, or caring about, 
individual students.  
• The teacher disregards 
disrespectful interactions among 
students. 

• The quality of interactions 
between teacher and students, or 
among students, is uneven, with 
occasional disrespect or insensitivity.  
• The teacher attempts to respond 
to disrespectful behavior among 
students, with uneven results.  
• The teacher attempts to make 
connections with individual students, 
but student reactions indicate that 
these attempts are not entirely 
successful. 

• Talk between the teacher and 
students and among students is 
uniformly respectful.  
• The teacher successfully responds 
to disrespectful behavior among 
students.  
• Students participate willingly, but 
may be somewhat hesitant to offer 
their ideas in front of classmates.  
• The teacher makes general 
connections with individual students.  
• Students exhibit respect for the 
teacher. 

• The teacher demonstrates knowledge 
and caring about individual students’ 
lives beyond the class and school.  
• There is no disrespectful behavior 
among students.  
• When necessary, students respectfully 
correct one another.  
• Students participate without fear of 
put-downs or ridicule from either the 
teacher or other students.  
• The teacher respects and encourages 
students’ efforts. 

Examples • A student slumps in his chair 
following a comment by the 
teacher.  
• Students roll their eyes at a 
classmate’s idea; the teacher does 

• Students attend passively to the 
teacher, but tend to talk, pass 
notes, etc. when other students are 
talking.  
• A few students do not engage with 

• The teacher greets students by 
name as they enter the class or 
during the lesson.  
• The teacher gets on the same level 
with students, kneeling, for instance, 

• The teacher inquires about a student’s 
soccer game last weekend (or 
extracurricular activities or hobbies).  
• Students say “Shhh” to classmates who 
are talking while the teacher or another 
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not respond.  
• Many students talk when the 
teacher and other students are 
talking; the teacher does not 
correct them.  
• Some students refuse to work 
with other students.  
• The teacher does not call 
students by their names.  

others in the classroom, even when 
put together in small groups.  
• Students applaud halfheartedly 
following a classmate’s presentation 
to the class.  
• The teacher says, “Don’t talk that 
way to your classmates,” but the 
student shrugs her shoulders. 

beside a student working at a desk.  
• Students attend fully to what the 
teacher is saying.  
• Students wait for classmates to 
finish speaking before beginning to 
talk.  
• Students applaud politely following 
a classmate’s presentation to the 
class.  
• Students help each other and 
accept help from each other.  
• The teacher and students use 
courtesies such as “please,” “thank 
you,” and “excuse me.”  
• The teacher says, “Don’t talk that 
way to your classmates,” and the 
insults stop. 

student is speaking.  
• Students clap enthusiastically for one 
another’s presentations for a job well 
done.  
• The teacher says, “That’s an 
interesting idea, Josh, but you’re 
forgetting…”  
• A student questions a classmate, 
“Didn’t you mean ________ ?” and the 
classmate reflects and responds, “Oh, 
maybe you are right!” 

 
2b: ESTABLISHES A CULTURE FOR LEARNING 
Elements: 

 Importance of the content and of learning  
In a classroom with a strong culture for learning, teachers convey the educational value of what the students are learning.  

 Expectations for learning and achievement 
In classrooms with robust cultures for learning, all students receive the message that although the work is challenging, they are capable of achieving 
it if they are prepared to work hard. A manifestation of teachers’ expectations for high student achievement is their insistence on the use of precise 
language by students.  

 Student pride in work  
When students are convinced of their capabilities, they are willing to devote energy to the task at hand, and they take pride in their 
accomplishments. This pride is reflected in their interactions with classmates and with the teacher. 
 

 Unsatisfactory Basic Proficient Distinguished 

 The classroom culture is 
characterized by a lack of teacher or 
student commitment to learning, 
and/or little or no investment of 
student energy in the task at hand. 
Hard work and the precise use of 
language are not expected or 
valued. Medium to low expectations 
for student achievement are the 
norm, with high expectations for 
learning reserved for only one or two 
students. 

The classroom culture is 
characterized by little commitment 
to learning by the teacher or 
students. The teacher appears to be 
only “going through the motions,” 
and students indicate that they are 
interested in the completion of a 
task rather than the quality of the 
work. The teacher conveys that 
student success is the result of 
natural ability rather than hard 
work, and refers only in passing to 
the precise use of language. High 
expectations for learning are 
reserved for those students thought 

The classroom culture is a place where 
learning is valued by all; high 
expectations for both learning and 
hard work are the norm for most 
students. Students understand their 
role as learners and consistently 
expend effort to learn. Classroom 
interactions support learning, hard 
work, and the precise use of language. 

The classroom culture is a cognitively 
busy place, characterized by a shared 
belief in the importance of learning. 
The teacher conveys high expectations 
for learning for all students and insists 
on hard work; students assume 
responsibility for high quality by 
initiating improvements, making 
revisions, adding detail, and/or assisting 
peers in their precise use of language. 
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to have a natural aptitude for the 
subject. 

Attributes • The teacher conveys that there is 
little or no purpose for the work, or 
that the reasons for doing it are due 
to external factors.  
• The teacher conveys to at least 
some students that the work is too 
challenging for them.  
• Students exhibit little or no pride 
in their work.  
• Students use language incorrectly; 
the teacher does not correct them. 

• The teacher’s energy for the work 
is neutral, neither indicating a high 
level of commitment nor ascribing 
the need to do the work to external 
forces.  
• The teacher conveys high 
expectations for only some 
students.  
• Students exhibit a limited 
commitment to complete the work 
on their own; many students 
indicate that they are looking for an 
“easy path.”  
• The teacher’s primary concern 
appears to be to complete the task 
at hand.  
• The teacher urges, but does not 
insist, that students use precise 
language. 

• The teacher communicates the 
importance of the content and the 
conviction that with hard work all 
students can master the material.  
• The teacher demonstrates a high 
regard for students’ abilities.  
• The teacher conveys an expectation 
of high levels of student effort.  
• Students expend good effort to 
complete work of high quality.  
• The teacher insists on precise use of 
language by students. 

• The teacher communicates passion for 
the subject.  
• The teacher conveys the satisfaction 
that accompanies a deep understanding 
of complex content.  
• Students indicate through their 
questions and comments a desire to 
understand the content.  
• Students assist their classmates in 
understanding the content.  
• Students take initiative in improving 
the quality of their work.  
• Students correct one another in their 
use of language. 

Examples • The teacher tells students that 
they’re doing a lesson because it’s in 
the book or is district-mandated.  
• The teacher says to a student, 
“Why don’t you try this easier 
problem?”  
• Students turn in sloppy or 
incomplete work.  
• Many students don’t engage in an 
assigned task, and yet the teacher 
ignores their behavior.  
• Students have not completed their 
homework; the teacher does not 
respond. 

•The teacher says, “Let’s get 
through this.”  
• The teacher says, “I think most of 
you will be able to do this.”  
• Students consult with one another 
to determine how to fill in a 
worksheet, without challenging one 
another’s thinking.  
• The teacher does not encourage 
students who are struggling.  
• Only some students get right to 
work after an assignment is given or 
after entering the room. 

• The teacher says, “This is important; 
you’ll need to speak grammatical 
English when you apply for a job.”  
• The teacher says, “This idea is really 
important! It’s central to our 
understanding of history.”  
• The teacher says, “Let’s work on this 
together; it’s hard, but you all will be 
able to do it well.”  
• The teacher hands a paper back to a 
student, saying, “I know you can do a 
better job on this.” The student 
accepts it without complaint.  
• Students get to work right away 
when an assignment is given or after 
entering the room. 

•The teacher says, “It’s really fun to 
find the patterns for factoring 
polynomials.”  
• A student says, “I don’t really 
understand why it’s better to solve this 
problem that way.”  
• A student asks a classmate to explain 
a concept or procedure since he didn’t 
quite follow the teacher’s explanation.  
• Students question one another on 
answers.  
• A student asks the teacher for 
permission to redo a piece of work since 
she now sees how it could be 
strengthened. 
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2c: MANAGES CLASSROOM PROCEDURES 
Elements: 

 Management of instructional groups  
Teachers help students to develop the skills to work purposefully and cooperatively in groups or independently, with little supervision from the 
teacher.  

 Management of transitions  
Many lessons engage students in different types of activities: large group, small group, independent work. It’s important that little time is lost as 
students move from one activity to another; students know the “drill” and execute it seamlessly.  

 Management of materials and supplies  
Experienced teachers have all necessary materials at hand and have taught students to implement routines for distribution and collection of 
materials with a minimum of disruption to the flow of instruction.  

 Performance of classroom routines  
Overall, little instructional time is lost in activities such as taking attendance, recording the lunch count, or the return of permission slips for a class 
trip.  

 Supervision of volunteers and paraprofessionals  
Not every teacher has the benefit of assistance from volunteers and paraprofessionals, but those who do recognize that it takes both organization 
and management to help these individuals understand their duties and acquire the skills to carry them out. 
 

 Unsatisfactory Basic Proficient Distinguished 

 Much instructional time is lost due to 
inefficient classroom routines and 
procedures. There is little or no 
evidence of the teacher’s 
management of instructional groups 
and transitions and/or handling of 
materials and supplies effectively. 
There is little evidence that students 
know or follow established routines, 
or that volunteers and 
paraprofessionals have clearly 
defined tasks. 

Some instructional time is lost due to 
partially effective classroom routines 
and procedures. The teacher’s 
management of instructional groups 
and transitions, or handling of 
materials and supplies, or both, are 
inconsistent, leading to some 
disruption of learning. With regular 
guidance and prompting, students 
follow established routines, and 
volunteers and paraprofessionals 
perform their duties. 

There is little loss of instructional 
time due to effective classroom 
routines and procedures. The 
teacher’s management of 
instructional groups and transitions, 
or handling of materials and supplies, 
or both, are consistently successful. 
With minimal guidance and 
prompting, students follow 
established classroom routines, and 
volunteers and paraprofessionals 
contribute to the class. 

Instructional time is maximized due to 
efficient and seamless classroom 
routines and procedures. Students take 
initiative in the management of 
instructional groups and transitions, 
and/or the handling of materials and 
supplies. Routines are well understood 
and may be initiated by students. 
Volunteers and paraprofessionals make 
an independent contribution to the 
class. 

Attributes • Students not working with the 
teacher are not productively 
engaged.  
• Transitions are disorganized, with 
much loss of instructional time.  
• There do not appear to be any 
established procedures for 
distributing and collecting materials.  
• A considerable amount of time is 
spent off task because of unclear 
procedures.  
• Volunteers and paraprofessionals 
have no defined role and/or are idle 
much of the time. 

• Students not working directly with 
the teacher are only partially 
engaged.  
• Procedures for transitions seem to 
have been established, but their 
operation is not smooth.  
• There appear to be established 
routines for distribution and 
collection of materials, but students 
are confused about how to carry 
them out.  
• Classroom routines function 
unevenly.  
• Volunteers and paraprofessionals 

• Students are productively engaged 
during small-group or independent 
work.  
• Transitions between large- and 
small-group activities are smooth.  
• Routines for distribution and 
collection of materials and supplies 
work efficiently.  
• Classroom routines function 
smoothly.  
• Volunteers and paraprofessionals 
work with minimal supervision. 

• With minimal prompting by the 
teacher, students ensure that their time 
is used productively.  
• Students take initiative in distributing 
and collecting materials efficiently.  
• Students themselves ensure that 
transitions and other routines are 
accomplished smoothly.  
• Volunteers and paraprofessionals take 
initiative in their work in the class. 
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require frequent supervision. 

Examples • When moving into small groups, 
students ask questions about where 
they are supposed to go, whether 
they should take their chairs, etc.  
• There are long lines for materials 
and supplies.  
• Distributing or collecting supplies 
is time consuming.  
• Students bump into one another 
when lining up or sharpening pencils.  
• At the beginning of the lesson, 
roll-taking consumes much time and 
students are not working on 
anything. 

• Some students not working with 
the teacher are off task. • Transition 
between large- and small-group 
activities requires five minutes but is 
accomplished.  
• Students ask what they are to do 
when materials are being distributed 
or collected. • Students ask 
clarifying questions about 
procedures.  
• Taking attendance is not fully 
routinized; students are idle while 
the teacher fills out the attendance 
form. 

• In small-group work, students have 
established roles; they listen to one 
another, summarizing different views, 
etc.  
• Students move directly between 
large- and small-group activities.  
• Students get started on an activity 
while the teacher takes attendance.  
• The teacher has an established 
timing device, such as counting down, 
to signal students to return to their 
desks.  
• The teacher has an established 
attention signal, such as raising a 
hand or dimming the lights.  
• One member of each small group 
collects materials for the table.  
• There is an established color-coded 
system indicating where materials 
should be stored.  
• Cleanup at the end of a lesson is 
fast and efficient. 

• Students redirect classmates in small 
groups not working directly with the 
teacher to be more efficient in their 
work.  
• A student reminds classmates of the 
roles that they are to play within the 
group.  
• A student redirects a classmate to the 
table he should be at following a 
transition.  
• Students propose an improved 
attention signal.  
• Students independently check 
themselves into class on the attendance 
board. 

 

2d: MANAGES STUDENT BEHAVIOR 
Elements: 

 Expectations 
It is clear, either from what the teacher says, or by inference from student actions, that expectations for student conduct have been established and 
that they are being implemented.  

 Monitoring of student behavior  
Experienced teachers seem to have eyes in the backs of their heads; they are attuned to what’s happening in the classroom and can move subtly to 
help students, when necessary, re-engage with the content being addressed in the lesson. At a high level, such monitoring is preventive and subtle, 
which may make it challenging to observe.  

 Response to student misbehavior  
Even experienced teachers find that their students occasionally violate one or another of the agreed-upon standards of conduct; how the teacher 
responds to such infractions is an important mark of the teacher’s skill. Accomplished teachers try to understand why students are conducting 
themselves in such a manner (are they unsure of the content? are they trying to impress their friends?) and respond in a way that respects the dignity 
of the student. The best responses are those that address misbehavior early in an episode, although doing so is not always possible. 
 

 Unsatisfactory Basic Proficient Distinguished 

 There appear to be no established 
standards of conduct, or students 
challenge them. There is little or no 
teacher monitoring of student 
behavior, and response to students’ 
misbehavior is repressive or 

Standards of conduct appear to 
have been established, but their 
implementation is inconsistent. 
The teacher tries, with uneven 
results, to monitor student 
behavior and respond to student 

Student behavior is generally 
appropriate. The teacher monitors 
student behavior against established 
standards of conduct. Teacher response 
to student misbehavior is consistent, 
proportionate, and respectful to students 

Student behavior is entirely 
appropriate. Students take an active 
role in monitoring their own behavior 
and/or that of other students against 
standards of conduct. Teacher 
monitoring of student behavior is 
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disrespectful of student dignity. misbehavior. and is effective. subtle and preventive. The teacher’s 
response to student misbehavior is 
sensitive to individual student needs 
and respects students’ dignity. 

Attributes • The classroom environment is 
chaotic, with no standards of 
conduct evident.  
• The teacher does not monitor 
student behavior.  
• Some students disrupt the 
classroom, without apparent teacher 
awareness or with an ineffective 
response. 

• The teacher attempts to 
maintain order in the classroom, 
referring to classroom rules, but 
with uneven success.  
• The teacher attempts to keep 
track of student behavior, but 
with no apparent system.  
• The teacher’s response to 
student misbehavior is 
inconsistent: sometimes harsh, 
other times lenient. 

•Standards of conduct appear to have 
been established and implemented 
successfully.  
• Overall, student behavior is generally 
appropriate.  
• The teacher frequently monitors 
student behavior.  
• The teacher’s response to student 
misbehavior is effective. 

• Student behavior is entirely 
appropriate; any student misbehavior 
is very minor and swiftly handled.  
• The teacher silently and subtly 
monitors student behavior.  
• Students respectfully intervene with 
classmates at appropriate moments to 
ensure compliance with standards of 
conduct. 

Examples • The classroom environment is 
chaotic, with no standards of 
conduct evident.  
• The teacher does not monitor 
student behavior.  
• Some students disrupt the 
classroom, without apparent teacher 
awareness or with an ineffective 
response.  
• Students are talking among 
themselves, with no attempt by the 
teacher to silence them.  
• An object flies through the air, 
apparently without the teacher’s 
notice.  
• Students are running around the 
room, resulting in chaos.  
• Students use their phones and 
other electronic devices; the teacher 
doesn’t attempt to stop them. 

•Classroom rules are posted, but 
neither the teacher nor the 
students refer to them.  
• The teacher repeatedly asks 
students to take their seats; some 
ignore her.  
• To one student: “Where’s your 
late pass? Go to the office.” To 
another: “You don’t have a late 
pass? Come in and take your seat; 
you’ve missed enough already.” 

• Upon a nonverbal signal from the 
teacher, students correct their behavior.  
• The teacher moves to every section of 
the classroom, keeping a close eye on 
student behavior.  
• The teacher gives a student a “hard 
look,” and the student stops talking to his 
neighbor. 

• A student suggests a revision to one 
of the classroom rules.  
• The teacher notices that some 
students are talking among themselves 
and without a word moves nearer to 
them; the talking stops.  
• The teacher speaks privately to a 
student about misbehavior.  
 •A student reminds her classmates of 
the class rule about chewing gum. 
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2e: ORGANIZES PHYSICAL SPACE 
Elements: 

 Safety and accessibility  
Physical safety is a primary consideration of all teachers; no learning can occur if students are unsafe or if they don’t have access to the board or 
other learning resources.  

 Arrangement of furniture and use of physical resources  
Both the physical arrangement of a classroom and the available resources provide opportunities for teachers to advance learning; when these 
resources are used skillfully, students can engage with the content in a productive manner. At the highest levels of performance, the students 

themselves contribute to the use or adaptation of the physical environment. 
 

 Unsatisfactory Basic Proficient Distinguished 

 The classroom environment is 
unsafe, or learning is not accessible 
to many. There is poor alignment 
between the arrangement of 
furniture and resources, including 
computer technology, and the lesson 
activities. 

The classroom is safe, and 
essential learning is accessible to 
most students. The teacher makes 
modest use of physical resources, 
including computer technology. 
The teacher attempts to adjust 
the classroom furniture for a 
lesson or, if necessary, to adjust 
the lesson to the furniture, but 
with limited effectiveness. 

The classroom is safe, and students have 
equal access to learning activities; the 
teacher ensures that the furniture 
arrangement is appropriate to the 
learning activities and uses physical 
resources, including computer 
technology, effectively. 

The classroom environment is safe, and 
learning is accessible to all students, 
including those with special needs. The 
teacher makes effective use of 
physical resources, including computer 
technology. The teacher ensures that 
the physical arrangement is 
appropriate to the learning activities. 
Students contribute to the use or 
adaptation of the physical environment 
to advance learning. 

Attributes • There are physical hazards in the 
classroom, endangering student 
safety.  
• Many students can’t see or hear 
the teacher or see the board.  
• Available technology is not being 
used even if it is available and its 
use would enhance the lesson. 

• The physical environment is 
safe, and most students can see 
and hear the teacher or see the 
board.  
• The physical environment is not 
an impediment to learning but 
does not enhance it.  
• The teacher makes limited use 
of available technology and other 
resources. 

• The classroom is safe, and all students 
are able to see and hear the teacher or 
see the board.  
• The classroom is arranged to support 
the instructional goals and learning 
activities.  
• The teacher makes appropriate use of 
available technology. 

• Modifications are made to the 
physical environment to accommodate 
students with special needs.  
• There is total alignment between the 
learning activities and the physical 
environment. • Students take the 
initiative to adjust the physical 
environment.  
• The teacher and students make 
extensive and imaginative use of 
available technology 

Examples • There are electrical cords running 
around the classroom. • There is a 
pole in the middle of the room; 
some students can’t see the board.  
• A whiteboard is in the classroom, 
but it is facing the wall. 

• The teacher ensures that 
dangerous chemicals are stored 
safely.  
• The classroom desks remain in 
two semicircles, requiring 
students to lean around their 
classmates during small-group 
work.  
• The teacher tries to use a 
computer to illustrate a concept 
but requires several attempts to 
make the demonstration work. 

• There are established guidelines 
concerning where backpacks are left 
during class to keep the pathways clear; 
students comply.  
• Desks are moved together so that 
students can work in small groups, or 
desks are moved into a circle for a class 
discussion.  
• The use of an Internet connection 
extends the lesson. 

• Students ask if they can shift the 
furniture to better suit small-group 
work or discussion. • A student closes 
the door to shut out noise in the 
corridor or lowers a blind to block the 
sun from a classmate’s eyes.  
• A student suggests an application of 
the whiteboard for an activity. 
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Domain 3: Instruction 
3a: COMMUNICATES WITH STUDENTS 
Elements: 

 Expectations for learning  
The goals for learning are communicated clearly to students. Even if the goals are not conveyed at the outset of a lesson (for example, in an inquiry 
science lesson), by the end of the lesson students are clear about what they have been learning.  

 Directions for activities  
Students understand what they are expected to do during a lesson, particularly if students are working independently or with classmates, without 
direct teacher supervision. These directions for the lesson’s activities may be provided orally, in writing, or in some combination of the two, with 
modeling by the teacher, if it is appropriate.  

 Explanations of content  
Skilled teachers, when explaining concepts and strategies to students, use vivid language and imaginative analogies and metaphors, connecting 
explanations to students’ interests and lives beyond school. The explanations are clear, with appropriate scaffolding, and, where appropriate, 
anticipate possible student misconceptions. These teachers invite students to be engaged intellectually and to formulate hypotheses regarding the 
concepts or strategies being presented.  

 Use of oral and written language  
For many students, their teachers’ use of language represents their best model of both accurate syntax and a rich vocabulary; these models enable 
students to emulate such language, making their own more precise and expressive. Skilled teachers seize on opportunities both to use precise, 
academic vocabulary and to explain their use of it. 

 Unsatisfactory Basic Proficient Distinguished 

 The instructional purpose of the 
lesson is unclear to students, and the 
directions and procedures are 
confusing. The teacher’s explanation 
of the content contains major errors 
and does not include any explanation 
of strategies students might use. The 
teacher’s spoken or written language 
contains errors of grammar or 
syntax. The teacher’s academic 
vocabulary is inappropriate, vague, 
or used incorrectly, leaving students 
confused. 

The teacher’s attempt to explain 
the instructional purpose has only 
limited success, and/or directions 
and procedures must be clarified 
after initial student confusion. The 
teacher’s explanation of the 
content may contain minor errors; 
some portions are clear, others 
difficult to follow. The teacher’s 
explanation does not invite students 
to engage intellectually or to 
understand strategies they might 
use when working independently. 
The teacher’s spoken language is 
correct but uses vocabulary that is 
either limited or not fully 
appropriate to the students’ ages or 
backgrounds. The teacher rarely 
takes opportunities to explain 
academic vocabulary 

The instructional purpose of the lesson 
is clearly communicated to students, 
including where it is situated within 
broader learning; directions and 
procedures are explained clearly and 
may be modeled. The teacher’s 
explanation of content is scaffolded, 
clear, and accurate and connects with 
students’ knowledge and experience. 
During the explanation of content, the 
teacher focuses, as appropriate, on 
strategies students can use when 
working independently and invites 
student intellectual engagement. The 
teacher’s spoken and written language 
is clear and correct and is suitable to 
students’ ages and interests. The 
teacher’s use of academic vocabulary is 
precise and serves to extend student 
understanding. 

The teacher links the instructional 
purpose of the lesson to the larger 
curriculum; the directions and 
procedures are clear and anticipate 
possible student misunderstanding. The 
teacher’s explanation of content is 
thorough and clear, developing 
conceptual understanding through 
clear scaffolding and connecting with 
students’ interests. Students 
contribute to extending the content by 
explaining concepts to their classmates 
and suggesting strategies that might be 
used. The teacher’s spoken and 
written language is expressive, and the 
teacher finds opportunities to extend 
students’ vocabularies, both within the 
discipline and for more general use. 
Students contribute to the correct use 
of academic vocabulary. 

Attributes • At no time during the lesson does 
the teacher convey to students what 
they will be learning.  
• Students indicate through body 
language or questions that they 
don’t understand the content being 

• The teacher provides little 
elaboration or explanation about 
what the students will be learning.  
• The teacher’s explanation of the 
content consists of a monologue, 
with minimal participation or 

• The teacher states clearly, at some 
point during the lesson, what the 
students will be learning.  
• The teacher’s explanation of content 
is clear and invites student participation 
and thinking.  

• If asked, students are able to explain 
what they are learning and where it 
fits into the larger curriculum context.  
• The teacher explains content clearly 
and imaginatively, using metaphors 
and analogies to bring content to life.  
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presented.  
• The teacher makes a serious 
content error that will affect 
students’ understanding of the 
lesson.  
• Students indicate through their 
questions that they are confused 
about the learning task.  
• The teacher’s communications 
include errors of vocabulary or usage 
or imprecise use of academic 
language.  
• The teacher’s vocabulary is 
inappropriate to the age or culture 
of the students. 

intellectual engagement by 
students.  
• The teacher makes no serious 
content errors but may make minor 
ones.  
• The teacher’s explanations of 
content are purely procedural, with 
no indication of how students can 
think strategically.  
• The teacher must clarify the 
learning task so students can 
complete it.  
• The teacher’s vocabulary and 
usage are correct but 
unimaginative.  
• When the teacher attempts to 
explain academic vocabulary, it is 
only partially successful.  
• The teacher’s vocabulary is too 
advanced, or too juvenile, for 
students. 

• The teacher makes no content errors.  
• The teacher describes specific 
strategies students might use, inviting 
students to interpret them in the 
context of what they’re learning.  
• Students engage with the learning 
task, indicating that they understand 
what they are to do.  
• If appropriate, the teacher models the 
process to be followed in the task.  
• The teacher’s vocabulary and usage 
are correct and entirely suited to the 
lesson, including, where appropriate, 
explanations of academic vocabulary.  
• The teacher’s vocabulary is 
appropriate to students’ ages and levels 
of development. 

• The teacher points out possible areas 
for misunderstanding.  
• The teacher invites students to 
explain the content to their 
classmates.  
• Students suggest other strategies 
they might use in approaching a 
challenge or analysis.  
• The teacher uses rich language, 
offering brief vocabulary lessons where 
appropriate, both for general 
vocabulary and for the discipline.  
• Students use academic language 
correctly 

Examples • A student asks, “What are we 
supposed to be doing?” but the 
teacher ignores the question.  
• The teacher states that to add 
fractions they must have the same 
numerator.  
• Students have a quizzical look on 
their faces; some may withdraw 
from the lesson.  
• Students become disruptive or talk 
among themselves in an effort to 
follow the lesson. • The teacher uses 
technical terms without explaining 
their meanings.  
• The teacher says “ain’t.” 

• The teacher mispronounces 
“_______.”  
• The teacher says, “And oh, by the 
way, today we’re going to factor 
polynomials.”  
• A student asks, “What are we 
supposed to be doing?” and the 
teacher clarifies the task.  
• A student asks, “What do I write 
here?” in order to complete a task.  
• The teacher says, “Watch me 
while I show you how to _______,” 
asking students only to listen.  
• A number of students do not seem 
to be following the explanation.  
• Students are inattentive during 
the teacher’s explanation of 
content.  
• Students’ use of academic 
vocabulary is imprecise. 

• The teacher says, “By the end of 
today’s lesson you’re all going to be 
able to factor different types of 
polynomials.”  
• In the course of a presentation of 
content, the teacher asks students, 
“Can anyone think of an example of 
that?”  
• The teacher uses a board or 
projection device for task directions so 
that students can refer to it without 
requiring the teacher’s attention.  
• The teacher says, “When you’re trying 
to solve a math problem like this, you 
might think of a similar, but simpler, 
problem you’ve done in the past and 
see whether the same approach would 
work.”  
• The teacher explains passive solar 
energy by inviting students to think 
about the temperature in a closed car 
on a cold, but sunny, day or about the 
water in a hose that has been sitting in 
the sun.  
• The teacher uses a Venn diagram to 
illustrate the distinctions between a 
republic and a democracy 

• The teacher says, “Here’s a spot 
where some students have difficulty; 
be sure to read it carefully.”  
• The teacher asks a student to explain 
the task to other students.  
• When clarification about the learning 
task is needed, a student offers it to 
classmates. • The teacher, in 
explaining the westward movement in 
U.S. history, invites students to 
consider that historical period from the 
point of view of the Native Peoples.  
• The teacher asks, “Who would like to 
explain this idea to us?”  
• A student asks, “Is this another way 
we could think about analogies?”  
• A student explains an academic term 
to classmates. • The teacher pauses 
during an explanation of the civil rights 
movement to remind students that the 
prefix in- as in inequality means “not” 
and that the prefix un- also means the 
same thing.  
• A student says to a classmate, “I 
think that side of the triangle is called 
the hypotenuse.” 
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3b: USES QUESTIONING AND DISCUSSION TECHNIQUES 
Elements: 

 Quality of questions/prompts  
Questions of high quality cause students to think and reflect, to deepen their understanding, and to test their ideas against those of their classmates. 
When teachers ask questions of high quality, they ask only a few of them and provide students with sufficient time to think about their responses, to 
reflect on the comments of their classmates, and to deepen their understanding. Occasionally, for the purposes of review, teachers ask students a 
series of (usually low-level) questions in a type of verbal quiz. This technique may be helpful for the purpose of establishing the facts of a historical 
event, for example, but should not be confused with the use of questioning to deepen students’ understanding.  

 Discussion techniques  
Effective teachers promote learning through discussion. A foundational skill that students learn through engaging in discussion is that of explaining 
and justifying their reasoning and conclusions, based on specific evidence. Teachers skilled in the use of questioning and discussion techniques 
challenge students to examine their premises, to build a logical argument, and to critique the arguments of others. Some teachers report, “We 
discussed x,” when what they mean is “I said x.” That is, some teachers confuse discussion with explanation of content; as important as that is, it’s 
not discussion. Rather, in a true discussion a teacher poses a question and invites all students’ views to be heard, enabling students to engage in 
discussion directly with one another, not always mediated by the teacher. Furthermore, in conducting discussions, skilled teachers build further 
questions on student responses and insist that students examine their premises, build a logical argument, and critique the arguments of others.  

 Student participation  
In some classes a few students tend to dominate the discussion; other students, recognizing this pattern, hold back their contributions. The skilled 
teacher uses a range of techniques to encourage all students to contribute to the discussion and enlists the assistance of students to ensure this 
outcome. 

 Unsatisfactory Basic Proficient Distinguished 

 The teacher’s questions are of low 
cognitive challenge, with single 
correct responses, and are asked in 
rapid succession. Interaction 
between the teacher and students is 
predominantly recitation style, with 
the teacher mediating all questions 
and answers; the teacher accepts all 
contributions without asking 
students to explain their reasoning. 
Only a few students participate in 
the discussion. 

The teacher’s questions lead 
students through a single path of 
inquiry, with answers seemingly 
determined in advance. 
Alternatively, the teacher attempts 
to ask some questions designed to 
engage students in thinking, but 
only a few students are involved. 
The teacher attempts to engage all 
students in the discussion, to 
encourage them to respond to one 
another, and to explain their 
thinking, with uneven results. 

While the teacher may use some low-
level questions, he poses questions 
designed to promote student thinking 
and understanding. The teacher creates 
a genuine discussion among students, 
providing adequate time for students to 
respond and stepping aside when doing 
so is appropriate. The teacher 
challenges students to justify their 
thinking and successfully engages most 
students in the discussion, employing a 
range of strategies to ensure that most 
students are heard. 

The teacher uses a variety or series of 
questions or prompts to challenge 
students cognitively, advance high 
level thinking and discourse, and 
promote metacognition. Students 
formulate many questions, initiate 
topics, challenge one another’s 
thinking, and make unsolicited 
contributions. Students themselves 
ensure that all voices are heard in the 
discussion. 

Attributes • Questions are rapid-fire and 
convergent, with a single correct 
answer.  
• Questions do not invite student 
thinking.  
• All discussion is between the 
teacher and students; students are 
not invited to speak directly to one 
another.  
• The teacher does not ask students 
to explain their thinking.  

• The teacher frames some 
questions designed to promote 
student thinking, but many have a 
single correct answer, and the 
teacher calls on students quickly.  
• The teacher invites students to 
respond directly to one another’s 
ideas, but few students respond.  
• The teacher calls on many 
students, but only a small number 
actually participate in the 

• The teacher uses open-ended 
questions, inviting students to think 
and/or offer multiple possible answers.  
• The teacher makes effective use of 
wait time.  
• Discussions enable students to talk to 
one another without ongoing mediation 
by teacher. • The teacher calls on most 
students, even those who don’t initially 
volunteer.  
• Many students actively engage in the 

• Students initiate higher-order 
questions.  
• The teacher builds on and uses 
student responses to questions in order 
to deepen student understanding.  
• Students extend the discussion, 
enriching it.  
• Students invite comments from their 
classmates during a discussion and 
challenge one another’s thinking.  
• Virtually all students are engaged in 
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• Only a few students dominate the 
discussion. 

discussion.  
• The teacher asks students to 
explain their reasoning, but only 
some students attempt to do so. 

discussion.  
• The teacher asks students to justify 
their reasoning, and most attempt to do 
so. 

the discussion. 

Examples • All questions are of the 
“recitation” type, such as “What is 3 
x 4?”  
• The teacher asks a question for 
which the answer is on the board; 
students respond by reading it.  
• The teacher calls only on students 
who have their hands up.  
• A student responds to a question 
with wrong information, and the 
teacher doesn’t follow up. 

• Many questions are of the 
“recitation” type, such as “How 
many members of the House of 
Representatives are there?”  
• The teacher asks, “Who has an 
idea about this?” The usual three 
students offer comments.  
• The teacher asks, “Maria, can you 
comment on Ian’s idea?” but Maria 
does not respond or makes a 
comment directly to the teacher.  
• The teacher asks a student to 
explain his reasoning for why 13 is a 
prime number but does not follow 
up when the student falters. 

• The teacher asks, “What might have 
happened if the colonists had not 
prevailed in the American war for 
independence?”  
• The teacher uses the plural form in 
asking questions, such as “What are 
some things you think might contribute 
to ________?”  
• The teacher asks, “Maria, can you 
comment on Ian’s idea?” and Maria 
responds directly to Ian.  
• The teacher poses a question, asking 
every student to write a brief response 
and then share it with a partner, before 
inviting a few to offer their ideas to the 
entire class. • The teacher asks 
students when they have formulated an 
answer to the question “Why do you 
think Huck Finn did ________?” to find 
the reason in the text and to explain 
their thinking to a neighbor. 

• A student asks, “How many ways are 
there to get this answer?”  
• A student says to a classmate, “I 
don’t think I agree with you on this, 
because…”  
• A student asks of other students, 
“Does anyone have another idea how 
we might figure this out?”  
• A student asks, “What if…?” 

 
3c: ENGAGES STUDENTS IN LEARNING 
Elements: 

 Activities and assignments 
The activities and assignments are the centerpiece of student engagement, since they determine what it is that students are asked to do. Activities 
and assignments that promote learning require student thinking that emphasizes depth over breadth and encourage students to explain their 
thinking. 

 Grouping of students  
How students are grouped for instruction (whole class, small groups, pairs, individuals) is one of the many decisions teachers make every day. There 
are many options; students of similar background and skill may be clustered together, or the more-advanced students may be spread around into the 
different groups. Alternatively, a teacher might permit students to select their own groups, or they could be formed randomly. 

 Instructional materials and resources 
The instructional materials a teacher selects to use in the classroom can have an enormous impact on students’ experience. Though some teachers are 
obliged to use a school’s or district’s officially sanctioned materials, many teachers use these selectively or supplement them with others of their 
choosing that are better suited to engaging students in deep learning—for example, the use of primary source materials in social studies. 

 Structure and pacing 
No one, whether an adult or a student, likes to be either bored or rushed in completing a task. Keeping things moving, within a well-defined 
structure, is one of the marks of an experienced teacher. And since much of student learning results from their reflection on what they have done, a 
well-designed lesson includes time for reflection and closure. 
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 Unsatisfactory Basic Proficient Distinguished 

 The learning tasks/activities, 
materials, and resources are poorly 
aligned with the instructional 
outcomes, or require only rote 
responses, with only one approach 
possible. The groupings of students 
are unsuitable to the activities. The 
lesson has no clearly defined 
structure, or the pace of the lesson 
is too slow or rushed. 

The learning tasks and activities are 
partially aligned with the 
instructional outcomes but require 
only minimal thinking by students 
and little opportunity for them to 
explain their thinking, allowing most 
students to be passive or merely 
compliant. The groupings of students 
are moderately suitable to the 
activities. The lesson has a 
recognizable structure; however, the 
pacing of the lesson may not provide 
students the time needed to be 
intellectually engaged or may be so 
slow that many students have a 
considerable amount of “downtime.” 

The learning tasks and activities are 
fully aligned with the instructional 
outcomes and are designed to challenge 
student thinking, inviting students to 
make their thinking visible. This 
technique results in active intellectual 
engagement by most students with 
important and challenging content and 
with teacher scaffolding to support that 
engagement. The groupings of students 
are suitable to the activities. The lesson 
has a clearly defined structure, and the 
pacing of the lesson is appropriate, 
providing most students the time 
needed to be intellectually engaged. 

Virtually all students are 
intellectually engaged in challenging 
content through well-designed 
learning tasks and activities that 
require complex thinking by students. 
The teacher provides suitable 
scaffolding and challenges students to 
explain their thinking. There is 
evidence of some student initiation of 
inquiry and student contributions to 
the exploration of important content; 
students may serve as resources for 
one another. The lesson has a clearly 
defined structure, and the pacing of 
the lesson provides students the time 
needed not only to intellectually 
engage with and reflect upon their 
learning but also to consolidate their 
understanding. 

Attributes • Few students are intellectually 
engaged in the lesson.  
• Learning tasks/activities and 
materials require only recall or have 
a single correct response or method.  
• Instructional materials used are 
unsuitable to the lesson and/or the 
students. 
• The lesson drags or is rushed.  
• Only one type of instructional 
group is used (whole group, small 
groups) when variety would promote 
more student engagement. 

• Some students are intellectually 
engaged in the lesson.  
• Learning tasks are a mix of those 
requiring thinking and those 
requiring recall.  
• Student engagement with the 
content is largely passive; the 
learning consists primarily of facts or 
procedures.  
• The materials and resources are 
partially aligned to the lesson 
objectives.  
• Few of the materials and resources 
require student thinking or ask 
students to explain their thinking.  
• The pacing of the lesson is 
uneven—suitable in parts but rushed 
or dragging in others. • The 
instructional groupings used are 
partially appropriate to the 
activities. 

• Most students are intellectually 
engaged in the lesson.  
• Most learning tasks have multiple 
correct responses or approaches and/or 
encourage higher-order thinking.  
• Students are invited to explain their 
thinking as part of completing tasks.  
• Materials and resources support the 
learning goals and require intellectual 
engagement, as appropriate. • The 
pacing of the lesson provides students 
the time needed to be intellectually 
engaged.  
• The teacher uses groupings that are 
suitable to the lesson activities. 

• Virtually all students are 
intellectually engaged in the lesson.  
• Lesson activities require high-level 
student thinking and explanations of 
their thinking.  
• Students take initiative to adapt the 
lesson by (1) modifying a learning task 
to make it more meaningful or 
relevant to their needs, (2) suggesting 
modifications to the grouping 
patterns used, and/or (3) suggesting 
modifications or additions to the 
materials being used.  
• Students have an opportunity for 
reflection and closure on the lesson to 
consolidate their understanding. 

Examples • Most students disregard the 
assignment given by the teacher; it 
appears to be much too difficult for 
them.  
• Students fill out the lesson 
worksheet by copying words from 

• Students in only three of the five 
small groups are figuring out an 
answer to the assigned problem; the 
others seem to be unsure how they 
should proceed.  
• Students are asked to fill in a 

• Five students (out of 27) have finished 
an assignment early and begin talking 
among themselves; the teacher assigns 
a follow-up activity.  
• Students are asked to formulate a 
hypothesis about what might happen if 

• Students are asked to write an essay 
in the style of Hemingway and to 
describe which aspects of his style 
they have incorporated.  
• Students determine which of several 
tools—e.g., a protractor, spreadsheet, 
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the board.  
• Students are using math 
manipulative materials in a rote 
activity.  
• The teacher lectures for 45 
minutes.  
• Most students don’t have time to 
complete the assignment; the 
teacher moves on in the lesson. 

worksheet, following an established 
procedure.  
• There is a recognizable beginning, 
middle, and end to the lesson.  
• The teacher lectures for 20 
minutes and provides 15 minutes for 
the students to write an essay; not 
all students are able to complete it. 

the American voting system allowed for 
the direct election of presidents and to 
explain their reasoning.  
• Students are given a task to do 
independently, then to discuss with a 
table group, followed by a reporting 
from each table.  
• Students are asked to create different 
representations of a large number using 
a variety of manipulative materials.  
• The lesson is neither rushed nor does 
it drag. 

or graphing calculator—would be most 
suitable to solve a math problem.  
• A student asks whether they might 
remain in their small groups to 
complete another section of the 
activity, rather than work 
independently.  
• Students identify or create their 
own learning materials. • Students 
summarize their learning from the 
lesson. 

 
3d: USES ASSESSMENT IN INSTRUCTION 
Elements: 

 Assessment criteria 
It is essential that students know the criteria for assessment. At its highest level, students themselves have had a hand in articulating the criteria 
(for example, of a clear oral presentation). 

 Monitoring of student learning 
A teacher’s skill in eliciting evidence of student understanding is one of the true marks of expertise. This is not a hit-or-miss effort, but is planned 
carefully in advance. Even after planning carefully, however, a teacher must weave monitoring of student learning seamlessly into the lesson, using a 
variety of techniques. 

 Feedback to students 
Feedback on learning is an essential element of a rich instructional environment; without it, students are constantly guessing at how they are doing 
and at how their work can be improved. Valuable feedback must be timely, constructive, and substantive and must provide students the guidance 
they need to improve their performance. 

 Student self-assessment and monitoring of progress 
The culmination of students’ assumption of responsibility for their learning is when they monitor their own learning and take appropriate action. Of 
course, they can do these things only if the criteria for learning are clear and if they have been taught the skills of checking their work against clear 
criteria. 
 

 Unsatisfactory Basic Proficient Distinguished 

 Students do not appear to be aware 
of the assessment criteria, and there 
is little or no monitoring of student 
learning; feedback is absent or of 
poor quality. Students do not engage 
in self- or peer assessment. 

Students appear to be only 
partially aware of the assessment 
criteria, and the teacher monitors 
student learning for the class as a 
whole. Questions and assessments 
are rarely used to diagnose 
evidence of learning. Feedback to 
students is general, and few 
students assess their own work. 

Students appear to be aware of the 
assessment criteria, and the teacher 
monitors student learning for groups of 
students. Questions and assessments are 
regularly used to diagnose evidence of 
learning. Teacher feedback to groups of 
students is accurate and specific; some 
students engage in self-assessment. 

Assessment is fully integrated into 
instruction, through extensive use of 
formative assessment. Students 
appear to be aware of, and there is 
some evidence that they have 
contributed to, the assessment 
criteria. Questions and assessments 
are used regularly to diagnose 
evidence of learning by individual 
students. A variety of forms of 
feedback, from both teacher and 
peers, is accurate and specific and 
advances learning. Students self-
assess and monitor their own 
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progress. The teacher successfully 
differentiates instruction to address 
individual students’ 
misunderstandings. 

Attributes • The teacher gives no indication of 
what high-quality work looks like.  
• The teacher makes no effort to 
determine whether students 
understand the lesson.  
• Students receive no feedback, or 
feedback is global or directed to 
only one student. • The teacher does 
not ask students to evaluate their 
own or classmates’ work. 

• There is little evidence that the 
students understand how their 
work will be evaluated.  
• The teacher monitors 
understanding through a single 
method, or without eliciting 
evidence of understanding from 
students.  
• Feedback to students is vague 
and not oriented toward future 
improvement of work.  
• The teacher makes only minor 
attempts to engage students in 
self- or peer assessment. 

• The teacher makes the standards of 
high-quality work clear to students.  
• The teacher elicits evidence of student 
understanding.  
• Students are invited to assess their own 
work and make improvements; most of 
them do so.  
• Feedback includes specific and timely 
guidance, at least for groups of students. 

• Students indicate that they clearly 
understand the characteristics of 
high-quality work, and there is 
evidence that students have helped 
establish the evaluation criteria.  
• The teacher is constantly “taking 
the pulse” of the class; monitoring of 
student understanding is sophisticated 
and continuous and makes use of 
strategies to elicit information about 
individual student understanding.  
• Students monitor their own 
understanding, either on their own 
initiative or as a result of tasks set by 
the teacher.  
• High-quality feedback comes from 
many sources, including students; it is 
specific and focused on improvement. 

Examples •A student asks, “How is this 
assignment going to be graded?”  
• A student asks, “Is this the right 
way to solve this problem?” but 
receives no information from the 
teacher.  
• The teacher forges ahead with a 
presentation without checking for 
understanding.  
• After the students present their 
research on globalization, the 
teacher tells them their letter 
grade; when students ask how he 
arrived at the grade, the teacher 
responds, “After all these years in 
education, I just know what grade to 
give.” 

• The teacher asks, “Does anyone 
have a question?”  
• When a student completes a 
problem on the board, the teacher 
corrects the student’s work 
without explaining why.  
• The teacher says, “Good job, 
everyone.”  
• The teacher, after receiving a 
correct response from one 
student, continues without 
ascertaining whether other 
students understand the concept.  
• The students receive their tests 
back; each one is simply marked 
with a letter grade at the top 

• The teacher circulates during small-
group or independent work, offering 
suggestions to students.  
• The teacher uses specifically formulated 
questions to elicit evidence of student 
understanding.  
• The teacher asks students to look over 
their papers to correct their errors; most 
of them engage in this task. 

•The teacher reminds students of the 
characteristics of high-quality work, 
observing that the students 
themselves helped develop them.  
• While students are working, the 
teacher circulates, providing specific 
feedback to individual students.  
• The teacher uses popsicle sticks or 
exit tickets to elicit evidence of 
individual student understanding.  
• Students offer feedback to their 
classmates on their work. • Students 
evaluate a piece of their writing 
against the writing rubric and confer 
with the teacher about how it could 
be improved. 
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3e: DEMONSTRATES FLEXIBILITY AND RESPONSIVENESS 
Elements: 

 Lesson adjustment 
Experienced teachers are able to make both minor and (at times) major adjustments to a lesson, or mid-course corrections. Such adjustments depend 
on a teacher’s store of alternate instructional strategies and the confidence to make a shift when needed. 

 Response to students 
Occasionally during a lesson, an unexpected event will occur that presents a true teachable moment. It is a mark of considerable teacher skill to be 
able to capitalize on such opportunities. 

 Persistence 
Committed teachers don’t give up easily; when students encounter difficulty in learning (which all do at some point), these teachers seek alternate 
approaches to help their students be successful. In these efforts, teachers display a keen sense of efficacy. 
 

 Unsatisfactory Basic Proficient Distinguished 

 The teacher ignores students’ 
questions; when students have 
difficulty learning, the teacher 
blames them or their home 
environment for their lack of 
success. The teacher makes no 
attempt to adjust the lesson even 
when students don’t understand the 
content. 

The teacher accepts responsibility 
for the success of all students but 
has only a limited repertoire of 
strategies to use. Adjustment of 
the lesson in response to 
assessment is minimal or 
ineffective. 

The teacher successfully accommodates 
students’ questions and interests. Drawing 
on a broad repertoire of strategies, the 
teacher persists in seeking approaches for 
students who have difficulty learning. If 
impromptu measures are needed, the 
teacher makes a minor adjustment to the 
lesson and does so smoothly. 

The teacher seizes an opportunity to 
enhance learning, building on a 
spontaneous event or students’ 
interests, or successfully adjusts and 
differentiates instruction to address 
individual student 
misunderstandings. Using an 
extensive repertoire of instructional 
strategies and soliciting additional 
resources from the school or 
community, the teacher persists in 
seeking effective approaches for 
students who need help. 

Attributes • The teacher ignores indications of 
student boredom or lack of 
understanding.  
• The teacher brushes aside 
students’ questions.  
• The teacher conveys to students 
that when they have difficulty 
learning, it is their fault.  
• In reflecting on practice, the 
teacher does not indicate that it is 
important to reach all students.  
• The teacher makes no attempt to 
adjust the lesson in response to 
student confusion. 

• The teacher makes perfunctory 
attempts to incorporate students’ 
questions and interests into the 
lesson.  
• The teacher conveys to students 
a level of responsibility for their 
learning but also his uncertainty 
about how to assist them.  
• In reflecting on practice, the 
teacher indicates the desire to 
reach all students but does not 
suggest strategies for doing so. • 
The teacher’s attempts to adjust 
the lesson are partially successful. 

• The teacher incorporates students’ 
interests and questions into the heart of the 
lesson.  
• The teacher conveys to students that she 
has other approaches to try when the 
students experience difficulty.  
• In reflecting on practice, the teacher 
cites multiple approaches undertaken to 
reach students having difficulty. • When 
improvising becomes necessary, the teacher 
makes adjustments to the lesson. 

• The teacher seizes on a teachable 
moment to enhance a lesson.  
• The teacher conveys to students 
that she won’t consider a lesson 
“finished” until every student 
understands and that she has a broad 
range of approaches to use.  
• In reflecting on practice, the 
teacher can cite others in the school 
and beyond whom he has contacted 
for assistance in reaching some 
students.  
• The teacher’s adjustments to the 
lesson, when they are needed, are 
designed to assist individual 
students. 

Examples • The teacher says, “We don’t have 
time for that today.”  
• The teacher says, “If you’d just 

• The teacher says, “I’ll try to 
think of another way to come at 
this and get back to you.”  

•The teacher says, “That’s an interesting 
idea; let’s see how it fits.”  
• The teacher illustrates a principle of good 

• The teacher stops a lesson 
midstream and says, “This activity 
doesn’t seem to be working. Here’s 
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pay attention, you could understand 
this.”  
• When a student asks the teacher to 
explain a mathematical procedure 
again, the teacher says, “Just do the 
homework assignment; you’ll get it 
then.” 

• The teacher says, “I realize not 
everyone understands this, but we 
can’t spend any more time on it.”  
• The teacher rearranges the way 
the students are grouped in an 
attempt to help students 
understand the lesson; the 
strategy is partially successful. 

writing to a student, using his interest in 
basketball as context.  
• The teacher says, “This seems to be more 
difficult for you than I expected; let’s try 
this way,” and then uses another approach. 

another way I’d like you to try it.”  
• The teacher incorporates the 
school’s upcoming championship 
game into an explanation of 
averages.  
• The teacher says, “If we have to 
come back to this tomorrow, we 
will; it’s really important that you 
understand it.” 
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Domain 4: Professional Responsibilities  
4a: REFLECTS ON TEACHING 
Elements: 

 Accuracy 
As teachers gain experience, their reflections on practice become more accurate, corresponding to the assessments that would be given by an 
external and unbiased observer. Not only are the reflections accurate, but teachers can provide specific examples from the lesson to support their 
judgments. 

 Use in future teaching 
If the potential of reflection to improve teaching is to be fully realized, teachers must use their reflections to make adjustments in their practice. As 
their experience and expertise increases, teachers draw on an ever-increasing repertoire of strategies to inform these adjustments. 
 

 Unsatisfactory Basic Proficient Distinguished 

 The teacher does not know whether 
a lesson was effective or achieved its 
instructional outcomes, or the 
teacher profoundly misjudges the 
success of a lesson. The teacher has 
no suggestions for how a lesson could 
be improved. 

The teacher has a generally 
accurate impression of a lesson’s 
effectiveness and the extent to 
which instructional outcomes were 
met. The teacher makes general 
suggestions about how a lesson 
could be improved. 

The teacher makes an accurate 
assessment of a lesson’s 
effectiveness and the extent to 
which it achieved its instructional 
outcomes and can cite general 
references to support the 
judgment. The teacher makes a 
few specific suggestions of what 
could be tried another time the 
lesson is taught. 

The teacher makes a thoughtful and 
accurate assessment of a lesson’s 
effectiveness and the extent to which it 
achieved its instructional outcomes, citing 
many specific examples from the lesson 
and weighing the relative strengths of 
each. Drawing on an extensive repertoire of 
skills, the teacher offers specific 
alternative actions, complete with the 
probable success of different courses of 
action. 

Attributes • The teacher considers the lesson 
but draws incorrect conclusions 
about its effectiveness.  
• The teacher makes no suggestions 
for improvement 

• The teacher has a general sense 
of whether or not instructional 
practices were effective.  
• The teacher offers general 
modifications for future instruction. 

• The teacher accurately assesses 
the effectiveness of instructional 
activities used.  
• The teacher identifies specific 
ways in which a lesson might be 
improved. 

• The teacher’s assessment of the lesson is 
thoughtful and includes specific indicators 
of effectiveness.  
• The teacher’s suggestions for 
improvement draw on an extensive 
repertoire. 

Examples • Despite evidence to the contrary, 
the teacher says, “My students did 
great on that lesson!”  
• The teacher says, “That was awful; 
I wish I knew what to do!” 

• At the end of the lesson, the 
teacher says, “I guess that went 
okay.”  
• The teacher says, “I guess I’ll try 
_______ next time.” 

• The teacher says, “I wasn’t 
pleased with the level of 
engagement of the students.” • 
The teacher’s journal indicates 
several possible lesson 
improvements. 

The teacher says, “I think that lesson 
worked pretty well, although I was 
disappointed in how the group at the back 
table performed.”  
• In conversation with colleagues, the 
teacher considers strategies for grouping 
students differently to improve a lesson. 

 
4b: MAINTAINS ACCURATE RECORDS 
Elements: 

 Student completion of assignments 
Most teachers, particularly at the secondary level, need to keep track of student completion of assignments, including not only whether the 
assignments were actually completed but also students’ success in completing them. 

 Student progress in learning 
In order to plan instruction, teachers need to know where each student “is” in his or her learning. This information may be collected formally or 
informally but must be updated frequently. 
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 Noninstructional records 
Noninstructional records encompass all the details of school life for which records must be maintained, particularly if they involve money. Examples 
include tracking which students have returned their permission slips for a field trip or which students have paid for their school pictures. 

 
 Unsatisfactory Basic Proficient Distinguished 

 The teacher’s system for maintaining 
information on student completion 
of assignments and student progress 
in learning is nonexistent or in 
disarray. The teacher’s records for 
noninstructional activities are in 
disarray, the result being errors and 
confusion. 

The teacher’s system for 
maintaining information on student 
completion of assignments and 
student progress in learning is 
rudimentary and only partially 
effective. The teacher’s records for 
noninstructional activities are 
adequate but inefficient and, unless 
given frequent oversight by the 
teacher, prone to errors. 

The teacher’s system for 
maintaining information on student 
completion of assignments, student 
progress in learning, and 
noninstructional records is fully 
effective. 

The teacher’s system for maintaining 
information on student completion of 
assignments, student progress in learning, 
and noninstructional records is fully 
effective. Students contribute information 
and participate in maintaining the 
records. 

Attributes • There is no system for either 
instructional or noninstructional 
records.  
• Record-keeping systems are in 
disarray and provide incorrect or 
confusing information. 

• The teacher has a process for 
recording student work completion. 
However, it may be out of date or 
may not permit students to access 
the information.  
• The teacher’s process for tracking 
student progress is cumbersome to 
use.  
• The teacher has a process for 
tracking some, but not all, 
noninstructional information, and it 
may contain some errors. 

• The teacher’s process for 
recording completion of student 
work is efficient and effective; 
students have access to information 
about completed and/or missing 
assignments.  
• The teacher has an efficient and 
effective process for recording 
student attainment of learning 
goals; students are able to see how 
they’re progressing.  
• The teacher’s process for 
recording noninstructional 
information is both efficient and 
effective. 

• Students contribute to and maintain 
records indicating completed and 
outstanding work assignments.  
• Students contribute to and maintain 
data files indicating their own progress in 
learning. • Students contribute to 
maintaining noninstructional records for 
the class. 

Examples • A student says, “I’m sure I turned 
in that assignment, but the teacher 
lost it!”  
• The teacher says, “I misplaced the 
writing samples for my class, but it 
doesn’t matter—I know what the 
students would have scored.” • On 
the morning of the field trip, the 
teacher discovers that five students 
never turned in their permission 
slips. 

• A student says, “I wasn’t in school 
today, and my teacher’s website is 
out of date, so I don’t know what 
the assignments are!”  
• The teacher says, “I’ve got all 
these notes about how the kids are 
doing; I should put them into the 
system, but I just don’t have time.”  
• On the morning of the field trip, 
the teacher frantically searches all 
the drawers in the desk looking for 
the permission slips and finds them 
just before the bell rings. 

• On the class website, the teacher 
creates a link that students can 
access to check on any missing 
assignments.  
• The teacher’s gradebook records 
student progress toward learning 
goals.  
• The teacher creates a 
spreadsheet for tracking which 
students have paid for their school 
pictures. 

• A student from each team maintains the 
database of current and missing 
assignments for the team.  
• When asked about her progress in a 
class, a student proudly shows her 
portfolio of work and can explain how the 
documents indicate her progress toward 
learning goals.  
• When they bring in their permission slips 
for a field trip, students add their own 
information to the database. 
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4c: COMMUNICATES WITH FAMILIES 
Elements: 

 Information about the instructional program 
The teacher frequently provides information to families about the instructional program. 

 Information about individual students 
The teacher frequently provides information to families about students’ individual progress. 

 Engagement of families in the instructional program 
The teacher frequently and successfully offers engagement opportunities to families so that they can participate in the learning activities. 
 

 Unsatisfactory Basic Proficient Distinguished 

 The teacher provides little 
information about the instructional 
program to families; the teacher’s 
communication about students’ 
progress is minimal. The teacher 
does not respond, or responds 
insensitively, to parental concerns. 

The teacher makes sporadic 
attempts to communicate with 
families about the instructional 
program and about the progress of 
individual students but does not 
attempt to engage families in the 
instructional program. Moreover, the 
communication that does take place 
may not be culturally sensitive to 
those families. 

The teacher provides frequent and 
appropriate information to 
families about the instructional 
program and conveys information 
about individual student progress 
in a culturally sensitive manner. 
The teacher makes some attempts 
to engage families in the 
instructional program. 

The teacher communicates frequently 
with families in a culturally sensitive 
manner, with students contributing to the 
communication. The teacher responds to 
family concerns with professional and 
cultural sensitivity. The teacher’s efforts 
to engage families in the instructional 
program are frequent and successful. 

Attributes • Little or no information regarding 
the instructional program is 
available to parents.  
• Families are unaware of their 
children’s progress.  
• Family engagement activities are 
lacking.  
• There is some culturally 
inappropriate communication. 

• School- or district-created 
materials about the instructional 
program are sent home.  
• The teacher sends home infrequent 
or incomplete information about the 
instructional program.  
• The teacher maintains a school-
required gradebook but does little 
else to inform families about student 
progress.  
• Some of the teacher’s 
communications are inappropriate to 
families’ cultural norms. 

• The teacher regularly makes 
information about the 
instructional program available.  
• The teacher regularly sends 
home information about student 
progress.  
• The teacher develops activities 
designed to engage families 
successfully and appropriately in 
their children’s learning.  
• Most of the teacher’s 
communications are appropriate 
to families’ cultural norms. 

• Students regularly develop materials to 
inform their families about the 
instructional program.  
• Students maintain accurate records 
about their individual learning progress 
and frequently share this information with 
families.  
• Students contribute to regular and 
ongoing projects designed to engage 
families in the learning process.  
• All of the teacher’s communications are 
highly sensitive to families’ cultural 
norms. 

Examples • A parent says, “I’d like to know 
what my kid is working on at 
school.”  
• A parent says, “I wish I could know 
something about my child’s progress 
before the report card comes out.”  
• A parent says, “I wonder why we 
never see any schoolwork come 
home.” 

• A parent says, “I received the 
district pamphlet on the reading 
program, but I wonder how it’s being 
taught in my child’s class.”  
• A parent says, “I emailed the 
teacher about my child’s struggles 
with math, but all I got back was a 
note saying that he’s doing fine.”  
• The teacher sends home weekly 
quizzes for parent or guardian 
signature. 

• The teacher sends a weekly 
newsletter home to families that 
describes current class activities, 
community and/or school 
projects, field trips, etc. • The 
teacher creates a monthly 
progress report, which is sent 
home for each student.  
• The teacher sends home a 
project that asks students to 
interview a family member about 
growing up during the 1950s. 

• Students create materials for Back-to-
School Night that outline the approach for 
learning science.  
• Each student’s daily reflection log 
describes what she or he is learning, and 
the log goes home each week for review 
by a parent or guardian.  
• Students design a project on charting 
their family’s use of plastics. 
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4d: PARTICIPATES IN THE PROFESSIONAL COMMUNITY 
Elements: 

 Relationships with colleagues 
Teachers maintain professional collegial relationships that encourage sharing, planning, and working together toward improved instructional skill and 
student success. 

 Involvement in a culture of professional inquiry 
Teachers contribute to and participate in a learning community that supports and respects its members’ efforts to improve practice. 

 Service to the school 
Teachers’ efforts move beyond classroom duties by contributing to school initiatives and projects. 

 Participation in school and district projects 
Teachers contribute to and support larger school and district projects designed to improve the professional community. 
 

 Unsatisfactory Basic Proficient Distinguished 

 The teacher’s relationships with 
colleagues are negative or self-
serving. The teacher avoids 
participation in a professional 
culture of inquiry, resisting 
opportunities to become involved. 
The teacher avoids becoming 
involved in school events or school 
and district projects. 

The teacher maintains cordial 
relationships with colleagues to 
fulfill duties that the school or 
district requires. The teacher 
participates in the school’s 
culture of professional inquiry 
when invited to do so. The 
teacher participates in school 
events and school and district 
projects when specifically asked. 

The teacher’s relationships with 
colleagues are characterized by 
mutual support and cooperation; the 
teacher actively participates in a 
culture of professional inquiry. The 
teacher volunteers to participate in 
school events and in school and 
district projects, making a 
substantial contribution. 

The teacher’s relationships with colleagues 
are characterized by mutual support and 
cooperation, with the teacher taking 
initiative in assuming leadership among the 
faculty. The teacher takes a leadership role 
in promoting a culture of professional 
inquiry. The teacher volunteers to 
participate in school events and district 
projects, making a substantial contribution 
and assuming a leadership role in at least 
one aspect of school or district life. 

Attributes • The teacher’s relationships with 
colleagues are characterized by 
negativity or combativeness.  
• The teacher purposefully avoids 
contributing to activities promoting 
professional inquiry. • The teacher 
avoids involvement in school 
activities and district and community 
projects. 

• The teacher has cordial 
relationships with colleagues.  
• When invited, the teacher 
participates in activities related 
to professional inquiry.  
• When asked, the teacher 
participates in school activities, 
as well as district and community 
projects. 

• The teacher has supportive and 
collaborative relationships with 
colleagues.  
• The teacher regularly participates 
in activities related to professional 
inquiry.  
• The teacher frequently volunteers 
to participate in school events and 
school district and community 
projects. 

• The teacher takes a leadership role in 
promoting activities related to professional 
inquiry.  
• The teacher regularly contributes to and 
leads events that positively impact school 
life.  
• The teacher regularly contributes to and 
leads significant district and community 
projects. 

Examples • The teacher doesn’t share test-
taking strategies with his colleagues. 
He figures that if his students do 
well, he will look good.  
• The teacher does not attend PLC 
meetings.  
• The teacher does not attend any 
school functions after the dismissal 
bell.  
• The teacher says, “I work from 
8:30 to 3:30 and not a minute more. 
I won’t serve on any district 
committee unless they get me a 

• The teacher is polite but seldom 
shares any instructional materials 
with his grade partners.  
• The teacher attends PLC 
meetings only when reminded by 
her supervisor.  
• The principal says, “I wish I 
didn’t have to ask the teacher to 
‘volunteer’ every time we need 
someone to chaperone the 
dance.”  
• The teacher contributes to the 
district literacy committee only 

• The principal remarks that the 
teacher’s students have been 
noticeably successful since her 
teacher team has been focusing on 
instructional strategies during its 
meetings.  
• The teacher has decided to take 
some free MIT courses online and to 
share his learning with colleagues.  
• The basketball coach is usually 
willing to chaperone the ninth-grade 
dance because she knows all of her 
players will be there.  

• The teacher leads the group of mentor 
teachers at school, which is devoted to 
supporting teachers during their first years 
of teaching.  
• The teacher hosts a book study group that 
meets monthly; he guides the book choices 
so that the group can focus on topics that 
will enhance their skills.  
• The teacher leads the annual “Olympics” 
day, thereby involving the entire student 
body and faculty in athletic events.  
• The teacher leads the district wellness 
committee, and involves healthcare and 



 

90 
 

substitute to cover my class.” when requested to do so by the 
principal. 

• The teacher enthusiastically 
represents the school during the 
district social studies review and 
brings his substantial knowledge of 
U.S. history to the course writing 
team. 

nutrition specialists from the community. 

 
4e: GROWS AND DEVELOPS PROFESSIONALLY 
Elements: 

 Enhancement of content knowledge and pedagogical skill 
Teachers remain current by taking courses, reading professional literature, and remaining current on the evolution of thinking regarding instruction. 

 Receptivity to feedback from colleagues 
Teachers actively pursue networks that provide collegial support and feedback. 

 Service to the profession 
Teachers are active in professional organizations in order to enhance both their personal practice and their ability to provide leadership and support 
to colleagues. 
 

 Unsatisfactory Basic Proficient Distinguished 

 The teacher engages in no 
professional development activities 
to enhance knowledge or skill. The 
teacher resists feedback on teaching 
performance from either supervisors 
or more experienced colleagues. The 
teacher makes no effort to share 
knowledge with others or to assume 
professional responsibilities. 

The teacher participates to a 
limited extent in professional 
activities when they are 
convenient. The teacher engages 
in a limited way with colleagues 
and supervisors in professional 
conversation about practice, 
including some feedback on 
teaching performance. The 
teacher finds limited ways to 
assist other teachers and 
contribute to the profession. 

The teacher seeks out opportunities 
for professional development to 
enhance content knowledge and 
pedagogical skill. The teacher 
actively engages with colleagues and 
supervisors in professional 
conversation about practice, 
including feedback about practice. 
The teacher participates actively in 
assisting other educators and looks 
for ways to contribute to the 
profession. 

The teacher seeks out opportunities for 
professional development and makes a 
systematic effort to conduct action 
research. The teacher solicits feedback on 
practice from both supervisors and 
colleagues. The teacher initiates important 
activities to contribute to the profession. 

Attributes • The teacher is not involved in any 
activity that might enhance 
knowledge or skill.  
• The teacher purposefully resists 
discussing performance with 
supervisors or colleagues. • The 
teacher ignores invitations to join 
professional organizations or attend 
conferences. 

• The teacher participates in 
professional activities when they 
are required or provided by the 
district.  
• The teacher reluctantly accepts 
feedback from supervisors and 
colleagues.  
• The teacher contributes in a 
limited fashion to professional 
organizations. 

• The teacher seeks regular 
opportunities for continued 
professional development.  
• The teacher welcomes colleagues 
and supervisors into the classroom 
for the purposes of gaining insight 
from their feedback.  
• The teacher actively participates in 
organizations designed to contribute 
to the profession. 

• The teacher seeks regular opportunities 
for continued professional development, 
including initiating action research.  
• The teacher actively seeks feedback from 
supervisors and colleagues.  
• The teacher takes an active leadership 
role in professional organizations in order 
to contribute to the profession. 

Examples • The teacher never takes continuing 
education courses, even though the 
credits would increase his salary.  
• The teacher endures the 
principal’s annual observations in 
her classroom, knowing that if she 

• The teacher politely attends 
district workshops and 
professional development days 
but doesn’t make much use of the 
materials received.  
• The teacher listens to his 

• The teacher eagerly attends the 
district’s optional summer 
workshops, knowing they provide a 
wealth of instructional strategies 
he’ll be able to use during the school 
year.  

• The teacher’s principal rarely spends 
time observing in her classroom. Therefore, 
she has initiated an action research project 
in order to improve her own instruction.  
• The teacher is working on a particular 
instructional strategy and asks his 
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waits long enough, the principal will 
eventually leave and she will be able 
to simply discard the feedback form.  
• Despite teaching high school 
honors mathematics, the teacher 
declines to join NCTM because it 
costs too much and makes too many 
demands on members’ time. 

principal’s feedback after a lesson 
but isn’t sure that the 
recommendations really apply in 
his situation.  
• The teacher joins the local 
chapter of the American Library 
Association because she might 
benefit from the free books—but 
otherwise doesn’t feel it’s worth 
much of her time. 

• The teacher enjoys her principal’s 
weekly walk-through visits because 
they always lead to a valuable 
informal discussion during lunch the 
next day.  
• The teacher joins a science 
education partnership and finds that 
it provides him access to resources 
for his classroom that truly benefit 
his students. 

colleagues to observe in his classroom in 
order to provide objective feedback on his 
progress.  
• The teacher has founded a local 
organization devoted to literacy education; 
her leadership has inspired teachers in the 
community to work on several curriculum 
and instruction projects. 

 
4f: SHOWS PROFESSIONALISM 
Elements: 

 Integrity and ethical conduct 
Teachers act with integrity and honesty. 

 Service to students 
Teachers put students first in all considerations of their practice. 

 Advocacy 
Teachers support their students’ best interests, even in the face of traditional practice or beliefs. 

 Decision making 
Teachers solve problems with students’ needs as a priority. 

 Compliance with school and district regulations 
Teachers adhere to policies and established procedures. 

 Unsatisfactory Basic Proficient Distinguished 

 The teacher displays dishonesty in 
interactions with colleagues, 
students, and the public. The 
teacher is not alert to students’ 
needs and contributes to school 
practices that result in some 
students being ill served by the 
school. The teacher makes decisions 
and recommendations that are based 
on self-serving interests. The 
teacher does not comply with school 
and district regulations. 

The teacher is honest in 
interactions with colleagues, 
students, and the public. The 
teacher’s attempts to serve 
students are inconsistent, and 
unknowingly contribute to some 
students being ill served by the 
school. The teacher’s decisions 
and recommendations are based 
on limited though genuinely 
professional considerations. The 
teacher must be reminded by 
supervisors about complying with 
school and district regulations. 

The teacher displays high standards 
of honesty, integrity, and 
confidentiality in interactions with 
colleagues, students, and the public. 
The teacher is active in serving 
students, working to ensure that all 
students receive a fair opportunity to 
succeed. The teacher maintains an 
open mind in team or departmental 
decision making. The teacher 
complies fully with school and 
district regulations. 

The teacher can be counted on to hold the 
highest standards of honesty, integrity, and 
confidentiality and takes a leadership role 
with colleagues. The teacher is highly 
proactive in serving students, seeking out 
resources when needed. The teacher makes 
a concerted effort to challenge negative 
attitudes or practices to ensure that all 
students, particularly those traditionally 
underserved, are honored in the school. 
The teacher takes a leadership role in team 
or departmental decision making and helps 
ensure that such decisions are based on the 
highest professional standards. The teacher 
complies fully with school and district 
regulations, taking a leadership role with 
colleagues. 

Attributes • The teacher is dishonest.  
• The teacher does not notice the 
needs of students.  
• The teacher engages in practices 
that are self-serving.  

• The teacher is honest.  
• The teacher notices the needs 
of students but is inconsistent in 
addressing them.  
• The teacher does not notice 

• The teacher is honest and known 
for having high standards of integrity.  
• The teacher actively addresses 
student needs.  
• The teacher actively works to 

• The teacher is considered a leader in 
terms of honesty, integrity, and 
confidentiality.  
• The teacher is highly proactive in serving 
students.  
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• The teacher willfully rejects 
district regulations. 

that some school practices result 
in poor conditions for students.  
• The teacher makes decisions 
professionally but on a limited 
basis.  
• The teacher complies with 
district regulations. 

provide opportunities for student 
success.  
• The teacher willingly participates 
in team and departmental decision 
making. • The teacher complies 
completely with district regulations. 

• The teacher makes a concerted effort to 
ensure opportunities are available for all 
students to be successful.  
• The teacher takes a leadership role in 
team and departmental decision making. • 
The teacher takes a leadership role 
regarding district regulations. 

Examples • The teacher makes some errors 
when marking the most recent 
common assessment but doesn’t tell 
his colleagues.  
• The teacher does not realize that 
three of her neediest students arrive 
at school an hour early every 
morning because their mothers can’t 
afford daycare.  
• The teacher fails to notice that 
one of his kindergartners is often ill, 
looks malnourished, and frequently 
has bruises on her arms and legs.  
• When one of her colleagues goes 
home suddenly because of illness, 
the teacher pretends to have a 
meeting so that she won’t have to 
share in the coverage 
responsibilities.  
• The teacher does not file his 
students’ writing samples in their 
district cumulative folders; it is 
time-consuming, and he wants to 
leave early for summer break. 

• The teacher says, “I have always 
known my grade partner to be 
truthful. If she called in sick 
today, then I believe her.”  
• The teacher considers staying 
late to help some of her students 
in after-school daycare but then 
realizes it would conflict with her 
health club class and so decides 
against it.  
• The teacher notices a student 
struggling in his class and sends a 
quick email to the counselor. 
When he doesn’t get a response, 
he assumes the problem has been 
taken care of.  
• When the teacher’s grade 
partner goes out on maternity 
leave, the teacher says “Hello” 
and “Welcome” to the substitute 
but does not offer any further 
assistance.  
• The teacher keeps his district-
required gradebook up to date but 
enters exactly the minimum 
number of assignments specified 
by his department chair. 

• The teacher is trusted by his grade 
partners; they share information with 
him, confident it will not be 
repeated inappropriately.  
• Despite her lack of knowledge 
about dance, the teacher forms a 
dance club at her high school to 
meet the high interest level of her 
students who cannot afford lessons.  
• The teacher notices some speech 
delays in a few of her young 
students; she calls in the speech 
therapist to do a few sessions in her 
classroom and provide feedback on 
further steps.  
• The English department chair says, 
“I appreciate when _______ attends 
our after-school meetings; he always 
contributes something meaningful to 
the discussion.” • The teacher learns 
the district’s new online curriculum 
mapping system and writes in all of 
her courses. 

• When a young teacher has trouble 
understanding directions from the 
principal, she immediately goes to a more 
seasoned teacher—who, she knows, can be 
relied on for expert advice and complete 
discretion.  
• After the school’s intramural basketball 
program is discontinued, the teacher finds 
some former student athletes to come in 
and work with his students, who have come 
to love the after-school sessions.  
• The teacher enlists the help of her 
principal when she realizes that a colleague 
has been making disparaging comments 
about some disadvantaged students.  
• The math department looks forward to 
their weekly meetings; their leader, the 
teacher, is always seeking new 
instructional strategies and resources for 
them to discuss.  
• When the district adopts a new Web-
based grading program, the teacher learns 
it inside and out so that she will be able to 
assist her colleagues with its 
implementation. 
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THE DEPARTMENT OF TEACHING AND LEARNING  
ASSESSMENT RUBRIC: PROFESSIONAL DEVELOPMENT PORTFOLIO (ACTION RESEARCH PROJECT, RESUME, VOLUNTEER EXPERIENCES) 

 
FOR A PASSING GRADE, ALL COMPONENTS OF THE PORTFOLIO MUST BE RATED BASIC OR ABOVE. TWO DISTINCT PIECES OF WRITTEN WORK 
MUST BE SUBMITTED INCLUDING THE RESUME (WITH TWO VOLUNTEER EXPERIENCES IDENTIFIED) AND THE APPLIED RESEARCH AND 
REFLECTIVE PRACTICE PROJECT 
 
RESUME AND DIVERSITY DISTINGUISHED (D) PROFICIENT (P) BASIC (B) UNSATISFACTORY (U) 

RESUME                    
  Rating _____ 

 

Diverse Groups Worked With 

(circle all that apply): 

Race, Ethnicity, SES, LGBT, 
Exceptionalities  

Resume is focused, accurate, and 
visually appealing; highlights 
relevant experience, professional 
competencies, objectives, and 
advanced technological skills. 
Resume includes volunteer 
experiences with more than two 
diverse groups. 

Resume is focused, accurate, 
and visually appealing; 
highlights relevant experience, 
professional objectives, and 
advanced technological skills. 
Resume includes volunteer 
experiences with two diverse 
groups. 

Resume is accurate, and; 
highlights relevant experience, 
professional objectives, and 
advanced technological skills. 
Resume includes volunteer 
experiences with two diverse 
groups. 

Resume is disorganized, wordy, 
unfocused, does not reflect volunteer 
experiences with diverse groups, or 
inaccurate; resume is more than 2 pages 
long.  

REQUIRED ACTION 

RESEARCH COMPONENT 

DISTINGUISHED (D) PROFICIENT (P) BASIC (B) UNSATISFACTORY (U) 

MID-TERM REFLECTION 

 

  

 

 

 

 

 

          Rating _______ 

Candidate engaged in extensive 
critical reflection and inquiry on 
candidate’s teaching practices. 
Candidate’s critical reflections 
exhibit awareness and 
identification of multiple 
problems involving student 
achievement. Candidate utilizes 
data-driven, detailed plans for 
addressing problems. Candidate 
will provide video evidence of 
one problem 

Candidate has engaged in 
insightful reflection and inquiry 
on candidate’s teaching 
practices. This reflection 
enables candidate’s 
identification of two or more 
problem involving student 
achievement in their placement. 
Candidate will provide video 
evidence of one problem. 

Candidate has engaged in 
insightful reflection and inquiry 
on candidate’s teaching 
practices. This reflection enables 
candidate’s identification of one 
problem involving student 
achievement in their placement. 
Candidate will provide video 
evidence of one problem. 

Candidate has neither engaged in 
insightful reflection and inquiry on 
candidate’s teaching practices nor 
identified a problem involving student 
achievement in their placement. 
Candidate will provide video evidence 
of one problem. 

PROBLEM IDENTIFICATION 

          

 

 

 

 

 

 

          Rating _______ 

Before the midpoint of semester 
the candidate has identified and 
video-taped a problem involving 
student achievement in his/her 
placement. The identified 
problem enables the candidate to 
clearly articulate a research 
question related to the identified 
problem along with a hypothesis 
about effective methods for 
addressing problem. 

Before midpoint of semester 
the candidate has identified and 
video-taped a problem 
involving student achievement 
in their placement. The 
identified problem enables 
candidate to clearly articulate a 
research question related to the 
identified problem. 

Before midpoint of semester the 
candidate has identified a 
problem involving student 
achievement in their placement, 
but the candidate does not 
clearly articulate a research 
question related to the identified 
problem. 

Before midpoint of semester the 
candidate has neither identified a 
problem involving student achievement 
in their placement nor clearly 
articulated a research question related 
to the identified problem. 
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REVIEW OF THE LITERATURE 

ON EVIDENCE-BASED 

STRATEGIES ADDRESSING 

IDENTIFIED PROBLEM 

 

 

          Rating _______ 

Candidate has researched and 
identified more than one 
relevant evidence-based 
intervention or strategy 
shown to effectively address 
identified problem. The 
identified interventions or 
strategies are reflected in 
more than 5 peer reviewed 
research articles. 

Candidate has researched and 
identified a relevant evidence-
based intervention or strategy 
shown to effectively address 
identified problem. The 
identified intervention or 
strategy is reflected in at least 
4-5 peer reviewed research 
articles. 

Candidate has researched and 
identified an evidence-based 
intervention or strategy 
shown to effectively address 
identified problem. The 
identified intervention or 
strategy is reflected in at least 
2-3 peer reviewed research 
articles. 

Candidate has not researched and 
identified an evidence-based 
intervention or strategy shown to 
effectively address identified 
problem, or the 
intervention/strategy is reflected 
0-1 peer reviewed research 
article(s). 

DESIGN AND IMPLEMENT 

EVIDENCE-BASED 

INTERVENTION/STRATEGY TO 

ADDRESS IDENTIFIED 

PROBLEM 

 

          Rating _______ 

Candidate designs evidence-
based interventions or 
strategies shown to 
effectively address identified 
problems using a pre-
test/post-test design used to 
measure impact of the 
interventions. Pre-test/post-
test assessments used are 
fully described. 

Candidate designs evidence-
based intervention or strategy 
shown to effectively address 
identified problem using a pre-
test/post-test design used to 
measure impact of the 
intervention. Pre-test/post-test 
assessment used is fully 
described.  

Candidate designs evidence-
based intervention or strategy 
shown to effectively address 
identified problem that can be 
used to measure impact of the 
intervention, but does not 
describe pre-test/post-test 
assessment. 

Candidate neither designs 
evidence-based intervention or 
strategy shown to effectively 
address identified problem that 
measures design that can be used 
to measure impact of the 
intervention nor describes pre-
test/post-test assessment. 

DESCRIPTION OF RESULTS 

  

  

 

         Rating _______ 

Candidate has measured 
results of interventions with 
pre-test/post-test design, 
organizes and clearly 
describes the results, and 
discusses implications and 
limitations of research. 

Candidate has measured 
results of intervention with 
pre-test/post-test design, and 
organizes and clearly 
describes the results. 

Candidate has measured 
results of intervention with 
pre-test/post-test design, but 
has not organized or clearly 
described results. 

Candidate has neither measured 
results of intervention with pre-
test/post-test design nor organized 
and clearly described results. 

REFLECTIVE CRITIQUE 

 

  

 

 

 

         Rating _______ 

Candidate engages in 
insightful and critical 
reflection of methods and 
results that is student-
centered and shows 
transformative reframing of 
perspective leading to change 
in teaching practice. 
Candidate also discusses and 
demonstrates understanding 
of student learning in order to 
articulate a plan for 
improvement of teaching 
practices. 

Candidate engages in 
insightful and critical 
reflection of methods and 
results. Candidate also 
discusses and demonstrates 
understanding of student 
learning in order to articulate a 
plan for improvement of 
teaching practices. 

Candidate engages in 
reflection of methods and 
results. Candidate also 
discusses and demonstrates 
understanding of student 
learning in order to articulate 
a plan for improvement of 
teaching practices. 

Candidate does not engage in 
critical reflection of methods and 
results. Candidate does not 
demonstrate understanding of 
student learning or articulate a 
plan for improvement of teaching 
practices. 
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CHECKLIST FOR THE STUDENT TEACHING SEMESTER 
 

DATE MINIMUM REQUIREMENTS: 

 School/Class Schedule: Give your university supervisor a copy of your teaching 
schedule. 

 Semester Curriculum: Request a semester curriculum outline and other resources from 
your cooperating teacher for the subjects that you will be teaching. 

 Goals: Share your goals with your cooperating teacher and university supervisor. 
Regularly review your progress towards these goals. 

 Observation: In addition to the observation suggestions in the handbook, the midterm 
assessment criteria may be helpful as the basis for classroom observation. Reflect on 
how observation of others will help improve your instructional skills. Ask your 
supervisors for recommendations and assistance in arranging observation of other 
teachers in your school, other districts, and a variety of grade levels and subjects 
areas. Provide an observation schedule to your supervisors during the final phase of 
student teaching. 

 Lesson/Unit Plans: Discuss with your cooperating teacher and university supervisor 
expectations for written unit and weekly lesson plans including, if appropriate, a 
thematic unit. The cooperating teacher should be able to review unit plans one week in 
advance and lesson plans at least three days before you teach.  

 Prepare Reflective Practice and Applied Research Project: Make contact with your EDU 
494 or EDU 594 Instructor of Record early in the semester to seek guidance and due 
date.  
Submit Project: Confirm due date with your Instructor. Arrange for submission and 
return of your project.  

 Video or Audio Record: Plan for video or audio recording required for your Reflective 
Practice and Applied Research Project by mid-semester. You may choose the class to be 
recorded. Request approval from the students' parents or guardians in advance of the 
recording. (See the Appendix for Teacher Candidates for a template.) It is your 
responsibility to arrange for the video equipment with the school library media 
specialist.  

 Observations by your University Supervisor: Schedule time for your university supervisor 
to observe your teaching and to meet with you after the observation.  

 Maintain regular contact with your university supervisor following your initial meeting. 
That contact may consist of sending him or her periodic reflection journal via email, or 
keeping a journal for your supervisor to review during a scheduled observation. You 
may select successes or challenges that you encountered during the agreed upon time 
frame and ask for feedback from your supervisor.  

 Midterm and Final Evaluation: By the 4th week (for K-12 majors) or 8th week (for K-8 or 
5-12 majors), participate with the cooperating teacher and the university supervisor in 
a midterm evaluation conference of your work. Discuss specific plans for making 
suggested improvements. At the conclusion of the semester, follow a similar 
assessment procedure. 

 Teacher Licensure Application: After grades for student teaching are official, apply for 
Montana teacher licensure. Application information will be provided at the final 
seminar. 

 Employment: Notify the Director of Field Experiences when you accept a teaching 
position or related employment. The accreditation reports require surveys of 
graduates, and we value your input in order to improve the Teacher Education 
Program. 



 

96 
 

 DAILY CHECKLIST 
 

Following is a checklist for the school day that teacher candidates may find helpful. Cooperating 
teachers can modify this checklist according to their discipline and specific school environment. 

 
 All daily objectives are written on the chalkboard 

 
 Pick up mailbox and Instructional Materials Center (IMC) handouts 

 
 Boot up computer (check mailings early in the day for immediate attention) 

 
 Look over lessons for the day 

 
Throughout the Day 
 

 Keep a to do list during the day 
 

 Record absences and tardies in the computer 

 
End of the Day 
 
Paper Work Items 
 

 Cross-reference the two grade books (Student teacher’s and cooperating teacher’s) 
 

 Cross-reference the absences and tardies between the computer and your gradebook 
 

 Record completed their tardy documentations 
 

 +4 for students who came in to work extra 
 

 -4 for students who did not work well in class today 
 

 Record grades in both grade books 
 

 Record each class’s portfolio items to document daily activities and paper work generated 
 

 Document any unusual happenings or phone calls (date and time them in a phone log) 

 
Classroom Setup and Cleanup 
 

 Materials are put away that are no longer in use 
 

 Materials are set out for tomorrow’s classes 
 

 Sinks and counter tops are scrubbed down, if applicable 
 

 Desks are washed off 
 

 Instructional area is cleaned up and organized with proper handouts 

Developed by Barbara Karst, Art Instructor,  
Hellgate High School, Missoula, MT 
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DOCUMENTATION OF TEACHER CANDIDATE PERFORMANCE 

 
Keeping a brief record of the teacher candidate’s professional commitment and development of teaching 
skills can help chart growth and provide valuable information for the midterm or final assessment. If 
concerns regarding the teacher candidate’s performance develop, relying only on memory may not be 
accurate, and documentation of student’s daily performance may also be helpful legal protection. 

Month: ________________ 
 
 
Week: _____ 

 
 
 
 
 
 
 
 
Week: _____ 
 
 
 
 
 
 
 
 

 
Week: _____ 
 
 
 
 
 
 
 
 

 
Week: _____ 
 
 
 
 
 
 
 
 

 
 

Cooperating Teacher: ____________________________________ 
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CLINICAL EXPERIENCE OBSERVATION REPORT –FORM A 
The University of Montana - Missoula 

Teacher Candidate:       Subjects & Grade Level:       
 
Visit Number: 1   2   3   4   5   6    Date: ________________  Lesson:           

Directions: As you observe the candidate, circle the components below of which you see evidence in the lesson. Make any notes in the margins, on the 
back, or on a separate sheet of paper. 

 
 

 Supervisor Signature: ___________________________________________  Date: _____________________
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CLINICAL EXPERIENCE OBSERVATION REPORT  
FORM B 

The University of Montana - Missoula 

 
Visit Number: 1   2   3   4    5  6  Date: _______________ Lesson: _______________________________ 

Teacher       Subjects & Grade 
Candidate:                                  Level: ____________________________________________                                                                             
        
 

Domains/Components Comments 
Domain 1: Planning and Preparation 
 
- Demonstrates knowledge of content and pedagogy. 
- Demonstrates knowledge of students. 
- Sets instructional outcomes. 
- Demonstrates knowledge of resources. 
- Designs coherent instruction. 
- Designs student assessments. 

 

Domain 2: The Classroom Environment 
 
- Creates an environment of respect and rapport. 
- Establishes a culture for learning. 
- Manages classroom procedures. 
- Manages student behavior. 
- Organizes physical space. 

 

 

Domain 3: Instruction 
 
- Communicates with students. 
- Uses questioning and discussion techniques. 
- Engages students in learning. 
- Uses assessment in instruction. 
- Demonstrates flexibility and responsiveness.  

 

Domain 4: Professional Responsibilities 
 
- Reflects on teaching. 
- Maintains accurate records. 
- Communicates with families. 
- Participates in a professional community. 
- Grows and develops professionally. 
- Shows professionalism.  
 

 

 
  
 Supervisor Signature: ___________________________________________  Date: _____________________ 
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FROM YOUR SUBSTITUTE 

 
Please return this form to main office at the end of the day, and place all papers, assignments in the 
teacher’s mailbox. Add comments/suggestions to back of this paper. 

Class  
Period 

Absences Tardies Helpful 
Students 

Uncooperative 
Students 

Notes about Lesson Plans 

 
 
 
 
 

     

 
 
 
 
 

     

 
 
 
 
 

     

 
 
 
 
 

     

 
 
 
 
 

     

 
 
 
 
 

     

 
 
 
 

     

Substitute folder/notebook complete? Yes___ No___ Explain             

Lesson plans adequate___ Inadequate___  
Explain                      

 
Name         Phone#     Date    

  Sign the “Claim for Substitute” form in the main office before leaving the building. 
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INSTRUCTIONAL OBSERVATION CHECKLIST 

 
The following checklist may be helpful during the beginning phases of student teaching. It could also 
be a helpful guide when reviewing the teacher candidate’s lesson plans or observing instruction. 

The Lesson Not 
observed  

Unsatisfactory Basic  Proficient Distinguished 

1. Was the objective(s) appropriate? 
 

     

2. Was students’ prior knowledge assessed before 
beginning the lesson? 

     

3. Did the teacher review or connect new concepts 
and ideas to prior knowledge? 

     

4. Were students focused to accomplish the lesson 
  objective(s)? 

     

5. Did students appeared motivated before and/or 
during the lesson? 

     

6. Was reinforcement appropriately used? 
 

     

7. Was there a logical progression to the lesson? 
(easy to difficult, general to specific) 

     

8. Were the students attending to the learning? 
 

     

9. Were directions well thought out and clearly 
given? 

     

10. Did the lesson involve active participation of 
the learner? 

     

11. Was there evidence of teacher monitoring for  
   comprehension during the lesson? 

     

12. Were students provided an opportunity for 
independent practice or to apply skills taught? 

     

13. Were techniques for retention of learning used? 
 

     

14. Was transfer of learning built into the lesson? 
 

     

15. Did the resources and the learning activities 
facilitate the lesson? 

     

16. Was the instructional presentation appropriate 
to the lesson? 

     

17. Was student knowledge assessed at the end of 
the lesson? 

     

18. If needed, were allowances made for 
reteaching or extending the lesson? 

     

19. Were questions asked to develop critical, 
creative and logical thinking skills? 

     

20. Were the lesson objectives achieved? 
 

     

 Comments: 

 
 
 
 

 
 
 
 

Adapted from Marvin A. Henry and W. Wayne Beasley. 1996. Supervising Student 
Teachers: The Professional Way. Terre Haute, IN. Sycamore Press. 
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INTERNET RESOURCES 
 

It is impossible to list all websites available for educators. However the following may provide some 
helpful Internet Resources for student teachers, teachers, administrators, and university 
supervisors. No attempt has been made to evaluate these resources. 

 

The University of Montana Web Page: http://www.umt.edu/  
  
If you select C from the A-Z Index, examples of information that may be helpful include: 

 UM Calendar of Academic Events 

 Campus Calendar 

 Career Services online information includes: procedure for establishing a Credential File; 
A form to prepare recommendations for teacher candidates; UM students can put their resume on-
line, Career Fairs, Job Postings; examples of cover letters, resumes, etc. 
 
Charlotte Danielson Framework for Teaching: 
 

https://www.teachscape.com/binaries/content/assets/teachscape-marketing-
website/products/ffteval/2013-framework-for-teaching-evaluation-instrument.pdf  
 
Lesson Plans: 

  

http://www.lessonplans.com/ - Sponsored by Encarta encyclopedias: lesson plans and information 
resources 

http://mathforum.org/teachers/ - The Math Forum Teachers’ Place: math-focused lesson plans, 
software. 

 
Classroom Management: 
 

http://www.teachnet.com/ - “Smart Tools for Busy Teachers, and Teacher 2 Teacher.” 

http://www.disciplinehelp.com/- “You can handle them all.’ 

http://www.pacificnet.net/~mandel/index.html - Resources, “Teachers Helping Teachers’ 

http://www.nimh.nih.gov/health/publications/children-and-adolescents-listing.shtml - National 
Institute of Mental Health.  

 
Substitute Teaching: 
 

http://www.teachingheart.net/SUB.htm 
 
National Standards/Goals: 
 

http://www.ed.gov/inits.html - President’s and Secretary of Education’s Priorities—All national 
initiatives and links to resources and documents. 
http://www.corestandards.org – Common Core State Standards Initiative.  
 

Other or Favorite Internet Sources: 

 

 

 
 
 
 
 

http://www.umt.edu/
https://www.teachscape.com/binaries/content/assets/teachscape-marketing-website/products/ffteval/2013-framework-for-teaching-evaluation-instrument.pdf
https://www.teachscape.com/binaries/content/assets/teachscape-marketing-website/products/ffteval/2013-framework-for-teaching-evaluation-instrument.pdf
http://www.lessonplans.com/
http://mathforum.org/teachers/
http://www.teachnet.com/
http://www.disciplinehelp.com/
http://www.pacificnet.net/~mandel/index.html
http://www.nimh.nih.gov/health/publications/children-and-adolescents-listing.shtml
http://www.teachingheart.net/SUB.htm
http://www.ed.gov/inits.html
http://www.corestandards.org/
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LEAVE OF ABSENCE REQUEST – PLANNED ABSENCE 

If a situation requires a candidate to be absent during the student teaching practicum (e.g., family 
wedding, conference), the candidate must obtain formal approval from the cooperating teacher and 
university supervisor using this form. Planned absences cannot be for more than three days and the 
request must be submitted at least three days in advance. 
 
NOTE: Unplanned absences - such as illness or immediate family emergency – do not require a Leave of 
Absence Request form since the candidate must seek immediate approval from the cooperating 
teacher/school (via phone or email).  
 
Per student teaching policy, up to three days of absences - whether planned or unplanned – are allowed. 
Anything exceeding that amount must be made up during Finals Week. Make-up days are arranged with 
the cooperating teacher and university supervisor and approved by the Director of Field Experiences.  
 

          
Teacher Candidate’s Name                 
  
Today’s Date     Date(s) of Absence                    

 
Reason for absence                     
 
                  
 
                  

 
Candidate agreement: I understand that I am required to make up any absence beyond three days. I will 
contact the Director of Field Experiences regarding any extended absence. 

 

 
 

    

Teacher Candidate’s Signature          

 

Cooperating Teacher and University Supervisor Recommendations: Please indicate your response to this 
absence request below. 

 

Approved:                 Not Approved: _______        

 

 

          

Cooperating Teacher's Signature      

 
 
 
          

University Supervisor's Signature 
Please return this form to the Director of Field Experiences at umfieldexperiences@umontana.edu or fax to (406)243-4908. 
 

mailto:umfieldexperiences@umontana.edu
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LESSON PLAN 
Sample Template 

 

Lesson:                             Grade :           

Teacher Candidate:          Date:        

Time Allotted:                Actual time:                    

 

1. Purpose, Student Understanding, Instructional Objectives: What concepts and/or skills will    
students understand/construct? What previous knowledge is needed for the lesson?  

 
 

2. Anchored Instruction (Lesson based on K-12 Learning Standards including Common Core: 
 
 

3. Danielson’s Domains/Components Addressed: 
 
 
4. Materials/Resources Needed: 

 
 

5. Technology Used and Rationale for Its Use: 
 

 
6. Instructional Method/Teaching Procedure: 

 
a. Introduction/Anticipatory Set: an interesting activity to prepare students for the lesson. 
b. Development of Concepts: the progression of the lesson. 

 Model – Provide students with examples of the product or process 

 Check for Understanding – Assess if students have acquired the necessary knowledge 

 Guided Practice –Work some tasks together (allows for immediate remediation) 

 Independent Practice -Develop fluency  
c. Closure: summary, culmination, review 

 
7. Accommodations Required to Support the Learning of Exceptional Students (Gifted, Students with 

Disabilities, English Language Learners):  
 
 
8. Inclusion of Indian Education for All: 

 
 
9. Assessment Procedures: Steps to determine whether students have reached the objectives. 

 
 

10. Reflection: What changes or adjustments would improve the learning process? 
 
 

11. References:    
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COOPERATIVE LEARNING LESSON PLAN 

Sample Template 
 
Lesson:                             Grade:           

Teacher:           Date:                 

Time Allotted:                Actual time:                    

 
Step I:  Decision-making 
 A. Group size and number:      Room Arrangement: 
 
 B. Assignment to groups and allotted work time: 
 
 C. Assigning individual responsibilities or roles:  
 
 D. List of materials or resources needed for each group: 
 
 
Step 2: Set the lesson  
 A. Task: 
 
 B. Positive: 
 
 C.  Individual accountability 
 
 D. Criteria for success or assessment of student work: 
 
 E. Specific behaviors expected: (It may be helpful to provide a list on the board or a handout.) 
 
 
Step 3: Monitoring the process 
 A. Noted evidence of expected behaviors  
 
 B. Observation form: 
 
    Observers(s): 
 
 C. Plans for providing feedback: 
 
 
Step 4: Evaluate learning outcomes 
 A. Task achievement: 
 
 B. Group management - ability to share and work together: 
 
 C. Specific notes on each individual: 
 
 D. Suggestions for next time: 
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LETTER OF INTRODUCTION TO PARENTS AND GUARDIANS 

(Sample format)  
(Send on school letterhead) 

 
Date 
 
 
Dear _______________: 
 
I am looking forward to working with your child this semester. Lots of exciting learning activities are 
planned for students in  (grade/subject)  class. (name of teacher candidate) from The University of Montana 
will be completing his (or her) student teaching experience with me.   
 
(Name of teacher candidate) has expertise in (e.g. computer technology, forestry, music, Far Eastern 
Culture, or extensive work experience in mechanical engineering, environmental issues, foreign affairs, 
etc.) that will enhance the classroom learning. With two classroom teachers, students will have many 
opportunities for individual attention. Sometimes, I will be the major teacher for the entire class, and at 
other times (name of the teacher candidate) will be providing the class instruction. Small group instruction 
and team-taught lessons are possible. Our desire is to develop a true learning community with all students in 
the classroom. If you would like to observe or share in a specific learning activity, please contact us.  
 
(You may want to include an overview of the main topics to be studied for the semester, special themes, 
and highlight several special learning activities tentatively planned for the class such as a field trip, or a 
class production). 
 
In addition, a class in which your son or daughter may be enrolled could be video recorded. The purpose for 
recording will be to focus on the instructor and assessing ways to improve teaching skills. To critique 
instructional effectiveness, the teacher candidate, cooperating teacher, and university supervisor may 
review the video. It is possible that some students may be seen on the video. Therefore, we would 
appreciate your completing and returning the attached video recording permission form. 
 
(Add any information concerning the semester in this paragraph. If it is the beginning of the year, it may 
include classroom policies, procedures, grading policies, class schedules, etc.)  
 
If you have any questions, please contact me or name of teacher candidate at (school phone number, and 
voice mail number). We are generally at school from (time) to (time). 
 
 
Sincerely, 
 
 
 
Name of Cooperating Teacher 
 
 
 
Name of Teacher Candidate 
Course or Department (e.g. English II, or Science Department) 
School Phone Number  
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ORIENTATION CHECKLIST FOR THE BEGINNING WEEKS OF STUDENT TEACHING 
 

The following orientation information should help you become familiar with school facilities, school 
and classroom policies needed to understand your teaching role and responsibilities. 

 

I. Introductory Letter 

 

Collaborate with your cooperating teacher to write a letter to students’ families introducing you 
as a teacher candidate (refer to the Appendix for Teacher Candidates). Remember all 
correspondence and email should also be cleared by the administration. 
 

Consider preparing an interesting, brief PowerPoint presentation (maximum 5 minutes) to share 
with your assigned class(es) regarding university coursework you have completed for a teaching 
career. Perhaps share a difficult college class vs. an easier class and high school classes that 
prepared you for college or that you wish you had taken. If relevant, show an example of how 
your skills or knowledge have improved from high school. 
 

You can also use “What about Ms./Mr. ____?” form located in the Appendix for Teacher 
Candidates to share your information with students. 
 

II. General Orientation Experiences 

 

Meet building personnel: 

___principal 
___secretary 
___department or grade level teachers 
___specialists 
___custodian(s) 
___other personnel 
 

Locate building areas: 

___tour the building 
___media center/library 
___fire escapes/outdoor facilities 
___cafeteria 
___gymnasium 
___teacher’s work area 
___conference room(s) 
___computer labs 
___nurse’s station 
___supply room/audio-visual equipment 

III. Discussion with Cooperating Teacher  

 School policy: 
 

___student handbooks for conduct 
___safety 
___fire/disaster drills 
___injuries/illness-diabetic/epileptic   
   seizures/aids 
___student absences / tardiness 
___faculty duties 
___cell phone/text message policy 
___parking or bike racks 
___management techniques 
___daily schedule/professional days 
___students with special needs including health 
___school calendar 
___use of media center/procedures 
___use of copy machines, supplies, etc. 
___field trips 
___teacher’s required day 
___homework philosophy 
___visitor regulations 
___paraprofessionals 
___various student organizations 

Unit or room policy: 
 

___classroom rules 
___semester curriculum 
___teacher manuals and or curriculum guides 
___basic routines – collecting papers, 

sharpening pencils, leaving the room, etc. 
___standards for order/cleanliness 
___light/temperature control/safety 
___units you will teach 
___record keeping and report forms 
___withdrawal or adding students 
___grouping/seating charts 
___available resources-texts, manuals/multi-

media   resources 
___a separate work space for you or a school 

locker for storage 
___motivating students with rewards or    
   incentives 
___student aides 
___plan times to periodically observe other 

teachers 
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UNIVERSITY SUPERVISOR OBSERVATION LOG 

The University Of Montana 
 
 

     Teacher Candidate:             

 

 Date of 
visit 

Observation 
Time 

Conference 
Time 

Subject Taught 

Introductory 
Visit 

    

1st 
Observation 

    

2nd 
Observation 

    

3rd 
Observation 

    

Midterm 
Conference 

    

4th 
Observation 

    

5th 
Observation 

    

6th 
Observation 
 

    

Final 
Conference 

    

Before the final conference with the cooperating teacher, request that s/he complete their Final 
Assessment form. You will be responsible for submitting all final evaluations. 

OTHER: Conferences or Visits 

 
     University Supervisor Signature:          
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REQUESTING PERMISSION TO VIDEO RECORD 
 

Dear Parent or Guardian, 
 
Video recording a class in which your son or daughter is enrolled may be done to help assess ways to 

improve my instructional skills. The video will be reviewed and critiqued by the classroom teacher, 

university supervisor, and me. Although the recording will focus on my delivery of a lesson, it is 

possible that some students may be seen. Therefore, it will be appreciated if you complete and return 

this form. 

 

Please contact     if you have any questions. Thank you for your cooperation. 

 

Sincerely, 

 

        UM Teacher Candidate 

 

        Cooperating Teacher (Grade Level or Subject printed here) 

 

        School Phone Number  

 

 

PERMISSION TO VIDEO RECORD 

Please return this form by      
 

 

Student's Name: _________________________________________________________                                             

 

Parent/Guardian Signature: ________________________________________________                                      

 

Phone number: _______________________  
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Reflections on your Tolerances 
 
 
Directions: Indicate on the scale below, the degree to which you view the following 
behaviors as acceptable or unacceptable in your classroom. 
 
          Acceptable   Unacceptable 
 
1. Colleague arrives late.        4  3  2  1 
 
2. Colleague is not prepared.       4  3  2  1 
 
3. Colleague frequently does not meet deadlines.    4  3  2  1 
 
4. Colleague is inattentive (talking, doing another task).   4  3  2  1 
 
5. Colleague uses profanity or coarse language.     4  3  2  1 
 
6. Colleague is rude to another (e.g., student, colleague).   4  3  2  1 
 
7. Colleague verbally/sexually harasses another.    4  3  2  1 
 
8. Colleague hums, sub-vocalizes, taps pencil, etc.    4  3  2  1 
 
9. Colleague steals or damages school or personal property.  4  3  2  1 
 
10. Colleague chews gum, eats candy, drinks beverage, etc.  4  3  2  1 
 
11.Colleague interrupts others.       4  3  2  1 
 
12. Colleague uses slang when speaking to students.  4 3 2 1 
 
13. Your pet peeve(s): 
 
 
 
 
 
 

 
 
 
 

Based on: Vaughn, S., Bos, C. & Schumm, J. (1997). Teaching Mainstreamed, Diverse and At-Risk Colleagues 
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Office of Field Experiences 
Phyllis J. Washington College of Education 

  University of Montana-Missoula 
            Missoula, Montana 59812-6336 

                     Phone: (406) 243-5387 
                          FAX:  (406) 243-4908 

 
 

 

   
 

PROFESSIONAL BEHAVIOR PROTOCOL 
University Supervisors and Cooperating Teachers 

 
The behavior and performance of professional educators impacts students, families, colleagues, and communities. It is 
important for both teacher candidates and advanced students to understand that their actions, attitudes, knowledge, 
and skills can greatly affect K-12 student outcomes as well as influencing mentor teachers and other members of the 
school community.  
 
As a mentor/supervisor for University of Montana teacher candidates, you are a valued faculty member of our 
professional education unit. In this role, you are encouraged to use the following procedures to address concerns 
regarding the professional behavior of a teacher candidates and advanced students during clinical experiences.  
 

1) Notify the student regarding the behavioral concern in a verifiable manner. (e.g., discussion of a written 
observation record, meeting with the student and University Supervisor, conversation followed by an e-mail 
summarizing the concern). 

 
2) If behaviors are not corrected after the initial notification, or the issue is considered a serious infraction, a 

Professional Behavioral Form (see attached) may be generated by the professional education unit faculty 
member.  
 

3) The Professional Behavior Form is signed by the author and submitted by email or in writing to the Director of 
Field Experiences. The Director will then consult with you, the student, and the student’s advisor or other 
relevant faculty to determine next steps. 

 
PROCEDURES FOR ADDRESSING PROFESSIONAL BEHAVIOR FORM: 
 
In consultation with the professional education unit faculty member submitting the Professional Behavior Form, the 
Director of Field Experiences and the student’s advisor may do one, or more, of the following regarding the behavioral 
infraction. The severity of the infraction may determine the entry point in the procedure. 
 

1) The Director meets with the student to review and sign the Professional Behavior Form. The initial notification is 
considered sufficient because the student demonstrates responsibility for making suggested changes. 

 
2) Professional education unit faculty may deem that additional support is necessary to help revise attitudes, 

behaviors, knowledge, and/or skills. After the submittal of a Professional Behavior Form, the Director of Field 
Experiences will work with other team members to develop a Professional Growth Plan. 
 

3) If the student has accrued multiple alerts, and/or if the professional education unit faculty considers the 
behavioral infraction(s) serious, the student may be removed from the teacher education program. If the 
student desires to do so, he/she may then follow the appeal process. 
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PROFESSIONAL BEHAVIOR FORM 
Teacher Education Faculty members at the University of Montana expect teacher candidates and advanced students to 
exhibit exemplary professional behavior, both in classes and during field work. If you have observed and addressed 
concerns regarding a teacher candidate’s or advanced students’ failure to meet any of the following professional 
behaviors and the performance has not significantly improved, please complete this form. Fax it to the Director of Field 
Experiences at (406) 243-4908 or email: umfieldexperiences@umontana.edu  

PROFESSIONAL BEHAVIORS – Approved by Curriculum and Instruction Faculty in May of 2010. 
Student is not meeting the                                                                                                     
following expectation(s) 

VALUES LEARNING 

Attendance: 

 Meets all attendance requirements and is on time.  
 

 

Class Participation: 

 Demonstrates active engagement; participates in and facilitates discussions and activities.      

 Responds voluntarily to questions and uses higher level questioning. 

 
 
 

Class Preparation and Performance: 

 Meets assigned expectations consistently and demonstrates a solid work ethic.         

 Holds high expectations of self and others. 

 Incorporates feedback. 

 
 
 
 

Communication: 

 Speaks with civility and courtesy that is appropriate to the audience. 

 Responds to feedback in an appropriate manner. 

 Demonstrates active listening and seeks clarity. 

 
 
 
 

VALUES PERSONAL INTEGRITY 

Emotional Stability: 

 Displays emotional maturity, compassion, and empathy. 

 
 

Ethical Behavior: 

 Is honest and trustworthy and respects confidentiality. 

 Is dedicated to the welfare of others. 

 Accepts responsibility for personal behaviors and actions. 

 
 
 
 

VALUES DIVERSITY 

Respect for Others: 

 Works willingly within a diverse learning community. 

 Demonstrates fairness and the belief that all students can learn. 

 
 
 

VALUES COLLABORATION 

Reciprocity: 

 Is receptive to the ideas of others. 

 Works with others to improve the educational experience. 

 
 
 

VALUES PROFESSIONALISM 

Professional Ethics: 

 Consistently follows school rules, policies, and dress codes. 

 Presents oneself in a professional manner appropriate to the time, place, and type of  
teaching/learning experiences. 

 Adheres to the Professional Educators of Montana Code of Ethics. 

 
 
 

 
 

Professional Development and Involvement: 

 Participates actively in professional development, conferences, and workshops. 

 Utilizes information gained from these events, resources, and publications to inform 
teaching and professional practice. 

 
 
 

mailto:umfieldexperiences@umontana.edu
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Comments:  Provide a description of the specific behavior exhibited by the student in each area of concern. 
      
 
 
 
 
 
 
 
 
 
 
 
 
I,        , (student name) saw and received this Professional Behavior Form and 
discussed it with education unit faculty in the teacher education program at the University of Montana.  
 
Student Signature:        Date: 
 
Professional Education Unit Faculty Signature:     Date: 
 
Director of Field Experiences:       Date: 
 
Faculty Advisor:          Date: 
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Student Teaching Agreement Form 
 
 
Your initials and signature indicate you have carefully read, understand, and agree to follow the rules and policies 
regarding student teaching through the University of Montana along with your responsibilities in the school community 
for the instruction, safety, and welfare of students. 
 
Please initial by each item below. 

 
_____ I understand I must have full admission to the Teacher Education Program. 
 
_____ I understand that students are not allowed to arrange their own placements for student teaching. 
 
_____ I understand that students are expected to accept their confirmed school assignment. Those who do not/cannot 

accept their confirmed placement may need to defer student teaching until the following semester. 
 
_____ I understand and will observe the Professional Educators of Montana Code of Ethics and the Department of 

Teaching and Learning professional behavior expectations as outlined in the Teacher Education Program Policy 
Handbook and the Student Teaching Handbook. 

 
_____ I understand the Student Teaching Handbook is my first reference concerning student teaching responsibilities. 
 
_____ I have reviewed the Charlotte Danielson Framework for Teaching and the standards for grading to evaluate my 

teaching abilities. 
 
_____ I understand that as an undergraduate or post-baccalaureate student I am not to take any other courses while student 

teaching. I understand that as a graduate student I may take one course with permission from my advisor. If 
unusual circumstances exist, I will complete a program exception form for review by the Field Experiences 
committee. 

 
_____ I understand that four seminars are required for the student teaching field experience. I understand that failure to 

participate in the assigned seminars and/or alternative assignments will impact my final student teaching grade. 
 
_____ I understand that while enrolled in the Teacher Education Program, I am required to immediately disclose any 

occurrence of the following to the Director of Field Experiences: 
• charges or convictions other than a minor traffic violation; 
• arrest, indictment or conviction of felony charges. 

      Failure to notify the Director immediately may result in delay of program completion or removal from the program. 
 
_____ I understand the legal responsibilities under which a teacher must perform and Montana’s code regarding 

certification, suspension, revocation and denial and the appeals process regarding teaching licensure. 
 
 
Name: ____________________________ 
 

UM ID#: __________________________ 
 

Signature: _________________________ 
 

Date: _____________________________ 
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TEACHER CANDIDATE EVALUATION OF COOPERATING TEACHER 
 

Elementary, secondary and special education teachers developed this form. It provides an overview of 
the cooperating teacher’s role. For tabulation efficiency and to prepare an overall program assessment, 
teacher candidates will complete the evaluation on-line during the final seminar. They will receive an 
email allowing access and giving instructions. If the web version is not available, the student should 
complete this form and mail it to the Office of Field Experiences.  

Cooperating teachers may use this form to reflect on their role as a supervising teacher. Teacher 
candidates who worked with more than one cooperating teacher should complete this form for each 
individual cooperating teacher. 

Teacher Candidate:     Semester: _____________________ 

Cooperating Teacher:      

Cooperating Teacher’s Level: ____ Elementary   _____ Secondary   _____ Special Education 

My Cooperating Teacher: 
Always 

(4) 
Usually 

(3) 
Seldom 

(2) 
Never 

(1) 
N/A 

1. Acquainted me with routine teaching details  
(i.e. progress reports, fire drills, safety 
procedures, etc.)  

     

2. Helped me to feel welcome in the school.      

3.  Discussed the curriculum for the grade or 
subject to be taught. 

     

4.  Helped me design and organize learning  
   environments: 

a) that accommodate individual learning 
styles 

     

b) in which students are active learners.      

5. Guided me in designing learning environments  
   that: 

a) promote self-esteem      

b) encourage respect for the rights, interests, 
abilities and heritage of others. 

     

6. Helped me plan a variety of teaching 
techniques, use of resources and materials. 

     

7.  Discussed purposes and objectives of lessons.      

8.  Required and discussed written lessons plans.      

9.  Provided time for cooperative planning.      

10. Observed my teaching & provided helpful 
feedback in a follow-up conference. 

     

11. Helped identify problems and plan several 
alternative solutions. 

     

12. Allowed me to make independent decisions in 
my teaching. 

     

13. Related my student teaching experience to 
conditions I will encounter in the field. 

     

14. Allowed me sufficient opportunities for 
complete responsibility and management of the 
class. 

     

15. Respected me as a colleague.      

Briefly complete the following sentences:  
My cooperating teacher was helpful to me by… 
My cooperating teacher could have been more helpful to me by... 
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TEACHER CANDIDATE EVALUATION OF UNIVERSITY SUPERVISOR 
 

University of Montana supervisors developed this evaluation form during a seminar. It provides a 
quick overview regarding the university supervisor’s role. For tabulation efficiency and to prepare an 
overall program assessment, teacher candidates will complete this evaluation on line during the final 
seminar. They will receive an email allowing access and giving instructions. If the web version is not 
available, the student should complete this form and mail it to the Office of Field Experiences.  

University supervisors may use this form to reflect on their role. Teacher candidates who worked 
with more than one university supervisor should complete this form for each individual supervisor. 

Teacher Candidate: ______________________________ Semester: ________________________ 
 
University Supervisor: ____________________________ 

 

My university supervisor: 
Always 

(4) 
Usually 

(3) 
Seldom 

(2) 
Never 

(1) 
1. Helped me determine goals to improve my 

effectiveness as a teacher. 
    

2. Conducted conferences in a professional manner. 
 
 

   

3. Provided me with immediate feedback after an 
observation, including my progress toward achieving 
the learning outcomes.  

    

4. Gave me constructive suggestions including written 
feedback. 

    

5. Asked for my reflections and impressions following 
an observation. 

    

6. Demonstrated active listening skills when conferring 
with me. 

    

7. Was willing to spend extra time with me when I 
requested help. 

    

8. Showed genuine interest in my progress and was fair 
in evaluating my performance. 

    

9. Helped me evaluate my progress at midterm. 
 
 

   

10. Allowed me time to improve my teaching skills 
prior to the final observation. 

    

  
Briefly complete the following sentences: 
 
My university supervisor was helpful to me by… 
 
 
 
My university supervisor could have been more helpful by…
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STUDENT TEACHING TIMELINE GUIDE FOR 8-WEEK PLACEMENTS 
K-12 Certification Candidates and  

Local + International Teacher Candidates 
 
UNIVERSITY SUPERVISOR & COOPERATING TEACHER: FORMS TO BE RETURNED 
Please return forms to the Office of Field Experiences by mail, scan/email, or fax: 406-243-4908. 
umfieldexperiences@umontana.edu  
 

DUE DATE √ FORM(S) WHO 

Autumn Semester: Sep. 15 
Spring Semester: Feb. 15 

 Pay forms OR UM supervisor and cooperating teacher  

Credit Registration for Continuing Education 

Week Four  Midterm portion of Midterm/Final 
Assessment 

Submission: Only to report student progress 
concerns (UM supervisor and/or 
cooperating teacher) 

Week Eight  Content Knowledge Assessment Cooperating teacher completes/UM 
supervisor reviews and signs 

 Final portion of Midterm/Final Assessment  UM supervisor and cooperating teacher 

 Summative Assessment UM supervisor 

 Mileage Report (if applicable) UM supervisor 

 
OVERVIEW: RESPONSIBILITIES AND SUGGESTED TIMELINES 

 
TEACHER CANDIDATE COOPERATING TEACHER UNIVERSITY SUPERVISOR  

Apply and evaluate your teaching 
philosophy while learning all 
aspects of teaching. Assume all 
responsibilities to becoming a full-
time competent professional 
teacher. 

Maintain your role as the classroom leader 
while teaming with the teacher candidate 
to assume responsibilities in the classroom 
to achieve Proficiency in the four domains 
outlined in Charlotte Danielson’s 
Framework for Teaching (see 
Midterm/Assessment form). 
  

Help direct the growth and development of 
the teacher candidate to achieve Proficiency 
in the four domains outlined in Charlotte 
Danielson’s Framework for Teaching (see 
Midterm/Assessment form). Help build a 
collaborative partnership between the 
College of Education, school administration, 
cooperating teachers and teacher candidates.  

WEEK 1  

► Review Student Teaching 
Handbook and forms in Appendix.  
► Become familiar with teaching 
schedule and responsibilities. 
► Observe classes and learn the 
routine and students names. 
►Begin participation in co-
teaching. Collaborate with the 
cooperating teacher as lesson plans 
for the upcoming week are 
prepared.  
► Collaborate with cooperating 
teacher to send an introductory 
letter to student parents/guardians. 

► Review Student Teaching 
Handbook and forms in Appendix. 
► Orient teacher candidate to all school 
policies and classroom procedures. 
► Develop preplans, assessment plans 
and plan conference times. The time 
frame may be modified. 
► Begin participation in co-teaching. 
Include the teacher candidate in your 
lesson planning process.  
►Collaborate with teacher candidate to 
send an introductory letter to parents or 
guardians of your students if desired. 
 

►Review Student Teaching Handbook and 
forms in Appendix. 
►Initial Visit: Complete within first two 
weeks and introduce yourself to the school 
office personnel. This visit does not serve as a 
formal observation. Schedule 3 formal 
observations for an 8- week assignment. 
► Confirm that the cooperating teacher and 
teacher candidate have reviewed the 
handbook. 

mailto:umfieldexperiences@umontana.edu
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WEEK 2 

► Increase planning/teaching 
responsibilities. 
► Seek ongoing opportunities to 
observe and reflect. Ask questions 
and seek specific feedback.  
► Continue work with individuals 
and small groups as assigned.  

► Continue observing and providing 
feedback for the teacher candidate. 
 

►Begin observations and conferences; 
provide student with written assessments. 
  
 
 
 
 

WEEKS 3-4 

► Continue co-teaching activities 
and alternate leadership roles with 
the cooperating teacher.    
► Complete midterm portion of 
the Midterm/Final Assessment as a 
self- assessment.  
►Schedule a midterm conference 
with university supervisor and 
cooperating teacher. 
► Following the conference, write 
a midterm reflection. Review your 
goals for student teaching and 
include a summary of: 
(a) Progress towards meeting your 
student teaching goals. If you 
accomplished your goals, do you 
have one or two new goals?  
(b) Your teaching strengths and 
challenges, and areas to continue 
to develop. 

► Continue planning, reviewing lesson 
plans, observing and scheduling 
conferences with the teacher candidate. 
► Continue co-teaching activities that 
alternate the leadership role with the 
teacher candidate.  
►Plan some time for the teacher 
candidate to be in the classroom alone.   
►Schedule a midterm conference with 
university supervisor and teacher 
candidate. 
 ► Complete midterm portion of the 
Midterm/Final Assessment and review it 
with the teacher candidate and university 
supervisor. All criteria may not have been 
observed at this time. Return midterm to 
Office of Field Experiences if the candidate 
is not making satisfactory progress.  

► Continue observations and conferences; 
provide student with written assessments. 
At each observation review lesson plans and 
assessment examples. Confer with the 
cooperating teacher and teacher candidate 
about the candidate’s growth as a teacher, 
or follow up with a telephone call or e-mail. 
►Schedule a midterm conference with 
cooperating teacher and teacher candidate. 
Complete midterm portion of the 
Midterm/Final Assessment with the 
cooperating teacher and teacher candidate. 
If the candidate is not making satisfactory 
progress, return the midterm to the Office 
of Field Experiences. All criteria may not 
have been observed by midterm. Review the 
teacher candidate goals for improving 
teaching. 
 

WEEKS 5-6   

► Continue adding teaching 
responsibilities. Take a stronger 
leadership role in the co-planning 
and co-teaching activities. 
 
 

►Continue mentoring of teacher 
candidate. Provide ongoing feedback as the 
teacher candidate takes a stronger role in 
co-planning and co-teaching. 
►Continue providing some opportunities 
for the candidate to be in the classroom 
alone and/or to teach some periods 
independently. 
► Review progress and goals to discuss 
feasibility of achieving goals by the end of 
the assignment. 
Optional: Ask teacher candidate to 
complete Cooperating Teacher Evaluation 
and discuss your assistance as a mentor 
teacher.  
 

► Continue observations and conferences; 
provide student with written assessments.  
► Review progress and goals to discuss 
feasibility of achieving goals by the end of 
assignment. 
Optional: Ask teacher candidate to complete 
the University Supervisor Evaluation and 
discuss what has been helpful and where 
they may appreciate more help. 
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WEEKS 7-8 

►Complete student teaching 
responsibilities.  
►Schedule final conference with 
cooperating teacher and university 
supervisor to discuss Final 
Assessment, letter grades and sign 
paperwork.  
►Give cooperating teacher and 
university supervisor self-
addressed, stamped envelopes for 
their recommendation letters. 
Disseminate to Career 
Services/Credential file if 
appropriate or keep for your 
records. 
► Clarify your Applied Research 
and Reflective Practice due date 
and submission process with your 
assigned Instructor if you have not 
done so. (Please contact your 
instructor if you have questions 
about Applied Research and 
Reflective Practice due dates or 
expectations – not the Office of 
Field Experiences).  

► Complete Final portion of the 
Midterm/Final Assessment.  
► Review and complete Content 
Knowledge Assessment. 
► Schedule final conference with 
university supervisor to discuss Final 
Assessment and determine final letter 
grades on Summative Assessment.  Meet 
with teacher candidate and university 
supervisor to review results of conference 
and sign paperwork. 
► Give Final Assessment to university 
supervisor for submission to Office of Field 
Experiences.  
► Complete a recommendation form or 
letter for teacher candidate.  
►Mail letter of recommendation to the 
teacher candidate. This will allow the 
candidate to disseminate the letter to 
Career Services if a Credential File is 
maintained or to file the letter with their 
own professional documents. 

►Complete Final Assessment.  
► Schedule final conference with 
cooperating teacher to discuss Final 
Assessment, review and complete Content 
Knowledge Assessment and record final 
letter grades on Summative Assessment. 
Meet with teacher candidate and 
cooperating teacher to review results of 
final conference and sign paperwork. 
►Submit to the Office of Field Experiences 

□ Your Summative Assessment 
□ Your Final Assessment  
□ Cooperating teacher’s Final 

Assessment 
□ Content Knowledge Assessment  

Note: These forms must be submitted on 
time to meet grade posting, graduation, and 
licensure requirements.  
►Complete a letter of recommendation or 
form for the teacher candidate.  
►Mail letter of recommendation to the 
student. This will allow the student to 
disseminate the letter to Career Services if a 
Credential File is maintained or file the letter 
with their own professional documents. 

 
 

 Teacher candidates may miss no more than three days of teaching for illness or family emergency, and must 
leave complete lesson plans for all classes they are teaching for the cooperating teachers to use in the 
teacher candidate’s absence.  

 
 Notify the Director of Field Experiences immediately if any teacher candidate, in state or out of state, 

has a majority of ratings of 2 or less and send copies of the midterm assessment.  
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STUDENT TEACHING TIMELINE GUIDE FOR 12-WEEK PLACEMENTS 
Teacher Candidates Seeking Special Education Endorsement 

 
UNIVERSITY SUPERVISOR & COOPERATING TEACHER: FORMS TO BE RETURNED  

Please return forms to the Office of Field Experiences by mail, scan/email, or fax: 406-243-4908. 
umfieldexperiences@umontana.edu  

 
DUE DATE √ FORM(S) WHO 

Autumn Semester: Sep. 15 
Spring Semester: Feb. 15 

 Pay forms OR UM supervisor and cooperating teacher  
 Credit Registration for 

Continuing Education 

Week Six  Midterm portion of 
Midterm/Final Assessment 

Submission: Only required to report student 
progress concerns (UM supervisor and/or 

cooperating teacher) 
Week Twelve  Content Knowledge 

Assessment 
 

Cooperating teacher completes/UM 
supervisor reviews and signs 

 Final portion of Midterm/Final 
Assessment  

UM supervisor and cooperating teacher 

 Summative Assessment UM supervisor 

 Mileage Report (if applicable) UM supervisor 

 
OVERVIEW: RESPONSIBILITIES AND SUGGESTED TIMELINES 

 
TEACHER CANDIDATE COOPERATING TEACHER UNIVERSITY SUPERVISOR 

Apply, and evaluate your teaching 
philosophy while learning all 
aspects of teaching. Gradually 
assume responsibilities to become 
a full-time competent professional 
teacher. 

Maintain your role as the classroom 
leader while teaming with the student to 
gradually assume more responsibilities in 
the classroom to achieve Proficiency in 
the four domains outlined in Charlotte 
Danielson’s Framework for Teaching (see 
Midterm/Assessment form). 
 

Help direct the growth and development of 
the teacher candidate to achieve Proficiency 
in the four domains outlined in Charlotte 
Danielson’s Framework for Teaching (see 
Midterm/Assessment form). Help build a 
collaborative partnership between the 
College of Education, school administration, 
classroom teachers and teacher candidates.  

WEEKS 1–2 
► Review Student Teaching 
Handbook and forms in Appendix.  
► Become familiar with teaching 
schedule and responsibilities. 
► Observe classes and learn the 
routine and students names. 
►Begin participation in co-
teaching. Collaborate with the 
cooperating teacher as lesson 
plans for the upcoming week are 
prepared.  
► Collaborate with cooperating 
teacher to send an introductory 
letter to student 
parents/guardians. 

► Review Student Teaching 
Handbook and forms in Appendix. 
► Orient teacher candidate to all 
school policies and classroom 
procedures. 
► Develop preplans, assessment plans 
and plan conference times. The time 
frame may be modified. 
► Begin participation in co-teaching. 
Include the teacher candidate in your 
lesson planning process.  
►Collaborate with teacher candidate to 
send an introductory letter to parents 
or guardians of your students if desired. 
 

►Review Student Teaching Handbook and 
forms in Appendix. 
►Initial Visit: Complete within first two 
weeks and introduce yourself to the school 
office personnel. This visit does not serve as a 
formal observation. Schedule five formal 
observations for the 12-week field 
experience. 
► Confirm that cooperating teacher and 
teacher candidates reviewed the handbook.  
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WEEKS 3- 5 

► Increase planning/teaching 
responsibilities. 
►Continue co-teaching activities 
and alternate leadership roles with 
the cooperating teacher.    
► Seek ongoing opportunities to 
observe and reflect. Ask questions 
and seek specific feedback.  
► Continue work with individuals 
and small groups as assigned. 

► Continue observing and providing 
feedback for the teacher candidate. 
► Continue co-planning. Support the 
teacher candidate in taking a leadership 
role in some of the co-planning. 
 

► Begin observations and conferences; 
provide student with written assessments. 
 
 

WEEK 6  
►Continue adding teaching 
responsibilities.  
► Complete midterm portion of 
the Midterm/Final Assessment as 
a self- assessment.  
►Schedule a midterm conference 
with university supervisor and 
cooperating teacher. 
► Following the conference, write 
a midterm reflection. Review your 
goals for student teaching and 
include a summary of: 
(a) Progress towards meeting your 
student teaching goals. If you 
accomplished your goals, do you 
have one or two new goals?  
(b) Your teaching strengths and 
challenges, and areas to continue 
to develop. 

► Continue planning, reviewing lesson 
plans, observing and scheduling 
conferences with the teacher candidate. 
►Schedule a midterm conference with 
university supervisor and teacher 
candidate. 
 ► Complete midterm portion of the 
Midterm/Final Assessment and review 
it with the teacher candidate and 
university supervisor. All criteria may 
not have been observed at this time. 
Return midterm to Office of Field 
Experiences if the candidate is not 
making satisfactory progress.  
►Optional: Ask teacher candidate to 
complete Cooperating Teacher 
Evaluation and discuss your assistance 
as a mentor teacher.  

► Continue observations and conferences; 
provide student with written assessments. At 
each observation review lesson plans and 
assessment examples. Confer with the 
cooperating teacher and teacher candidate 
about the candidate’s growth as a teacher, or 
follow up with a telephone call or e-mail. 
►Schedule a midterm conference with 
cooperating teacher and teacher candidate. 
► Complete midterm portion of the 
Midterm/Final Assessment with the 
cooperating teacher and teacher candidate. If 
the candidate is not making satisfactory 
progress, return the midterm to the Office of 
Field Experiences. All criteria may not have 
been observed by midterm. Review the 
teacher candidate goals for improving 
teaching. 
►Optional: Ask teacher candidate to 
complete the University Supervisor Evaluation 
and discuss what has been helpful and where 
they may appreciate more help. 

WEEKS 7-11 
► Continue adding teaching 
responsibilities. Take a stronger 
leadership role in the co-planning 
and co-teaching activities. 
 

►Continue mentoring of teacher 
candidate. Provide ongoing feedback as 
the teacher candidate takes a stronger 
role in co-planning and co-teaching. 
►Plan some time for the teacher 
candidate to be in the classroom alone.   
►Continue providing some 
opportunities for the candidate to be in 
the classroom alone and/or to teach 
some periods independently. 

► Continue observations and conferences; 
provide student with written assessments.  
► Review progress and goals to discuss 
feasibility of achieving goals by the end of 
assignment. 
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WEEK 12 

►Complete student teaching 
responsibilities.  
►Schedule final conference 
with cooperating teacher and 
university supervisor to 
discuss Final Assessment, 
letter grades and sign 
paperwork.  
►Give cooperating teacher 
and university supervisor self-
addressed, stamped 
envelopes for their 
recommendation letters. 
Disseminate to Career 
Services/Credential file if 
appropriate or keep for your 
records. 
► Clarify your Applied 
Research and Reflective 
Practice due date and 
submission process with your 
assigned Instructor if you have 
not done so. (Please contact 
your instructor if you have 
questions about Applied 
Research and Reflective 
Practice due dates or 
expectations – not the Office 
of Field Experiences).  

► Complete Final portion of the 
Midterm/Final Assessment.  
► Review and complete Content 
Knowledge Assessment. 
► Schedule final conference with university 
supervisor to discuss Final Assessment and 
determine final letter grades on Summative 
Assessment.  Meet with teacher candidate 
and university supervisor to review results of 
conference and sign paperwork. 
► Give Final Assessment to university 
supervisor for submission to Office of Field 
Experiences.  
► Complete a recommendation form or 
letter for teacher candidate.  
►Mail letter of recommendation to the 
teacher candidate. This will allow the 
candidate to disseminate the letter to 
Career Services if a Credential File is 
maintained or to file the letter with their 
own professional documents. 

► Complete Final portion of the 
Midterm/Final Assessment.  
► Schedule final conference with 
cooperating teacher to discuss Final 
Assessment, review and complete Content 
Knowledge Assessment and record final 
letter grades on Summative Assessment. 
Meet with teacher candidate and cooperating 
teacher to review results of final conference 
and sign paperwork. 
►Submit to the Office of Field Experiences 

□ Your Summative Assessment 
□ Your Final Assessment  
□ Cooperating teacher’s Final 

Assessment 
□ Content Knowledge Assessment  

Note: These forms must be submitted on 
time to meet grade posting, graduation, and 
licensure requirements.  
►Complete a letter of recommendation or 
form for the teacher candidate.  
►Mail letter of recommendation to the 
student. This will allow the student to 
disseminate the letter to Career Services if a 
Credential File is maintained or file the letter 
with their own professional documents. 

 
 

 Teacher candidates may miss no more than three days of teaching for illness or family emergency, and 
must leave complete lesson plans for all classes they are teaching for the cooperating teachers to use in 
the teacher candidate’s absence. 
 

 Notify the Director of Field Experiences immediately if any teacher candidate, in state or out of state, 
has a majority of ratings of 2 or less and send copies of the midterm assessment.  
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STUDENT TEACHING TIMELINE GUIDE FOR 16-WEEK PLACEMENTS  
Elementary and Secondary General Education Teacher Candidates 

  

UNIVERSITY SUPERVISOR & COOPERATING TEACHER: FORMS TO BE RETURNED  
Please return forms to the Office of Field Experiences by mail, scan/email, or fax: 406-243-4908. 
umfieldexperiences@umontana.edu  

DUE DATE √ FORM(S) WHO 

Autumn Semester: Sep. 15 
Spring Semester: Feb. 15 

 Pay forms OR UM supervisor and cooperating teacher  

Credit Registration for Continuing 
Education 

Week Eight   Midterm portion of Midterm/Final 
Assessment 

Submission: Only required to report 
student progress concerns (UM supervisor 

and/or cooperating teacher) 
Week Fifteen  Content Knowledge Assessment 

 
Cooperating teacher completes/UM 
supervisor reviews and signs 

 Final portion of Midterm/Final 
Assessment  

UM supervisor and cooperating teacher 

 Summative Assessment UM supervisor 

 Mileage Report (if applicable) UM supervisor 

 
OVERVIEW: RESPONSIBILITIES AND SUGGESTED TIMELINES 

 
TEACHER CANDIDATE COOPERATING TEACHER UNIVERSITY SUPERVISOR 

Apply, and evaluate your 
teaching philosophy while 
learning all aspects of teaching. 
Gradually assume responsibilities 
to become a full-time competent 
professional teacher. 

Maintain your role as the classroom leader 
while teaming with the teacher candidate 
to gradually assume more responsibilities in 
the classroom to achieve the Proficiency in 
the four domains outlined in Charlotte 
Danielson’s Framework for Teaching (see 
Midterm/Assessment form). 

Help direct the growth and development of 
the teacher candidate to achieve the 
Proficiency in the four domains outlined in 
Charlotte Danielson’s Framework for Teaching 
(see Midterm/Assessment form). Help build a 
collaborative partnership between the 
College of Education, school administration, 
classroom teachers and teacher candidates.  

WEEKS 1–2 
► Review Student Teaching 
Handbook and forms in 
Appendices.  
► Become familiar with teaching 
schedule and responsibilities. 
► Observe classes and learn the 
routine and students names. 
►Begin participation in co-
teaching. Collaborate with the 
cooperating teacher as lesson 
plans for the upcoming week are 
prepared.  
► Collaborate with cooperating 
teacher to send an introductory 
letter to student 
parents/guardians. 

► Review Student Teaching Handbook 
and forms in Appendices. 
► Develop preplans, assessment plans 
and plan conference times with the 
teacher candidate.  
► Begin participation in co-teaching. 
Include the teacher candidate in your 
lesson planning process.  
►Collaborate with teacher candidate to 
send an introductory letter to parents or 
guardians of your students if desired. 
 

►Review Student Teaching Handbook and 
forms in Appendices. 
►Initial Visit: Complete within first two 
weeks and introduce yourself to the school 
office personnel. This visit does not serve as 
a formal observation. Schedule six formal 
observations for the 15-week field 
experience. 
► Confirm that the cooperating teacher and 
teacher candidate have reviewed the 
handbook.  
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WEEKS 3- 4 
► Increase planning/teaching 
responsibilities. 
► Seek ongoing opportunities to 
observe and reflect. Ask 
questions and seek specific 
feedback.  
► Continue work with 
individuals and small groups as 
assigned.  

► Continue planning, reviewing lesson 
plans, observing and scheduling 
conferences with the teacher candidate. 

► Begin observations and conferences; 
provide student with written assessments. 
►Confirm that teacher candidate has 
completed first video (or audio) recording 
and the self-critique (part of the Professional 
Development Portfolio).  

WEEKS 5-7 
► Seek ongoing opportunities to 
observe and reflect. Ask 
questions and seek specific 
feedback.  
►Continue co-teaching activities 
and alternate leadership roles 
with the cooperating teacher.    

► Continue co-planning. Support the 
teacher candidate in taking a leadership 
role in some of the co-planning. 
►Plan some time for the teacher 
candidate to be in the classroom alone.   

► Continue observations and conferences; 
provide student with written assessments. 
At each observation review lesson plans and 
assessment examples. Confer with the 
cooperating teacher and the teacher 
candidate about the candidate’s growth as a 
teacher, or follow up with a telephone call 
or e-mail. 

WEEK 8   
► Complete midterm portion of 
the Midterm/Final Assessment 
as a self- assessment.  
►Schedule a midterm 
conference with university 
supervisor and cooperating 
teacher. 
► Following the conference, 
write a midterm reflection. 
Review your goals for student 
teaching and include a summary 
of: 
(a) Progress towards meeting 
your student teaching goals. If 
you accomplished your goals, do 
you have one or two new goals?  
(b) Your teaching strengths and 
challenges, and areas to continue 
to develop. 
 

► Continue planning, reviewing lesson 
plans, observing and scheduling 
conferences with the teacher candidate. 
►Schedule a midterm conference with 
university supervisor and teacher 
candidate. 
 ► Complete midterm portion of the 
Midterm/Final Assessment and review it 
with the teacher candidate and university 
supervisor. All criteria may not have been 
observed at this time. Return midterm to 
Office of Field Experiences if the candidate 
is not making satisfactory progress.  
►Optional: Ask teacher candidate to 
complete Cooperating Teacher Evaluation 
and discuss your assistance as a mentor 
teacher.  

► Continue observations and conferences; 
provide student with written assessments. 
At each observation review lesson plans and 
assessment examples. Confer with the 
cooperating teacher and teacher candidate 
about the candidate’s growth as a teacher, 
or follow up with a telephone call or e-mail. 
►Schedule a midterm conference with 
cooperating teacher and teacher candidate. 
► Complete midterm portion of the 
Midterm/Final Assessment with the 
cooperating teacher and teacher candidate. 
If the candidate is not making satisfactory 
progress, return the midterm to the Office 
of Field Experiences. All criteria may not 
have been observed by midterm. Review the 
teacher candidate goals for improving 
teaching. 
►Optional: Ask teacher candidate to 
complete the University Supervisor 
Evaluation and discuss what has been 
helpful and where they may appreciate 
more help. 
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WEEKS 9-14 

► Continue adding teaching 
responsibilities. Take a stronger 
leadership role in the co-planning 
and co-teaching activities. 
 
 

►Continue mentoring of teacher 
candidate. Provide ongoing feedback as 
the teacher candidate takes a stronger 
role in co-planning and co-teaching. 
►Continue providing some opportunities 
for the candidate to be in the classroom 
alone and/or to teach some periods 
independently. 

► Continue observations and conferences; 
provide student with written assessments.  
► Review progress and goals to discuss 
feasibility of achieving goals by the end of 
assignment. 
 
 

 

WEEK 15 
►Complete student teaching 
responsibilities.  
►Schedule final conference with 
cooperating teacher and 
university supervisor to discuss 
Final Assessment, letter grades 
and sign paperwork.  
►Give cooperating teacher and 
university supervisor self-
addressed, stamped envelopes 
for their recommendation letters. 
Disseminate to Career 
Services/Credential file if 
appropriate or keep for your 
records. 
► Clarify your Applied Research 
and Reflective Practice due date 
and submission process with your 
assigned Instructor if you have 
not done so. (Please contact your 
instructor if you have questions 
about Applied Research and 
Reflective Practice due dates or 
expectations – not the Office of 
Field Experiences).  

► Complete Final portion of the 
Midterm/Final Assessment.  
► Review and complete Content 
Knowledge Assessment. 
► Schedule final conference with 
university supervisor to discuss Final 
Assessment and determine final letter 
grades on Summative Assessment.  Meet 
with teacher candidate and university 
supervisor to review results of conference 
and sign paperwork. 
► Give Final Assessment to university 
supervisor for submission to Office of Field 
Experiences.  
► Complete a recommendation form or 
letter for teacher candidate.  
►Mail letter of recommendation to the 
teacher candidate. This will allow the 
candidate to disseminate the letter to 
Career Services if a Credential File is 
maintained or to file the letter with their 
own professional documents. 

► Complete Final portion of the 
Midterm/Final Assessment.  
► Schedule final conference with 
cooperating teacher to discuss Final 
Assessment, review and complete Content 
Knowledge Assessment and record final 
letter grades on Summative Assessment. 
Meet with teacher candidate and 
cooperating teacher to review results of 
final conference and sign paperwork. 
►Submit to the Office of Field Experiences 

□ Your Summative Assessment 
□ Your Final Assessment  
□ Cooperating teacher’s Final 

Assessment 
□ Content Knowledge Assessment  

Note: These forms must be submitted on 
time to meet grade posting, graduation, and 
licensure requirements.  
►Complete a letter of recommendation or 
form for the teacher candidate.  
►Mail letter of recommendation to the 
student. This will allow the student to 
disseminate the letter to Career Services if a 
Credential File is maintained or file the letter 
with their own professional documents. 

WEEK 16 
►Schedule make up days for 
absences (if needed) and schedule 
observations in other 
classrooms/schools. 
 

► Schedule make up days for absences (if 
needed) and help teacher candidate 
schedule observations in other 
classrooms/schools. 

 

►Help teacher candidate help teacher 
candidate schedule observations in other 
classrooms/schools. 
 

 
 Teacher candidates may miss no more than three days of teaching for illness or family emergency, and 

must leave complete lesson plans for all classes they are teaching for the cooperating teachers to use 
in the teacher candidate’s absence. 
 

 Notify the Director of Field Experiences immediately if any teacher candidate, in state or out of state, 
has a majority of ratings of 2 or less and send copies of the midterm assessment.  
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INTERNSHIP TIMELINE GUIDE FOR 16-WEEK PLACEMENTS 
Elementary and Secondary General Education Interns 

 

UNIVERSITY SUPERVISOR & MENTOR TEACHER: FORMS TO BE RETURNED  
Please return forms to the Office of Field Experiences by mail, scan/email, or fax: 406-243-4908. 
umfieldexperiences@umontana.edu  

DUE DATE √ FORM(S) WHO 

Autumn Semester: Sep. 15 
Spring Semester: Feb. 15 

 Pay forms OR UM supervisor and Mentor Teacher  
 Credit Registration for 

Continuing Education 

Week Eight  Midterm portion of 
Midterm/Final Assessment 

Only required to report student progress 
concerns (UM supervisor) 

Week Sixteen  Contact Log Mentor Teacher 

 Final portion of Midterm/Final 
Assessment  

UM supervisor  

 Summative Assessment UM supervisor 

 Mileage Report (if applicable) UM supervisor 

 

OVERVIEW: RESPONSIBILITIES AND SUGGESTED TIMELINES 
 

Intern Responsibilities Mentor Teacher Responsibilities University Supervisor 
Responsibilities 

Apply and evaluate your teaching 
philosophy, while learning all aspects of 
teaching. Review UM Student Teaching 
Handbook.  

Provide positive support and guidance for 
the intern and create time for periodic 
discussions for the intern to ask questions, 
reflect on teaching progress, and assist in 
building relationships throughout the 
school community. Allow the intern to 
share some successes.  

Help direct the growth and 
development of the intern teacher 
to achieve Proficiency in the four 
domains outlined in Charlotte 
Danielson’s Framework for Teaching 
(see Midterm/Assessment form). 
Help build a collaborative 
partnership between the Phyllis J. 
Washington College of Education, 
school administration, classroom 
teachers and teacher candidates. 

WEEKS 1 
► Review Student Teaching and 
Handbook and forms in Appendix.  
► Review evaluation criteria in Student 
Teaching Handbook.  
► Complete initial visit with your 
university supervisor. Discuss the benefits 
you hope to gain from your internship and 
the goals you have set for yourself for the 
next 10 weeks. 
► Contact your T&L Mentor for 
information about Applied Research and 
Reflective Practice requirements.  
► Begin work on your Applied Research 
and Reflective Practice. 

► Review Student Teaching and 
Handbook and forms in Appendix.  
► Review evaluation criteria in Student 
Teaching Handbook.  
► Initial visit with intern. Discuss how 
your strengths can assist with the intern’s 
professional growth and development as a 
teacher. 
►Determine times to meet with intern to 
discuss issues, concerns or other teaching 
aspects that may help the intern. 

► Review UM Student Teaching 
Handbook and forms. 
►Complete an initial visit with the 
intern to review responsibilities and 
introduce yourself to school office 
personnel. Schedule 4 observations 
for a 10 week assignment. 
Schedule 6 observations for 16 
week internship. 
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WEEKS 2-7 
► Work to increase competency in the 
evaluation criteria areas. 

► Continue with mentoring of assigned 
intern, adhering to the 5 principles for 
effective mentoring (listed at the end of 
this form) and your district’s guidelines for 
mentoring beginning teachers. 

► Begin observations and 
conferences; provide student with 
written assessments. 
 
 

 

WEEK 8 

► Complete midterm portion of the 
Midterm/Final Assessment as a self- 
assessment before midterm conference 
with university supervisor. 
► Following the conference, write a 
midterm reflection. Review your goals for 
student teaching and include a summary 
of: 
(a) Progress towards meeting your student 
teaching goals. If you accomplished your 
goals, do you have one or two new goals?  
(b) Your teaching strengths and challenges, 
and areas to continue to develop. 

► Based on your review of the intern’s 
midterm self-reflection, seek ways you 
can provide guidance or help arrange 
additional opportunities to facilitate the 
individual’s growth and development as a 
teacher. 
 

► Schedule a midterm conference 
with intern.  
► Complete midterm portion of 
the Midterm/Final Assessment 
form. Confer with the intern 
concerning his/her midterm self-
reflection and review the intern’s 
goals to improve his/her 
effectiveness as a teacher. If any 
concerns, or if an intern has a 
majority of ratings of 2 or lower, 
contact the Director of Field 
Experiences immediately. 

WEEKS 9-15 

► Continue to enhance competencies. ► Continue to mentor ► Complete remaining 
observations.  

WEEK 16 
► Schedule final conference with 
university supervisor to discuss the final 
portion of the Midterm/Final Assessment, 
letter grades and sign paperwork.  
►Submit Applied Research and Reflective 
Practice to your Instructor. 
► Consult with Licensure Specialist, in 
Office of Field Experiences, to apply for 
your license.   

► Continue to mentor 
► Submit the Contact Log to the Office of 
Field Experiences. 
 

► Schedule final conference with 
intern to discuss Final Assessment, 
letter grades, and sign paperwork. 
► Submit to the Office of Field 
Experiences 

□ Your Summative 
Assessment 

□ Your Final Assessment 
Note: These forms must be 
submitted on time to meet grade 
posting and licensure requirements.  
 

 

 

 Notify the Director of Field Experiences immediately if any teacher candidate, in state or out of 
state, has a majority of ratings of 2 or less and send copies of the midterm assessment.  

FIVE PRINCIPLES FOR EFFECTIVE MENTORING* 
 

1. Identify/acknowledge who you are and what you can offer as a mentor to a beginning teacher.  
What goals do you have as a mentor? How can you encourage a beginning teacher? 

2. Help build relationships with the new teacher and other teachers in the school. 
     Assist the intern in identifying /observing different teaching styles and develop their personal teaching 

strengths.  
3. Create opportunities for quality conference time.  

Be a good listener and maintain confidentiality.  
4. Assist the intern in on-going self-reflection.  

Consider different approaches such as a journal for one or two weeks. 
5. Maintain/help develop a “Professional Community of Learners.”  

Encourage the intern to join and become active in a professional organization. Attend conferences, 
workshops, seminars, etc.
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The University of Montana Student Teaching Transcript Request 
 

This request is for one unofficial transcript to be attached to your student teaching application only. All 

other unofficial and all official transcript requests must be submitted to the Registrar’s Office. Submit 

this form to Teacher Education Services reception area, second floor of the Phyllis J. Washington 

Education Center. One week processing time required. Transcript will be released solely to the 

student to which it belongs. Student must show a photo ID at time of pick up.  

 

Name: (Please Print) _________________________________________________________________ 
                        Last                         First                     Middle/Maiden 

 

Previous/other names:________________________________________________________________ 

 

 

Student ID number: ________________________   Birth date: ______________________________ 

 

 

Phone: ____________________________ Email address: ___________________________________ 

 

 

Request signature: ___________________________________________________________________ 

 

 

Pick up signature: ___________________________________________________________________ 

 

 

Date of request: _______________ 

 
 

Administrative Use Only 

 
Date printed:_______  Date picked up: _______  ID verified: ______ 
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WEEKLY TEACHING SCHEDULE 
THE UNIVERSITY OF MONTANA 

 

Name:                                                         School: _________________________                                 

Home Phone:                                                    E-mail: _________________________                                 

Period Time Room # Monday Tuesday Wednesday Thursday Friday  Notes  

1 
 

        

2 
 

        

3 
 

        

4 
 

        

5 
 

        

6 
 

        

7 
 

        

Extra 
Curricular 

        

 Arrival Time for Teachers: Known dates school will not be in session:  Reason:  Early Out Days: 

 Arrival Time for Pupils:    

 Dismissal Time for Pupils:    

 Dismissal Time for Teachers:    

 Lunch Times:    

Submit one copy to your university supervisor on the first visit. List holidays, in-service days and other times when classes will not be held. 
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What about Ms. /Mr.    (The teacher candidate)? 

 
1. What is your full name? 

 
2. Where were you born? 

 
3. What does your family do for a living? 

 
4. How many brothers and/or sisters do you have? 

 
5. How many different states have you called home? Name them. 

 
6. Where did you receive your schooling? (high school and college) 

 
7. What date is your birthday? 

 
8. How old are you? 

 
9. What is your favorite color? 

 
10. What kind and color of vehicle do you drive? 

 
11. What are your favorite hobbies? 

 
12. What is your favorite type of music? 

 
13. What is the most memorable thing that has happened in your life so far? 

 
 
 

14. If all the teaching jobs were taken, name at least two other careers you could see  
yourself doing. 

 
 
 

15. If you were given $1,000,000…what would you do with it or spend it on? 
Be specific, please! 

 
 
 
Hmmmmm, what else? Oh, I know! Complete this: 
 
My name is ___________________________ and if I were an animal I’d be a/an_______ 
 
_____________________ because ______________________________________________. 

 
 
 
 
 

Developed by  
Krista Selvig 
Math Teacher 
Florence-Carlton 
Middle School 
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What about you? 
 

1. What is your full name? 
 

2. Where were you born? 
 
3.  What does your family do for a living? 
 
4.  How many brothers and/or sisters do you have? 
 
5. How many different states have you called home? Name them. 
 
6. Where did you receive you schooling? (K-8) 
 
7.  What date is your birthday? 
 
8. What is your favorite subject and why? 
 
9. What is your favorite color? 
 
10. What kind and color of vehicle do you or your family drive? 
 
11. What are your favorite hobbies? 
 
12. What is your favorite type of music? 
 
13. What is the most memorable thing that has happened in your life so far? 
 
 
 
14. Name at least two careers you could see yourself doing. 
 
 
 
15. If you were given $1,000,000…what would you do with it or spend it on? 
   Be specific, please! 
 
 
 
Hmmmmm, what else? Oh, I know! Complete this: 
 
My name is ______________________ and if I were an animal I would be a/an_________ 
 
_____________________ because ______________________________________________. 
 

 

 
Student or 
class photo 

 
 


